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SUMMARY AND KEY TERMS 

Technology is the generic term that includes all the technologies people develop and use 

in their lives. In the learning area it is the purposeful application of knowledge, 

experience and resources to create products that meet human needs and wants. 

Technology education is an integrated programme designed to prepare learners about 

Technology. Learners are challenged to discover and create solutions to problems by 

using a variety of tools, machines and materials. 

The study is about the implementation of Technology as a learning area with specific 

reference to the North West Province. There is no approach for implementing 

Technology in the North West Province. Technology Education needs approaches that 

build upon the best thinking in the field and take into account the needs of the learners 

and the educators. The approach needs to address the context within which Technology is 

offered. The main aim of the study was to design an approach for implementing 

Technology Education in schools in the North West Province. 

In this study the qualitative and quantitative research designs were employed to gather 

information regarding the implementation of Technology in schools in the North West 

Province. A survey questionnaire (quantitative) was used to compile data regarding the 

profile and perception of Technology educators. A learner questionnaire (quantitative) 

was also administered to determine the attitudes and concepts of learners towards 

Technology. Interviews (qualitative) were conducted with the Technology experts, 

subject specialists and learning area heads. A population of 7149 educators and 216489 

learners was used. The sample involved 7734 learners from five education regions of the 

North West Province and 345 educators (almost five percent of each educator and learner 

population). Two hundred and eighty-eight learners were selected in each school, 

comprising of ninety-six learners from each ofthe grades 7, 8 and 9. Fifteen respondents 

were interviewed and they comprised of four Technology experts, four education 

specialists and seven subject heads. 
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The research as stipulated above yielded the following results: 

• When Technology was introduced in the GET band in 1998, educators were not 

ready with regard to the paradigm shift and transformational goals to eradicate the 

legacy of the past; 

• There is a shortage of physical and human resources for implementing Technology. In 

terms of human resources, there is an adequate number of educators teaching 

Technology in each school, but some of these educators were not equipped with 

content knowledge to teach the learning area; 

• Educators received in-service training for Technology, but the training was 

insufficient because it simultaneously introduced educators to OBE and Technology 

learning area specifics. There are consistencies in the implementation of Technology 

which are as a result of not having followed proper policy processes; 

• Educators who are froni the Engineering studies and Home Economics background 

seem to limit Technology to their own field of specialization. Another group of 

Technology educators are those qualified in the sciences that see Technology as the 

application of Science. The third group of educators is those who teach other learning 

areas and they need a lot of support to raise their confidence; 

• Overall, educators are positive about the opportunity the learning area provides in 

teaching career and entrepreneurship. They however feel despondent because of lack 

of resources and poor training. 

• It is interesting to note there are positive and negative items in the attitudes graphs. 

The most positive item was that Technology is very important in life. The item that 

elicited the greatest negative response was almost the same for both gender groups. 

This response is that Technology is only concerned with computers. It seems that all 

learners are receptive to technological change and its importance and they recognize 

its diversity; 

• The data on concepts and attitudes towards Technology indicates that as learners 

progress from grade 7 to 9, their attitude become more positive and this depends on 

how Technology is taught in the classroom; 
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• It also seems that the greatest gain in positive concept and attitude occurs in grade 7, 

where the difference between the age groups is the greatest. This difference is 

progressively minimized to grade 9; and 

• There was significant main effect for the variable of gender on attitude, meaning that 

there is a significant difference between boys and girls in the positiveness of their 

attitudes towards Technology, with boys being more positive. This is considered a 

negative finding, and emphasizes the importance of gender equity programmes in 

Technology education. Therefore studying Technology seems to have no effect on 

minimizing the difference between genders. 

Key terms: Technology, Technology Education, Curriculum, Implementation, and 

Approach. 
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