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ABSTRACT 

The purpose of th1s study was to alert the Department of Education, sen tOr managers. pnnc1pals, 

teachers, SGBs, c lergymen, medical staff and the community at large that the fratcm1ty of 

education is disintegrating because of the work-rel ated issues that result in occupational stress 

among h1gh school teachers around 1 gaka Modin Molema District. As a researcher, the main 

objective was to ensure that all stakeholders, especially teachers and principals, have knowledge 

about occupational s tress and are aware that occupationa l stress can cause the collapse of 

effective and effic1ent teachmg and learning. 

Teachers were given questionnaire to find out how much they know about the tmpact of 

occupatiOnal stress in their li ves. Principals were also g iven questionnaire to complete to realise 

how (e g. reduce high vo lume workl oad . appoint teachers tn vacant substanti ve posts) they 

should accommodate and ass 1st teachers to overcome stress related ailments. 

A total of 258 teachers and 64 pnnc1pals from 64 of the htg h schools in gaka Modiri '!olema 

Distric t were given questionnaire to com ple te. \llany of the questionnaires were retu rned smcc 

the questionnaire sess ion occurred dunng the teaching and learning pcnods and therefore tt was 

easy to co llect. 

The results of th e research md icate that teachers need to idenufy stressors at work and engage 

wtth their principals and EAP officials for remedies. Teachers need to be empowered regarding 

stressors, preventton and management from E/\ P offi cia ls , psychologists and from reading 

various materials l1ke books, magazmcs etc. Pnncipals and EAP ollictals must interact 

constantly w1th their teachers by conducttng workshops and dom g roadshows for advocacy 

purposes 
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CHAPTER 1 

ORI ENTATION 

l.l INTRODUCTION 

Stress is any kind Lll' dema nd. pressu1\:. tcns i ~)n or force one may experience at any po int in life. 

It do<.:s l ltl l necessa ri ly suggest that the: experience has to be negative in order for one to 

experience stress . St ress is necessa ry sometimes. but it has to be in a balanced torm which does 

not cause distress (Assan & lVIakunye. 2003::20). 

The grade 12 pass rate in the District of Ngaka rvtodiri Molema in the North West of the 

Republic l) r South Africa hns been rising steadily over a period of tiw years (2006 to 201 0) 

\\ith in the District. In 2006 the pass pt'rcentage rate \\as 5R.5 and in 20 l 0 it was 76.6. However 

thi s steady rise was not without occupational stress for the high school teachers whose aim was 

to guide the high ::,chool learners tcl\\ards passing their grades . Stati stics lor 2006 are not 

available in the EA P nrtice, but rrom 2007 to 20 10. 73 tenchers consulted the Employee 

,\ wareness Programme Uni t in the Nga k:l0.-l odiri f\llo lcma District (North West Department ol' 

Fducation, 20 I I: I ). 

Psychological st ress is often seen as emot ional reaction (e.g. burn-out. irritab ility etc .) as a result 

<.)r the sti mu li at school. If teache rs cannot contro l such . trc-:;ses. thi s may negat ively arfect their 

,,·ork ;.~ ttitudcs and behaviour (commi tment. productivity de.) at school. Probably there are 

I~Ktors (e.g. humnn and physica l rt.:somccs) that cn1se occupat iona l stress among teachers -

hence con ti nuous absentee ism and lac k or appropriate teaching (Ismail. Yao & Yunus. 2009:-J.-

5 ). 

1.2 U:\CI{G ROU NO 

rhc '\onh \\.est Department or Eu uc1 tinn (~ \\ ' DoE ) cmplo;. s :1pproximate l ~· 16 000 teachers 

( ~onh \\.cst Department or Education. 20 II : I). The Department· s core duty is teaching lea rners. 

Teachers are c:-.:pectcd to be in good heal th and spirit to C.'\ecute the ir du ties as pe r their 

cmplo: ment contrac t. The .'\NC-kd government has priorit ised cduc:1tion as one or its key 

perfi.xmJnce indicators. There fore, qua li ty public educat ion is the Dcpartment·s mandate--

1 



l'~ pccia l l) in lh~.: litcnH.:y nnd numer;tcy fuil\:t ions (r-.'latslh:go. 201U: 2). r~ac hers !·rom high 

-..chnob l.lltne under pres~ure ttl impn)\c upo11 the matric pass rates ~tnd the univer::.ity entrance 

f'nr gratk 12. 1r the school pcrrorms bdo'' 50°o. such a school is classilictl as trapped and the 

-..~.:hoolntu~t account l'l> r its poor perf'l)J'Inancc. It is then gi,·en cx1ra !'>U pport by the Departmental 

o l"licials in the rorm or extra cla~ses lor learners and \\OJ"k:,hops ror teachers in speci fic subjects 

during !'>chool lwlidays. l"he teacht>rs arc rep rimandcu b) the school ma nagement and seni or 

manager-. rrom IJ istricts "h!.!n the mat ric pass r~He l~1lls bcl1l\\ 50° n. fhcrc is parental prcssure 

bl!caust.: i r the -;cll()o l UIHkrpcrl(mns. the pan:nts arc rel uctan t to enrol thei r chi ldrcn in ~uc h a 

school. Princip:lls arc sometimes charged \\'ith poor perfonn:mcc and/or incapac ity by the 

Deparuncntal senior orlicials due to JXltlr matric pass ratl!. 

The resl!arch l!r is a teac h~: r by profess ion. CUITl! ntl y '' nrking in the Labour Rd tlions unit al I lead 

Ortice in ~lahikl.!ng "hcrcb) cases of misconduc t or abscondmen t and in~::niciency by teachers 

an: experienced by schoo ls. Sil t: \\ <15 once 3 high school teacher in tht.: orth \Vest Province. It is 

111 i scond uct L)r i m:apac it) due to poor pl!r fo rm unce/ i II health i r teachl!rs arl! not cxl!c uti n g thci r 

roks as l'Xp~ctcu by thl! Lmploy mcnt nt" Educators t\ct and other related policies. 

1.3 PROBL Ei\ 1 STATEMENT 

1\ l:1 ny te~tchers su ncr li·om occupat ion;tl stress because of vari ous fac tors at the ir workp lace . e.g. 

O ' crload t>f teaching and papcmork. rc,, physical resources. less recognition and uncontrollabk 

k:trners ( \\' illiams & Cooper. Jl)\.)8:30(>). 

In the school contex t. occupat ional ~tre-..s is :l lso KIW\\ 1\ as job :.tress 3JH..I ' or work <; tress. rhcsl! 

tcnn .:; arc tl ftcn u-..cd interchangeably in schonl'i. but its meaning rcti.:rs to the same thing. It has 

t\\n major dime nsions: phys iological -..tress :111d ph: 'iical ~ t ress . Physio logical strl.!ss is nften 

\ie\\l!d .IS a phy,ioJogil'al n::lctinn nf the body {e.g. hcad ~ll:he . ratiguc) tO \'<JriOUS ::.t ressfu l 

lriggl!rs ~~~the \\or~p lace . Ps:'chtllogical c; trl!S<; i~ L)fkn ~cen as emotio11al reaction (l!.g. burn-out. 

irriwbi lit:) as :t rc<>ult l)r thl! :-. ti111ul i at -,c hoo l. I r tl!achcrs cannot control -,uch s tr~:sses thi s ma) 

negat i\l~l: arli.:ct the ir \\O rk attitudes and bdl~l\i our (commitmen t. producti\ ity etc.) at 'iChool 

1 !-..mail et al.. 2009:4-5 ). 

Due 10 the incn.:a::.ing "orkluaJ and number or r~spon-; i bilit ies that t~achcrs t.:nJT). the! 

"OilletinH.!'> li nd it difticult to cnmplct~ tasks propt!rl~ because: or ton much \\l.lrk . . -\t time. 

2 



t~achcrs \\ork mcrtirm:. alter hour~ and Juring \\ eckcnd to complete school \\Ork without 

pa) rncnt or '11\) appreciation. fhe de<.:! in~? in sta ff numbers and incrl!ase in learner numbers 

t:ontri bute to '' •Jrk t)\"erlnad as the Department take a longer time th:m necessar) to appoint 

teac hers in \'~H.:ant substanrivc posts. Poor hea lth or tl.!<H.:hcrs impacts 011 the school results 

(G illespie. \\'a l ·h. \\' indield. Dua & Stough. 200 I: 62). 

The purposc of thi s study is therefore to in vcstigall: the rnanagemcnt of occupational strl!ss 

among high ·chool tcadh:rs. This includes the nature. causcs. cfkct or occupational stress and 

recommcndm ion of intervention and rnanagcmen t str<Hegics thcn:of in gaka iv·tod i ri ~ kllcma 

[) istrict. 

1.-t RESEARC H QUESTIONS 

Senior rnanagers. principals. School Covcrning Bodies (SGI3s) and <.:ommunity rm:mbers haven 

responsibi lity to ~.:ns ure that occupmion:-t l stress among teachers. their consequences and 

inte rventi on strategies arc rnan<lged cf"fectivcly. Principals nl!ed to communicate proper ly (two

"ay cornrnunication) '' ith reat:hcrs Jbout school \\ork :.md rarnil~ issues. reachers must al so 

l!X prcss their emot ions at the ri ght time to the right people to avoid being distressed <.lnd suffering 

frnrn physical. ~mot i onal and psychological ailments ( orth West Dcpnnrncnt of Education. 

20 11:3). 

·1 his research into n(cupational stress in high schools arounu 1'\guka iVIodiri 1\ lolenw District is 

guided b) the folio" ing questions: 

r. \\'hat constilllte the nature and characteristics of occupat ional stress among high school 

te:~<.:hcrs·) 

11. \Vhat arc the ~.:~Hr ses of occupational strl!ss among high schoo l teache rs'! 

111. \\"hat arc the challenges or managing occup::ttional stress among high schoo l teachers? 

''. \\"hat arc the str:-ttegics lor managing occupat ional :>tress :1rnong high schoolteachers'? 

1.5 RESF:.-\RC H .\1:\l .\;'\0 OB.JECTLYES 

rhc main aim of this study is to irl\ c:>tignte ho" oct:upationnl !>tress is rnanageu among high 

.:.chooltcachcr-; in the 0/!.!'lb \lodiri \lulcm:t District. To 'Khie'c thi s. the l'oiiO\\irH! ubjectircs 
~ ~ . 

ha\ c been iden tilicd lor the stud): 



1. To ill\t!:-.tigate the nature and characteristics of occupationa l st ress among high sdwnl 

teachers. 

11. l'n dctc:rmine the causes or occupat ional stress among high schoolteachers. 

111. ro itk:ntif) the chullcngcs in\'ulvcd in managing m:cupatiunal stress among high school 

teachers: and 

iv. l'o establi h the strategies fix managing occupational st rcss among high schnoltcnchers. 

1.6 BE~E F ITS AND L\IPORTANCE OF T HE STUDY 

The benefits and significance or the study lie mainly in th l.! lessons that teachers, officials <mu 

f~unilics can learn from the results. /\s teachers become a'' arc or the consequences or 
occupational srrcss. it is hopcJ tlwtthcy wi ll avoid being di stressed by coping \\ith challenges at 

'' ork and s~.:ek med icnl he! p li rncously. These a\\'arcness campaigns \\iII scnsitise teachers and 

their managers. Teachers. af'ter being intonned. may be able to cope \\'ith stressful activities at 

work and manage them to avoid burn-out as ''ell as other psychological and behaviour~l l 

ailments. This \\ill resu lt in teachers enjoying their work as they \\'ill have information about 

c~tuses L11' -.; tressful incid~nts ::1ntl their manag~mt:nt. 

I his ~tudy \\ill bring about :-.~.:vcra l rcc0mmcndations. inter alia for the Departmt!nt go'-erning the 

schools. Some\\'hcn: a central body :.hould be formed \\'hich \\ill alarm the speci li e senior 

of'ficia ls \\h~n the leave applications reach a certain tlowrhcight nnd on the leave appl ication a 

question on :.tress occurrence should be ans\\crecl if the knvc is to be taken Juring school 

quarters. 

The 1\.:sults may be helpful 111 the hands of principals, colleagues. SGBs and families \\hO arc 

l)ftcn as:.ociated interact ,,·ith teach~rs in their da:-to-da: operations because such teachers ''ill 

be able to l'on1:. anJ be in the position to manage and cope '' ith the ir stn:ss !'ul !-J ituations. In 

return principals. coll..::agues. SGOs and families \\ill e:\pc ril.':nCI.': a healthy rclation:.h ip bct\\·ecn 

thcmscl\'cS :tnd the teacher::. ' ' hll nr~.: were distressed. l"he ...,chon!. f:unil: 1 crf(mnancc and 

acti \ itics \\i ll improve. 

1.7 SJG:\ J.FI C.\:'\C[ OF THE STUDY 

\-,teacher become a\\ arc ofthc consequence:. of' occupational stress they ma) do the t{lllcn\ing: 

4 



• S-:ck proli:ssinnal hdp from [ ,\P o!'lices. 

• Discuss th-:ir \\'ork ~.:halknge~ ''ith their principals :llld colleagues. 

• [.,ercisc and m~ditatt:. 

·1 he E,\P onke must conduct campaigns at school b) initiating \\'Orkshops and discus:, thc 

n.:m~uy or occupational stress. distribute pamphlet::. that tal k about ocCUJXHional stress and invite 

m-:d ical experts I i kc nurses "ho ''iII talk about causes. s~ m ptoms and remedy tor occupm i on ~d 

~tr~ss. 

The number of h:avc days taken by teachers due to ill-health that is related to occupational stre~s 

lws ~l negati ve impact on the teaching and learning at school <IS learners will stay \\ ithout a 

teacher for some weeks bclorc a tcmporaryircliel" teacher is appointed on the post or the sick 

teacher. 

1\ I isconduct that an.: related to abscond rncnt. poor performance and i 11-health are reported to 

Labour Relations Dir~ctorme annually. Teachers who arc charged with such misconduct di sclose 

lack or :-ttpport from principals. being demoralised because of not being promotl:cl. poor 

wndi tions of sen·icc, being emotionally and physically drained due to high volume of \\·or~ load 

and \\'Orking during holidays cs p~ci ally if one tcoches Grade 12 learners. 

Some tc:achcrs arc given medical ktt~rs by mc:dical doctors and EAP manngcr that explain that 

they mu:,t be placed in Dcpartmenral o ffices nnd discontinue teaching due to ailments like 

continuous h~adachc (chalk usage). unhealthy relationsh ip bctwec:n a principal and teachers and 

poor managcrnt:nt Sl) k oftht: principal as it impat:ts orr the teaching and learning. 

l.S DEFI ~ I TIO:'\ OF l £ \' CONCEPTS 

The l'ol lt)\\ ing dc llnitions l)r terms help to explain the meanings of certain cnnccpts Cl)l1111lLHl l) 

u-..cd in the stuJ,: 

• ~Tanagcrncut 

The term management rdl!rs to the att,1inmcnt of t)rganisationa l goals in an dTecti\ c and 

cnicicm manner through planning. organising and contro lling organi sational resources 

( l)aft. 201 1: 15). 



• Occupational stress 

fh~ term occupational stress rcl~rs tl) an: discomfort ''hich is 1\.:lt and p~rccived :11 a 

p~rsonal kvd ami trigg~red b~ in tnnces . . l:\cl11!> or situations that are too im~n!>c and 

li\~qucnt in nature sons to ~:xcced a per on·s coping cnpabilities and resources to handle them 

adequately ( iVblik. :::o I I :3063). 

• l': ustress 

Th is term rc!'crs to nwtkrJtc and lnw stn:ss b ds ( lsmJ il ct nl.. 20!)l):-l ). 

• (;lob:llisa tion 

(ilobalis:nion n:ll.:rs to the creation of a bordcrless glob<ll economy that :tllo"s unhilllkrcd 

mm·cmcnt ol· inlormution. sl.!rVil.:l.::-.. p~:uple. linunce and products (Trus ·. lankin & Kelliher. 

2012: 6). 

• !lead of Department 

In n:lat ion tu a provinc ial department <)I' education. thi s term refers to the head of the 

provincia I depa rtment of cducat ion (Employment o I' EducliiOrs /\ct 76 of I 998. sect ion: I). 

• T rade nion 

fr:-tdc union ref"ers Lo <111Y trade union which is a member of the EducaLion Labour Rcllllions 

CLHII1Cil ([mplo:ment nfEducators ,\ct 76 or 1998. section: 1). 

• Principal 

Principal n.:lcrs to an educator appoint~d or acting as the head at· a school (South tHrican 

'ichnols . \ct 8~ ~)r IY96. section: I). 

Gr::tde rl'li:rs to part or an l'ducational programme \\hich a kamcr mety comp l~tc in on~: 

scll0\'1 )Car. nr an) oth~r t:ducation programme \\hich the \IEC ma~ deem to be equiv::tknt 

thert:Ln (South .\ frican Schools .-\ct 8-1 nf I 996. sect inn: I l. 
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t.9 SCOPE OF Ti l E STL'O\' 

rh~ stud) Co\'l.:rs th~ acad~m i <.: y~ars 2006 to 20 I 0 January to December as per the calendar. 

Educators ''ho \\'Cr~ al'lcctcd by occupational stress l'wm high schools in ~gaka \lodi ri 1\lokma 

l)i!:'trict arc 73 ( nnh \\'est IJcpmtmcnt ol' [dU<.:ation. 20 I 0). 

1.9.1 Delimitation of the s tudy 

1·11~ study was limi t~d to 6-l -.;<.:hools in th~: Ngaka Vlodiri i\lokma District. 

1.9.2 Limitation of the study 

!\I though the rcsc:m:hcr predct~rmined th~ time l'ramc or th~ conclusion of the study, tlh::re "ere 

limi tations that himkred the progress ol' thc study. The l'ollo\\ ing \\Cre limitntions or the study: 

• reac hers and principals teaching scheduks led to the ddays in compkting the 

questionnaire because an appointment had to be made first. 

• Securing d:1tc.s fo r di stributing and colkcting the questionnaire ti·om tc<.~~.:hcrs and 

princ ipals w:1s probkm:Hic bt:causc they \\en.: still teaching and marking learner~' sd10l11 

\\'ork and this \\'HS a tim~.: constraint. 

• It \\as dirticult to l0catc school principals due to their busy sch~.::t.lulcs as tlh:y '' ere ei ther 

;ll m~ctings or in cl:~ssronms (teaching).Thcrefore the n;scarchc1· h:~d to '"nit t<.1 r them to 

call after lca\'i ng several messages ~liH.l 'cry ft.:\\' returned the phon~ calls. 

• fhc untnrrctl roads lt) some :,chnols were bat.! and that made driving k)ng :.111d 

uncnmf<.mable. It must be understood that the District is ,·astly rural. 

• <-iome :,chool principals rd'used to partic ipate in this study indicating that they \\ere busy 

prcpming for mockt trinl c:'\~1 1 11inations fu r Grade 12 lcarn~rs. 

• Some pa rt icipan ts Ctlmplaincd that they already had quc~tionnairc J'ro1111)ther rc-;carchcr.., 

~md teachers I~ It th:H thl.!y "ere being i ntcrru pted h~ tiW'\C n: · ~archers "lh) brllll6ht the 

questionnain.: tu their school s. 

1.10 l.\1.\L\RY 

l'hi~ clwptt.:r prO\ idcd ,, brid' in troduction to the ~tud~ ·md th~ background of the '\mth \\'e::,t 

Dep:1rtn1entnf l ~ducatin n. The definition or trc'>s ''as indic.netl and ho" occupational '>trc<; -. \\:!'> 
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handled h) 1:.\ P Pl'fi <.:es \\ itltin t h~ Distri ct alh:r h~tndl ing tendH.TS \\hu wnsu hcd theE \P llflicc 

lnr mcdic.ll a11tl P") chological help. rhc chaptl.'r al:.o di-,cussed the probkm -.ulternem. rescar<.:h 

questions. aillls anJ \)bjccti\ \.':- ol' the stud) . I he signllicancc or the :,tUd). ddinitinn or key 

ctHH:cpt" and the scupe or the :-tud:• ,,·en: also discu s:-.ed. 

t.ll C HAPTER OL'TLI~E 

l'hc research pt't)pusal is structured into live chapters as explained hclo\\' so that it can achic \ c 

the objecti\es of this report. 

Chapter 1 provides an O\ en ic" or the problem aml muti\ ate:. the nl.'eu l'nr research on 

ncc upationnl '\ ln.:-;s among high s\:hool teachers. Chapter 2 con tains the literatut\! review of 

occupational str\.'ss. Chapter 3 displays the research design and methodology or the stuJy. 

haptcr -t discusses the rcscnrch rc ·ults and intcrprl.!tntion. The last chapter 5 ptwviJc a 

..,11111111 ~1 ry tlf'thc \\hok work by indic~lling the conclu:-.ion and n:commcndation ol'thc stuJ y . 

., 
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CHAPT ER 2 

2.1. INTRODU CT ION 

1"111.: researcher uses lit~:rnture sutY~) th~t explains the nature. causes. c iTe~.:t. managl!ment and 

interv~ntion ol' occupational stress at high st:hools. The researcher chose questionnaire as h ~.:r 

rc ·earch method b~..:cause it s~:ems simple to construct and to aJministcr responses from 

rcspt)l}dcnts bascJ on th~ ' a-, tncss ,)r the distri ct. 

\Vhcn something is encnunter~d thm is new. un-:xpccted or poknti ally threatening. it nets like a 

lire alarm. akrting the human to the p1Hential problem and nwbilising resources to deal with it. 

The result is a change in the gcncr:1l level or arousal m act ivat ion. \\'hich can rnnge frnm high 

levels under .stress and f\:ar to low levels when the env ironment makes no demands at all ( 13urns. 

1991:302) . 

. \ \\ Orking ckliniti t~ n of stress is any perceived demand that requires some kind or physicnl or 

emoti ona l readjustment. Stn.:ss is :-.cen as th~.: lack or compati bility bct\\ een the demands of the 

environment and \\'hat one fee ls ~apable ur in responding to that dcm:md. rh is model ' 'ould 

~eetn to be.:: eminently at:~cptabk . I kre the account is much mor~: on the.:: individ ual' s ~lp prai sa l or 
··nt:ut ral situatil)ns·· (Burns. 199 1: 303 ). 

\\ tress means many th ings to d ifli:rent people. Tl) b y people str~:ss can be defined in terms of 

pn:ssure or emot io nal n.:spon s~. Stress can be anything that triggers t h~.: fi ght response. wh ich 

means that external threats elicit im:rcase in activity and increased arousal. The re"ponsc to such 

thrcnts in thi s mode is to be physiok)t:,! ical (N icholus. 2003 : 536). 

fhl.!n: is a negati\ C cnrre lati,m bct,, ecn job stress and qua li ty teach ing and sen icc dd i ,er~. that 

i-, . lcs:- strcss-:cl teachers r rO\ ide beucr tc.::a<.:hing than nwre ~tres-,..:d ones. re~tchcrs repon ing 

~:hron ic strl.!ss c'l:hibit particular!~ poor job pcrfornwnce. In general. \\Ork-relawJ strc s has b~.:cn 

-,ho\\n to rc:-.ult in decline in the quality ol"tcacher~: job pedorm ancc (0"'\!c ill & Da, is. 20 10: 

IR5 ). 

') 



2.2. TH£ N.\T liiH~ OF OCC PATIO N,\L STRESS 

2.2. 1 Strcs-. a nd occuparioua l s tress redefined 

Job ~t rc: s-. <.:.tn be ddined :1s the ha1·ml·u1 ph:sical t~llllcmotional rcsponse' that occur \\hen the 

rcqu irement:-. or the .i~1b do not match the cap~1bil itie ·. rc::.ources tlr needs or the teacher. Job ::.Ires 

can kaJ to lhlOr hcalth and e\er~ injur~. \\ 'hen the tkmaml and pressures placed on the teachers 

do not lll~llch the re-;oun:es \\hid1 ;~n: available either from the organisation or \\ithin the 

indi,idual. c., trcss c:111 nccur t~nd t.:ndangl!r that pcr!:>on·s health and \\ell-being (i\lalik. 2011: 

30(J3). 

Stn.:ss is :1 nntlt i-dimcnsit1tl:ll concept and may be tklincd based un language :md organisational 

pcrspccti\cS. In terms or language. it is originally tkri\ Cd rro m Latin \\Ord that i . \lringerc. 

\\llich rcl~r::. to draw tight. to describe h:1n.lships and/or artliction. It nrtcnoccurs \\hen tcJchcr ' 

physical nnd cmot ion a I stare do not match or C:lntiOl hanJ le their job demands. ctmstraints and/or 

opportun iti es. J'herc arc two major t~ pes or stress: custn:ss and distress ( lsmailct nl.. 2009: 4). 

Occupation:1l ~1ress is any Jiscoml~)rt "hich is kit ami lkT<.:~i , cd at a personal leve l ami 

triggered b~ in:-.tanccs. C\ ClltS or Situations that :lrC toll intense and i"requcnt in n:llure SO as 10 

C.'..cecd a person·::. coping c1pabi li tics and resources to handk them adequately. Stress can 

umkrrn ine the ,1ch icwmcnt o t' goals. bnth for individuals Jnd ror organisation~. I r kc:: staff and 

large numbers or teachers an.: a ffi!ctcd . "ork stn.:ss may <.:hal knge the healthiness and 

pcrronn:lllCC nr their organisutiun . C,lhealthy schools dn 1101 get thl;! best from the ir teachers and 

this 111<1) afl"cct 1101 on ly their performntH.:c in the increasingly competitive market but C\cntually 

cwn their sun i\'al being (~ l alik. 20 11 : 3063-306-l). 

Job ~ tre -;.s is deli ned as an) C\ em i:1 '' hich en' ironment:-~ I dcrnamb and or internal tkmands 

exc..:ecd the adapti' c rc .... tlUrcc-; nr t h~ indi' idual. his nr her ti~suc sy::.tcm or the ~nc i:d <>)s tem u l" 

\\hich <.1ne i:-. a p:1rt . In this dcliniti tl ll. ~trcs-; i .... an im~rac tiona l pr<.lCt:'>'\ bct\\ccn l' n' in,nmental 

"~ -; tcm and the adapti \ c 1\:soun..:cs of the indi' idual "> "tcm ( S,1fari. Othman&. \\',thab. 20 II: 92 ). 

rhc defin it ion u-.:ed by the !:uropcan Cntnmi<;sion expbins ''ork-rdatcd -.,tre::.s as the enhllinn:11. 

cogniti \c. beha,·ioural and phy .... iological reaction !0 ~l\cr~i\c and nnxinus ~spt:cts ol"\\nrk. \\Ork 

en\ iwnmenh ,md \\ork org:mi::.at inns. I he guidt:lin-:" go on tu ::- tate that \\Ork-rc: lated -:.trc~s 1s 
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(h.tret ct~.:ri~ l'd b: tcac h~:rs !eel in!.! d ist re~..;l'd and un:-tbk 111 cope .tt :,ciWL11 (\\ell s. IJL'nny & 

Cunningh,tnt. 20 11: 167) . 

2.2.2 T he role of prindpals/ m:utagc rs in ma na~ing stress 

13eing thc man:tgcr \\mild llllh l likd) be an ~:asicr ruk i r it \\ere nut ll.>r the times th,tt the 

complex .. human l~tc l tll"'> .. or m:maging are entcring a new p:-~radigm of m:uwging uthcrs. Gone 

:-trc thl' d:t):-. of bl'i ng able tu marwge l>bjcctives alone. Toda) ·s m:111:1gers need llunwnag ing 

ski I b 10 bl' .tbk to :H.:curatcl) n::td I he pu be l1f thei r Starr ( 8ackman-lloylc. 20 12: 6 ). 

\l.tnag~rs rmht dil"fcrc nti:lle hct\\'Cell etllitudc inditkrcncc \\ith dc<.:rcasing perl"ormancc :md 

-;tress t:halknges. ktW\\ ing \\h:n tn do" hen sta ff needs hclp in thi s area ami how to have lJUOiity 

ctlll \ crsatiuns '' ith their stair regarding the b~:~t P") chological \\l)rkplace en\'i ronml'tll as m;ll as 

ClHtditions flll· both thL' 111sches and their s talr(l3ad:man-lloyk. 2012: 6). 

lh: researcher has tried to utH.krstand the ddining differences hct\'vcen what the sut:c~:ss ful 

prin<.:ipals/man:tgers do thot the k ss succcss rulman:tgcrs in thl' saml' schools do not Jn ' 'ell. One 

or these C0111pt:Jiing SllCC~S" fac!lH<; has to do \\ ith th~ ~lrl P l. ffuman aging. I Ia\ ing the ri ght 

teachers in th~ ri ght school at thl.' ri ght tim~ i-.. dirti cu lt hut imml'nscl;. rc\\arding for both thl: 

'chool'nrg:misatiun and the teachers in it or doi ng the right "ork as-;ociatcd " ith it. \I an~ 

man:1gcrs will -;ay ··reachers :1re our most important asset ... Yet the bdtnviour t:on tradicts this 

C\ cry day. E\ en de:-.cribing tc:1ehcrs :1s .. Jssct'. or --h umnn capital" ::. hows a lack nf understanding 

that tl.'achcr..; arl' li \l ng bcings '' ith a "i ll nr the ir Cl \\ n. This can be dircct~d to the b~ndit o r 

dctriml.'l11 or the schonl ( f3ackman-llnyk. ~() 12: 12). 

2.2.3 ll ealth ~· a nd ~afc ty ri:- k!> 

\n unhcalth\ \\\)rk ell\ irontnl.'nt nr a '' t1t-kp lacc incident can t.: .tU!>C Ct1ns iderabk ~ t rc-,-., <tnd 

~o:\ :tcerba tl.' l1r Cl1tllrihutc to thl.' de\ clnpmcm or <1 mcntal illncs-;. Varit' ll" books anJ jnurnab 

ind iL·ate that _jn h :-. tn.:-.s and Pthcr wnrk rcl.ncd ps)rlto--..ocia l h at <~rds arc cmcrging a-.. thc k~1d i ng 

Clllltribuwr to the burden n l uccup:uional d isc:t-.;l' an d injur~ . I" L':tch~rs "ho make t:ompcnsmion 

fl1r P'-)chnlngical in j ur~ u kc t\\ 1) t11 four more unplonncd ka \ c than nthe r tt:at: hcrs prior ll) 

m.tl-.i ng a cla im ( 13 nd: ntan -l fn~lc . 2tl l2:19). 
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rc:u.:hcr~ take ka\ c to ro.:cm o.:r and rcpkni~ l1. It i-; almost~ sun i' nl technique lor many teachers 

'' lw arc \Hlrking umkr cnormou~ ~t r~:,s and huge hllurs. In Australia. stress-re lated ..:mplo;-o.:es' 

cornpcn..,ati\m claims have doubkd in recent yo.: :1rs. costing O\'Cr $ 10 bi llion a ~ear. reachers 

cannot -..ust:ti n the \\:1) or life the) :1rc creating \\'i th in their workplaces {Badman-llo:dc. 2012: 

21 ). 

1\ l:magers are e-x hausted ami man~ are fnt)cJ arounu the l.!dges. There is a ri sk or \\orkplncc 

anger being manil~-;wJ because or the :, trt:ss l'ul situation at the \\Urkplacc. Stress is not to be 

used as an c:-.cuse fo r harassment and bull ying. i'vlanago.:rs must cme to protect tt:achers and if 

some teachers· bchavinur puts others at risk. the m~nagers need to protc<.:t them by oftl:ring 

ass istance ;md.ur r~·commending prol~ss ional help from nurses. psycho logists and L)tho.:r 

protcssi,)nals. ,\IJ teachers and managers are obliged to takl..! appropriate steps to cl im inate and 

minimise hcalth and sali.:ty risb in thc \\Orkpl:tcc (8ad:man-lloy le. 20 12:2-0. 

In t~rms o i' stress. as a11 ~mployer or manager. you arc obliged to do the folio\\ ing ( Bnckmnn

lloyle 20 12: 2-1 ): 

• ld~rltit\ possible "orkplacc· <~ctions or incidents \\h ich m:ty caust? or contribute to strc ~-; 

:ti lmcnts ol'teachers. 

• l'<tk~ <JCtinns to climinate or minimise these risks. 

It is reported that up to :28% of the Euro p~.:an Union ( EU) \\'orkf'orce experience work-related 

-;tr~~s . Cunscqucntl~ ·. the l:uropean Union cmphasises <.btling \Vith work-ndat~d str<..:ss as a 

polit:) priorit) and issue guiddino.:s as to the type of po li cies and services that slwu ld bc 

dc,c lopo.:d hy member -; tatcs and cmplo:-c rs in lil l.' \\(lrkfo rcl.'. Tltc European l>arl iamcnt calkd on 

the r:urnpean Cummis~ i nn to public ise positi\ c e:-.amplcs ut' loca l \\ Ork place ..:motional and 

menta l "ell-being polic ies and actiuns as a mcans or di sseminating good practice ( \\'ell s et al. . 

~ 011:165). 

!'he le!.!isl<~ti\c l'ramc\\orb or all l:l ' countric::- consider \\ork nnwnisati ons to be a source 1.1 f - -
health ,111d ::-a let~ ri sk.s . . \It hough the rcgul at or:- fra mc\\'Llrk or most IT coun tries docs not rc l'cr 

to ~tre~ direct!). there :1r.;: often rcgulation!:l that re l'cr to the causes of stress. This can b..: <>cc n in 

tht' European Com miss ion 's Di rc<:ti\c on the lntrocl uuion o f ;y[easurc-; to Er~eourng l.' 

lrnpro\ cnH.:nts in the Henlth and S~tr'e L ~ nf \\ nrk~:r<; :ll Work. I ()X9. l' r:lll <> po-; itions from thi'> F.IJ 
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directi \ ~ can he s~cn at national k vcl in th~ C K-~ I anage nwll of I ka llh ~111d Sali.:ty at \Vlwk 

R~gul ati ons. I t)l)9 :mu I k alth : in Ireland in th~ Sal"ct) . I k alth and \\ '\.!!fan.: at Work ,\ct. 20U5 : in 

I t a l~ in th~ S,tkt~ :ll \\ 'ork Charter. 2000: in . \ ustri a in the I k nlth and Sn l'ety at \\'nrk :\ct. 1995 

and in Rom:IJl iu in the I kalth :md Sa!'t.: t\' La\\ lll td~r the Rum:mian l.ubour Cudc 2005. 

Con::.equcmly. all n1cmb~ r :-. tales should at the organisationa l fc, el be complaint "ith thl.!ir 

n:llionu l leg islati on \\'ith r~garJ to \\ Ork-rdat~d !'> tress and be im pkmenting support i\ e polic ic.:s 

t) l\ the gnHtnd to tka l \\ ith it ( \\'ells d :tl .. 20 I I: I (>7) . 

' \ R t)bb in~ mode l ur strcss consis ts or tlm:c potcrlli:ll strcssors. I. C. ~11 \ ironmental l~u.: tors. 

organisational I~ICtO r'i :uHJ indi\'idual I;ICLOI'S \\ hich han~ the '>trength or its in11ucncc not d i r~ct ly 

c:wsing th e high k\ cl uf job stress. but moderating by indivitlual d if'krences such as perception, 

personality and soc ial !'>llpport. . \noth~r model rn nsists or four levels: individua l k \'cl. group 

h:\'~1. organisational k vd :md 11011-\\ Urk lc\'cl \\ hich has the Strcn g.t lt ll f it:> i n!lu~.:nccs nut 

directly causing the.: hi gh k\·c l or job str<.!ss . but modl.!rnti ng by individual d iffe rences such as 

pe rsonal it) . he redi ty. age, sex and S11cial suppnrt. The role of leadership bc.:hav iour indudcd in 

organ is at ion a I r·ac tms 111 av be ab lc to create a rl\:gnti\·e st ra in or positiVI! cl imate (Sa t;u·i et al. . 

20 I I : '>2). 

r~achers sp~nd nnrghly one th ird ~ll. the i r li ves \\orking. in a school go~tl se lling. Thus teachers ' 

m.cntaiiH.::ll th is nl· pa rt icubr import:-tncl.!. T wo teachers cxpo::.cd to the same threatening situation 

may diller ~u bsw nti :tl ly in the magni tude ~111d durat ion or stress rcspon::.cs . .' tress re lated health 

probkms might ~:me rge in several cont rast ing \\ ays bnth phys ica ll y and mc.:ntally. Some of thc:~e 

\ ;tri ations n:sult from di rtcn::nccs in temperament. social resources and the cffccti venl.!ss of the 

coping rcspon~c~ th;lt the te:-tchcr brings to bear on the st r~ssf'u l transaction (i\ lalik. 20 I I: 3065). 

\\ 'hen teachers t:lCL' :-. tri.!SS due.: tO \al'i ~\ ll '-; condi ti\l i1 S of their OCCUpat ion :.1110 n1il tO Cope \\ ith 

' tress. it r~su lh into burn-nut. l'h~ t~achl.!r \\ho suffers burn -{)Ut becomes di :--organiscd. 

d i s~_)r i l.!ntcJ ~111d it ma~ rcsul t imo harmfu l psycholog.ic:.J I and ph )'>io logical c !'lccts. Hurn-out al ~n 

ad\ cr..,...:: I) alli.:cl'> tc,lchcrs· tll rllU\ cr anti k,tJ:-. to ,tLh crsc im pact on organi.;;ationa l dkct in~n c :-. 

tKhatLal-. . Kh,m. llaq. ,\ ri f &. \linlw~. 2010: 810 ). 

·1 hl' c:-·bcrnl'tic thcor:- nf stn:ss. w ping J lld \\~ 11-bei ng ident i li ~.:s that th l.! input frOJll the.' 

Cll\ ironment rcprC::.I.:IIt · the person' s perc~ ption ol' the Cll\ in)nlllent. and the illlt! l'lli.l l '\talldnrd 
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l~tclors (llrl\! '>pnnding to the de:-. ire::.. ' .t l uc~ or ~oab llf th1.· p~r~nn. I he comparat~1r :-,) ->t~.: lll vi· thl.! 

p~.-r~on indi~:atc~ the cogniti\e C{l111pari~on 1.11" the pcrcei,·cd cnvironml:!nt to the pcr~on· s desi res 

' ~due~ or goals. rhc output 1.lf the comparators: ~te111 refers tu bchm·ioural ciTort b: the pcrson to 

control the cn\ inllllllent and that can lead to a disturbance" hich may crcnte s tr~::ss li.1r the person 

k:tding to bunwut or it ma: impact the l.!nvironmcnt (Khtlltak ct al.. ::!0 10: 811 ). 

2.2 .-t Eust rcss perspective 

l:ustrcss is uncn dclincd as Clll,lllat in ~ rro m individuals \\'Ill> han:: c:-.pcricnccd llllllkrall.' nmllow 

strc.:ss levels :u1d distrcss is rrcquently ddincd as cmanating rrom individuab ' ' ho have 

cxpcrknccd high stress kvels. Indi viduals \\ho experience eustrcss \\ill be able to meet job 

demands and thi s may help them to increase positi,·e \\'ork lik. ror example sa tisfaction and 

pl.1Silivc nwr~d va lues. l\111\Crsc ly. teachers \\'htl experience distress will not bl.! able tn ful til jnb 

demands and th is may motivate th~:nt to decrease quality or \\'ork lit~. lor examph: dissatisfaction 

( Ismail ct al.. 2009:-+ ). 

In t~nns or ~ustrcss, uccupational stress occurs "lt~n t;.;achl!rs· ktH)\\ kdge. skills and ntt itudcs 

L"<lll cope" ith or m:llch their work demands and prL"ssurcs al scl}l)o l. In this <.:asc it m:-ty incn:ase 

the ability of teachers to 111~111::1ge th;.;ir physiological and ps)<.:hological strcss~s. From tit;.; distress 

pcrspcctivl.!. occup~tt i onal stn;ss shows \\lt~nthc t~acltcrs knowkdge. skills etc. cannot Ctlpe \\ith 

l) r do IWI match thei r work demands and pr;.;s ·ures at school. Conscqucntly it may decrease the 

ttbility llr tcnchcrs tn control and manage physiologi<.:al and psychological tn:ss~s and. :::.uclt :1~. 

di::-.turh the ir selr-r~: g ula t nry bodies and L"annot meet tiH.:ir duties and rcspons ibiliti~s us pnrt or the 

school ::-. taiT (Ismai l ct al.. ~009: 5). 

lit\estig:Hil>ll into the nntun: ~tnd dimen~ions or ''ork str~ss among teac lt;.;r<; io.; the lirsl s tep in the 

management or thio.; as pect nr \\'lli'K . fhLTe exist~ a gcner:ll agreement that ~tddrcssing and 

reducing :-. trcs~ in the ~clwnl io.; not onl:' ~t noble goal. but is capab le o l· resu lting in ~:-.p;.;n~e 

reductitl lts l()r teachers (0. Neill & Davis. 20 I 0: J85 l. 

2.1.5 Emotional labour 

fhc tl'aL"hing population matches the condition of high interpcr:.t)nal contac t. :-..l orc:O\~r. 

belonging tO tit;.; broad Catcgor:· llf .. .,I.T\ ice \\ OrkcrS .. al SO idcnli lied aS i: llllltional labourerS. 
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L~.tch~rs tlhl!~ \.'lllll tilln~tl displa~ ruk~. l"mutit'na l labl>llr t f· l ) rckr~ 10 the act of managing 

.:muL itlll '> ~t nd ~nlllt inna l C\lm:::;-;ion-; in t)nkr Lt' be cun~ i :-.t-=nL \\ ith nrgani -;at iunal .. di pia> ruk...,·· 

defit11.:J a-; the nrgan i ~<lli unal l y rccjui recl ~nwtio n s during intcrper-;onal se rvice transa~.:t ion . \ s 

these di)ph\~ ruks interact '' ith l?lllplo: ecs· ~po nt aneou:-. feelings. they regula rly gi ' c rise to 

··cmntional di"''matH.:c··: cla~h bct\\CCn innt:r n.\!1 and r ·qui red kclings. Such emotional 

dissotwnce con-..titu tco., ,1 majt)r ol"cupatitlllal ~t rcso.,o r t\lih:nbjcl-al-... :\knil & l. uminct. 2007: 

I I OX). 

I motional labuurcr!> cnnfrtllltt:d ' ' ith emotional di~~tlllallCC ha\ c the clwice bct\\~cn l\\ o 

s tra t~.: gic:.. !"Itt: lir:-, t one. ··surl:tcc :ll.: ting·· (S:\) consists in nHH.tir~ ing out\\ ard di~pla) !> ro be: 

cnnsiste111 '' ith d isp la y rules. i.e .. hiding 1\:: lt l.'llllltions or l~t k i1 1g unlclt emotitlllS. St\ i-; usuall y 

presented as a maladaptati'vc str:Hegy in that it increases \.'motinnal dissonann: and is aSStKi~tll:d 

"ith hurn-uut and dt:prcssitllt. rhe -.~cn nd :-t rateg.). ·\kep :tc ting·· (D.r\) <.:ansists ul" an att~:mpt to 

deeply modi f) imernal Ice lings to be consistent "ith display rules. Such transformation or nne's 

emotional -. tate cnn be achic' ed th mugh att~ntion tkplo~ nH.:nt. to r example ti.Kusing one· s 

:ll tl.'nlion ott tht: posi ti,·c <tspccts tl fthc situntio11 and.m cogni ti\'c cll.mgc. !\ hhough S.\ .md D \ 

\\ere '' rig i nall~ ' ie\\cd as nrtlt ogon:tl l:t<.: t nr~. )C\t:ral ~tudics l'tHmd tltclll pos itiH~ I y intcr

cnrrc ldtcd ( \l ik1,bjuak et al.. 2007: 11 08). 

Positi ve cnnson:IIKc r..;!crs to si tuatil'llS in '~hich cxprcsst:d . f\: lt and rcquin.xlemotions concord: 

the tcachcr <;pontancous ly kd·; ,llld c:-.prcssc-; " ha t nn indh idual is required h1 express. ,\ s sut:h 

a <;ituation due~ not im nh c an~ di-;-.;onancc: it dncs not rcprc~clll per ~c. a ri sk for burn-out. In 

con tr:t:-.t. ··ncgati,·c cunson.tnc.: .. rcl\:rs rn ~ituati on · in" hich l ~ lt and expressed 1\::ciings concord . 

hut arc at t'dds '' ith nrga nio.,:tt ional di~play rules: the teacher thus dclibcratel~ cl101hcs to i ~1wrc 

,,rganis:ttinnal d i -., pb~ ruk~ to c\prt:,.., ind i \' idu ~ tl i1111er 1\::clings (i\ li kolajoak ct .tl .. 2007: 1109). 

2.3 TilE SPEC IFIC C:\l .SES OF OCCL P.\TIO~:\ L STRESS 

Occupatilmal -;trl· -,~ i-; dclincd :rs the IH.:n:cruon nl· ,\ Ji<;crqKHl<.:~ b..:t\\ccn cn' iron111cnul 

dcm:tnd-; I -;trC~!:>llrS) ~11ld teat:lh.: r capacities lll rulli I these dem:llld!'. lite cau<>C or llCCUp.Hinnal 

'>l i"C~S include pe rcei\ ed lw;:-, p f ioh .... "ccurity. id k si ning I(H long periods or t illlt: or bck lll. 

'aiel~. compk.\lty llf rcpeti ti,cnc:-;-, .1nd lack 11 f nu t onnm~ in tit~ job. In add ition tlccupatinn:~l 

' trcs-, b c.tu~~d h~ l.td; or re:.ource-.. 111<.! equipment. Wnrk -,chcdulc:- ,1nd urg<misat innal Llim,ltc 
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,tr~ consitkrcd :1~ contributors to t~ach~r '> tn.::-'> . Occupational ~t r~ss ollcn ..,hO\\ S high 

di..;..,ati :·.factinn among tcachers. jvb nwbilit~. bur:H)llt: poor \\nrk pt:rl'onnancc and lcs:, ~:ffccti\'1.; 

intcrpcrsonal rdatiuns at \\tlrk arc r~:-ults (Ongo ri & .-\ gol la. 2008: 123). 

Stress at \\llrk is an ubiquitous and multii~ICI.!ICJ phenomenon that is costl) fi)r organi at ions 

because it contributes to c:-..pcnsin! \'olunWr) turtHl\ cr. \\'nrk ~tress can be a particulm problem 

in customer-ori~nt~d lidcb bec:tust: teachers olkn experience conllicting demands or the school . 

principal and llther te:tchers. and thes~ con llicts create di sstl ll ~IIKC f{)r cmpln)ccs (0'1\cill & 

D:tvis. 20 I 0: :;S5). 

reachers arc expused to s ituations'' hich lkmand their time. thinking and to Stlmc degree. even 

clwllenging th~ir authority :-.uch as \\hcn lo..:amcrs arc disobedient. disruptive and usc 

unacceptable language ''hen expressing their vie,vs to teachers. l'hc"e conditions may also be 

due to l:tck ol' rullilment in their \\'Orkplacc. contlict or interest :md relationships at school. Work 

a ll ocation is also one of the possible caus~s or stress in the !~aching. frat~rnity. The physical 

::. trw:tur~s nr til-: school when~ buildings arc dibpidatcd. learning materials arc not adequate lor 

the number o r karn-:rs and the comrmrnit) is not surporth e in this regard arc sure cmrses ol· 

stress in the education field. While teachers ma~ expericnc~ stress on the mcnrioned l~ct ors. they 

nrc also l~tccJ \\ ith coping " ·ith their O\\ n lives outside the school premises (Assan & t\.lakunyc. 

2003: 22). 

Th-: mnsr highly r:rtt.:d .... ourct.:s of stress rckrrcJ to probkms in interaction'' ith students. lack of 

i ntcrest. IO\\ ~tt tainmcrll and hand I ing students '' ith "Ji nicult.. bd1a\ iour. Female teachers 

cxp-:r it.:nc~d :-.ignificantly higher lewis of occupational stress. specifically \\·ith regard to 

int~.:rac t ion \\ ith learners and Cl)llcagUt:s. '' orkll)ad. ~tuden b' progress ami cmotion:1l c'\h::tustion. 

Younger teachers c;.;p-:ri~:nccd hi ghe r lc\~b or hurn-tHll. spccifi c:..tll> in t~rms or emotional 

exhau:-tinn and di -;~ngngcmcnt rrorn th~ prokssion. ''hik older teachers c:-.pericnccd highe r 

lc\efs tlf ~li'L':)S in tcnns of the ">ttppOrl the> lccf the) r~CCI\ C l'r0111 the gll \ t.:rnmcnt ( lsnw if ~~ al.. 

2009: 5 ). 

Education ..;tn ll can su !Tcr from job strc'iS as a result or organisational l~ctors and :m imbal .mc~ 

lll .. il)b tkrnands. skills :1nd -;oci~ll ::.upport :1t \\Ork plac~s. \Inn> stuuie:. shO\\ thnt teachers ha\ ~ 

high pre\ttiCnc~ ol' stre ·s. lncr~:.l S!.!d .... treS'> has b~en :.l'>Soti:.l t~d \\ ith hem\ \\OrJ...loads and ih 
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c iTcL'l on IHHlll.! li l"c. pr~ssure und n: lat i,·e-.. . ri ..,k 111' 'ioknc-:. pt111r nwn:lgl.'nh:n t ~t~ k. inadequal\.' 

1\.'Sll llrt: t:s. in::-u!'licit:nl training. lack of control \1\ er work. kl\\ illHlh\'!llll.!llt in tkcision-111:tking. 

ltn\ jnh s.ll i -.l:tct ion anJ lwras ment ('\nor. Y ac~1b. Daud .., · ,\ lohammad. 20 I I: 63 5). 

In a stuth in ~\\ ~den. \\'ahlund and l\'l.'n:ll liHiml that thl.' mu:-1 import:mt causa l f'aL· tnrs :th\u: o.; 

.tfliliating job -., trt:ss '':b big classroom sizes. long working hours. distractiH.' karm:r' s 

hcha\ inur. tlvl.'rlo;lt.l tkmand and rapid school rcl"onnation. In ti ll.' K. rcsl.'archcrs identi lio.:d li\'l~ 

l"actlli"S rt:l:ttctl to job s:Hisl;tctiun :tnd job stre<.;s ''hich arc school organisation. job demand. 

ll:~1chin g rcsourc~::-.. \\Lirking condition. caret:r and training and karn-:r· ~ bch:l\ iour. It was also 

rcporkJ that li.Htr -.; tress 1:1L'lors c:xpcrienc-:d among tcat: h..:rs \\ere nt:gali\ c karnt:r' s b-:haviour. 

-..trcssful \\orking cnndition. \\tll-king time pr~:ssurc and lu\\cr school ethic (Sal':tri d al.. 20 II : 

9 I). 

I he Luropean Social Partners Framc\\ork :1gr-:t:mcnt. eclwing t.:<.trlicr \\Ork by the l::uropt.:an 

.\ gt:ncy li)r Sn li:ty ami l lealth at \\ 'ork. st:llcs th:ll \\'Ork-rclated stress can be cau::;cu b~· ph~sical 

:tnd psyc lw-:-.nc ia l r:u.:tors such as \\\Irk t.:Otllent. \\ Ork organisation. work cn\ ironment. poor 

communic:nion in the \\orkp!Jcc. organisational norms and culture as th~se rcl:1tc t~' the 

indi' idunl ''orkcr"s role and c.t recr de\clopment and deci sion latitudt! in the day-to-day \\ork. 

l·igurc 2.1 di sp ln> s th~ ~ource of stress and its e iTl.'cts (Wells et :tl., 20 II : 167). 

\\'hilst it i-, rt:cng.ni-..cd that c:xpcricnt:c or \\ork-rl.'latt:d :-;t ress ami respo11:-.cs t(.1 it are highly 

~kpendt:nt indi' idual !'actors such :1:> personal background. pcrsnnality anJ coping st~ le o.;. gcncr:tl 

llr~a nis:lli(lllal indicator-. include high absenteeism or sta ir tunlO\cr. l"rclJucnt imcrpcr-;ona l 

ctmllict'i or complaints l'Y t~achcrs. \t the indi,idual k\cl. \\llrkplacc strc::.s G.lll re-sult in \ aritH IS 

cmoti llll:tl. cogniti\e. hdl,l\ ioural and ph~ -..i ,,l,,gical rl.':Ktions. Kc) l.tctnrs :tssoci:n...:d '' ith 

ps~l.'hnlngical ill hc.dth and :-.ickth.:~s related absent.:\.' in staiT \\e re long IHlltr'\ mwkcd. ''tlrk 

t)\c rl oad and prl.':-.sun: and the <.!l"l"cct-; ol"thesc till pt:r-.,nnal li\..:s. conllicting dt:m:md'>. pnor '>~Kia l 

support at'' ork. unch.:ar m<Hwgemcnt and \\·ork rolt:..,. interp..: r,on,d cnnllict .111J cnnllict bct\\t:cn 

\\tlrk ~md l ~unil: d~nwnds(\\'cllsctal.. 20II :Ih7l. 
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l.i tc \\'nrk 13:1lam.:c 

Social Support 

( )rgan is at i~1na I 

sat is l":.tct ion 

Org<lll i sat i< 111a I 

sccurit) 

Organ is:uinna I 

comm itmcnt 
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Ph) sical S) tnproms 
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Fig ure 2. 1: C:a tcg;o r·isation of thl· Va l'iahlcs in th e Str ess Process (\\' illiams & Cooper. 

I 998:308). 

I he folltH\ ing an.: clear ri sk fac tors cited \\'ithin the \\'l)rkplacc I kalth and Safety Queensland 

Occupatiot1al Stress ri p - Tip Sheet -t - Risk factors 1\.)r occupational st ress t8::K kman-llo) k. 

:;o 12: 2-t ): 

2.3. 1 Cloha lis ati o n 

Since til~: carl\ I 1J90' . the -..pread of global isation ha' c begun to impact org:111 isations 

1.!\C I'~ \\hc r\.: . Globali ">ation is something unavoidnblc ::md affect-> all aspects or life. The ch:mges 

brought by globa li sat ion ~trc ~llso Cl\'ating nc\\ demands. ne" \\Orklond and more wmplc:-;it~ for 

teachers. :\mong l>rgan isat ionS i1 1 d~\eloping l:Ollnlrics. the imperali\CS for adopt ing 

globa lisatinn cnu ld 110 longer he i~nored . Teachers \\ ith ful l time jobs arc ~xperi cnc ing high 

pre::.:-ure :tnd t'Jst~r pace. Work ~) verload has b..:cnlin kcd to c::mliO\<JSCll lnr disease nnclthc ri sk or 
heart att:tc k for those \\Orki ng ll)ng hours. l'ho-;c \\Orkin g. long hours ha\ en 2.5 times ri sk hi gher 

than tho"e \\orking eight hours n da~ (. afa ri et al .. 2011: lJO). 

18 



2.J.2 Work Overload 

L\'cryont.: has a gi\cn c~tpacil) li.1r wor~ and il' a pc rs~.m·s cnpucity is exceeded. th\.: pcrsotl ma) 

t:.\pcriencc occup.uional -;tress. l.)tmH: comnwn \\Ork demands include the l'ollo,\ing ( Badm~ln

ll uylc. 20 12: 26 ): 

• Time pressure including inadequate time and rcsoun.:es to complete job satisl~tcturil). 

• \\'orking toLl hard or lot) t'ast and dirticult t~trgcts. 

• lligh stress tas l-. demands such as \\ork that n:quircs high-le,·d decision-making nr 

prolonged periods Of t:Oilt:Cillrtltion. 

• \\'ork that is monotonous and dull \)I' doc:-. not utilise a \\Ot-kers· rangc or :-.h.ills or 

prc,·ious training. 

• Shirt rosters that arc unpredicwblc and/or ~11'kct amount ~md quality or sleep or make it 

dirticult to balance work and l~1mily lil'c. 

• Working long hours or overtime. ,,·urking through breaks or taking work home. 

• I ligh emotional task demands. including work that is cm<.1tionally disturbing or rcltUires 

high emot ional invol\'l~mcnl. 

1'111.: increasing \\'orkload and the number or responsibi lities th~11 teachers arc expected to c.1 rry 

can also c.tusc stress. r~ach~rs sometimes lind it dit'licul t It> cumph::te gi ,·en tasks prop~rl~ 

because l'f 100 lllUch work. /\t the L:nd o!' the day. tcachers \\'Ork O\'erlttm: and Juring \\t:Ckends 

"ithout paymem to complete school\\'ork. The decline in stall numbers and increase in learners· 

numbers contribute to work t1\'crload as the Department ol· Education takes n longer time tn 

appoint teachers in ,·acant suhst:uHi,·~ posts (G illespie ct al .. 2001: 62) . 

.lnb demands that failed to be fullill..:d by ctnployccs. cau~c st ress and these jub dcmc.111d~ like 

\\t1rk lnad arc ncgatin:l~ rdntcd to ,,·ot'k engagement. Teache r~ · len:! ol· cn~.?rgy dccrea:-.c~ anJ 

their mental attention :1lso c.Ji,·erts because or job demnnJs such as workloml. When employees 

c,umot conccntr:llc full~. their cngJgement k\·d d~<.:rcases . .lob stress ami strco.;sors resu lt in 

hunh1Ul that ultimately al'fects the cmploy·el!·s len::! or engag~mcnt. Job stressors sud1 as role 

amhigui t) and lack of job nutonnmy rd,Hc ~ignilicantl) ncga ti,·ely to all the \\Ork l.'ng.Jgcment 

'ariablcs. ,·tgour tkd ication and ab~orpt i on. I he k\ d or job s tr~ssors lowcrc; the k,·el of 
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t:mpiO) Ct: 12ng:l g~llll.'lll. rigure ::!.:2 displ<lY'> the rclatitlllShip hL'l\\\.'Cil the j11b '-lress :llld IC<H.:h~r 

\.'ng:1g12mcru 1 lgh:ll. Kh:m & lgbal. 2012: I 1:2}. 

I 
I 

I cachcr ~-.ngagem L·nt I 
I Vi gmtr 

1---~1 
1.-..------' 

1---~1 Dedication I 

I Absorption I 

Fig ure 2.2: T heo retical Fr:tmc\\ ork (l~bal ct al. , 201::!: I 13) 

In .\ustralin jllh d~lll:lnds \\·Crc :lssesscd using a }~-i t em illSirllnlenl that consists o r SC\ Cil I~Ktors 

11 r major -.,nun.:t:s ~.~r stress. i.e. \\ork lo~td. conllict "ith principnh. conllicl "ith other te::tchers and 

hc,td Of til.'pa rti11Clll::., t~tilun: llf lt::11'11CI''>. in:ltlcquatc prepara tiUil lO deal With thl.! CllHllional ll l.!eds 

tl !' k:uncrs and th12ir 1:1mi lies. l:1ck or swiT support and uncertain ty concerning. teaching and 

karning ( l'homas. 20 1 I :.38). 

1 he incr..:ase in the \\'tlrkload in the school '' ithout taking inw accl.'Llllt the availability 111' staiT to 

C:llTY lllll thl.? t:tsks. may kad 11.1 tlCc up:nionJ I !:> tress. There!'orc. the \\Or"load incrca:-.e in <Ill) 

org:misat ion slllHtl d co1Tes1wnd '' i th the a' ai lability t) r "nrk Io ree ( Ongori&t\go lla. 2008: 12-t ). 

( >ccup:tt innal ;.;ar-.:t~ and I kalth ddined stre..,s <h injurious ph) ..; i ~.: al antl~.:motional r~ -; pnnsc that 

tri -.,e~ \\hen t~.?.Kht:r~ · :tbilitic:-. and resource.., dL) not match the jtlh dt:mands ,1nd n:qu in.:nll.:ntc; . 

.l1' b -., tn:ss is th~ imhnl:mce b..:t\\~~njob demanJ, and tl'achers· ab ilities w l'ullil these d~nHlltd s. 

I he t~Jch~r' ::- -.tre:-:-. ~~;,~I i ncrcases \\ ith i ncrea-.c n I imhn lance het \\ t:t:n JOb d~mands .1 nd th~: 

indi\ idual·-. ahilit) to m~et d~m;md-. 1 Iq bal ct a l.. ~012:11 :!). 
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1.3.3 Poorly defi ned roll's 

Rol-.: wnrusion arises \\hen t~a~h~rs Jo not ha\c clarity r~t?.ardino their work obj~ct i ves and kc\ .. ...... ~ . . 

accountabilitie-.. th~ir <.:0-\\\Wk-.:r-; · :::-.p~cta tions l·l r them and the 0\ er:-~11 scopl.? and responsi bilities 

t)l. th~ir job .. \ \\·ide range or situarinns can cr~ate conrusion, ror instance. b~ginn i ng a new job o r 

:-.tarting in a ne\\ !:>Chuul, a tran~ler. .1 nc\\ sup~n i!:>Or or principal ur a chang~.: in the '\ lru ctur~ llr ~~ 

\\lll'k llllil. The gr~atcr tht' rok ClHlllict. the higher the lik~.:lilwod or a \\Orke r ~.:xpcrienc ing 

LH.:cup:Hional ~t r~.:ss. The ri!->k of n~.:cupat ional stress can be red uced b) ensuring that workt' rs 

und~o.T'\tand tl11:ir rolt: '' ithin th~.: schot)l anJ that any e:-:pt>ctations placed in them do not ~.:onll i ct 

(13ackman-l ill) I c. 20 12: 29). 

Rnk conllict creates str~.:ss. Ruk confl ict :uiscs !'rLHll -;ituations \\ ht' rc an ind ividual comes untkr 

conllicting demands from various sntJ rct'" nr ns a result nl' lh: r/his vic.:w abou t t h~.: incompatibi lity 

bet \\1.!1.!11 dcm:mds nr one's rnk ami indiv idua l needs nnd va lues (K ha tt :~k et al. . .20 I 0: 8 12 ). 

2.JA Poorly m anaged rela tio nshi ps an d confli ct 

( 'o lkagues C:lll be an import :tlll Sl1U rCC ol' soppnrt. but they can J ISO be jl~)tt'ntin l SlHirCCS o f 

st ress. R~.:btionships '' ith princ ipab. pc~rs :md ~ub~_H'dina tcs can positively or lll:gat ively al'l'cct 

the \\,1~ a teacher feel s posit i\cl) or nq~.at i,·cly ami it is like!) that ''herC\W groups or people 

\\Ot'k together. some contlict ''ill ari~e fmm time to time. l'hi s is normal and in so111c c:1scs can 

pro,·idc positive impetus f'nr itlllO\·at ion and growth. However. conllict becomes a risk l:tctor 

\\here it 1emains unrcsoh ed m b-.:comes particularly imense. I his may include prolonged 

l'rictit)ll and anger bet\\ccn colleagues. st rai ned relntion-,hips or hara~sment <lll d bullying. It is 

important that indi,·iduals and or ~..: hool managcmclll take pronctivc steps to rc~oh e conll ict 

-.:.lr ly ( 11:~ckmnn-llo~ k. ~() 12: 2'>-30). 

1.3.5 L:H:I• o f p r o mo ti o n, r eward a nd r ecognit ion 

!'he Jll'lll'e-.s or appl~ ing l'or pronwtillll i:. pcn:Ci\ -.:d to be stressful bCC<Ht<;c llf l.ll.:k of' rccognitiOn 

.ttld ,1pprcci:ninn ur achic\Cillcnts .111d contributions made b) teachers \\hen .1ppoin tmc111s arc 

111:1dc l't1r prnmotional pt)<;t<. . . ·inc~ Integrated Quality \lanngemcnt <;~..,t-.:m (I Q:--..1.) i-; 

inconsistcllll~ applkd. many tcachers pcrt0nnance lt)rtns are not -;ubmiucJ tn the Districts .1nd 
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princ ipa ls keep them in their ul'lice" ur ~ubm it them late and that affects th\.! teacher irrespecti\'e 

ur lh.T his t i tne \ lll~ly :;;ubmi .... sion tu the principal (Ci ilkspie et a l.. ~()()I: 64). 

Career progress cre~\lCS Stress on ll:ach!..!rs" understand ing or the \\IWlh or their career pro-;pcct:-. . 

Ob~tacks in ca t\~\.!r dc\'clopment can appear at an) time during a teacher· emplu) me1H period 

and set'\'l!S as -; tres ·or. These strcssors can im.:lude an array t)r pmbkms like being -,tuck at a 

ptl"i itiun. i'or C.'\alllple pnst lcvd I (Pl. I)\\ ithout any hopes o r progress or th reats nl' UO\\llSizing 

( Klwllak et al.. 20 I I: 8 I I ). 

Career de\ clopmclll i!> closely li nked to rnutine 111 prole siunal lire. l'hl.! threats of hccoming 

ou tdat\.!u, hm ing sca re\.! keway in the achi\.!V\.!lllcnt goab (pro!Cssionnl ::md linancial) or losing 

tit\.! cnnlidcm:e or one· s s tqJl:riors L\.! tH.l to mak~.: th\.! ind ividual vulnerable. Thus "ith the 

im:reasing nun1b\.! r 1Jr mergers and restructuring. the introduction or ne\\ tcchnnlng ie-; and 

general economic recess ion. job security ha , emerged as an important source o l' additional ... tress 

in relation to h:acht•rs' careers (Correa & Ferreira. ~01 1 : 252). 

Rc\\ arding. tc.tchers· crrons and recogni si ng individual and team contributions anJ achic,·cnlcnt<; 

"ithin the organisation is important " hen trying to minim ise the risk or occupationa l stress. 

r\pprni sal :111d recognition can be achieved through tangible rewards or through lcedback on task 

pertor111ance and proviuing opportu nities lor the dcvclopmc tll of skill s (11ackman- llo)le. 20 12: 

.)2 ). 

l'c ~\Cher rccn~nition 1s a communication tool that rl.!inforccs and rt:\\ :t rds the act ions and 

bclw' i1..l ttr~ one most \\ ant s. PrO\ iding teacher recognition b) sa) ing "thank ) ou" encourages 

more or the same ac tions am.l thi nl-. ing. Te:tehers "ho l~cl npprcciatcd nrc ll1l)re positi,·c about 

thcmscl\"e<; and the ir :.1 bilit) to contribu te to the school (liadman-llo: k. 2012: .\2) . 

2.3.(, Orga nisa tio na l inju~ ticc 

Organi ... :1lit111a l justice re rcr-; lO pen.:cpt iO ll'> or l ~tirncss alwu t \\OI'k procedmes and It O\\ the\ arc 

enacted. Proccdur:1l l~1irn ess general! ) relates to ho\\' procedures :tt'l..! implemen ted \\ithin the 

nrganis:Hion. Procedure~ arc. l(lr example . r~.:gardcd as fn ir ,,·hen they are unbiased. con istcntl) 

:tppl icd. usc nccuratc in fo rmat ion and me open to appeal processes ( Bach:man- llo~ II?. 20 I ~ : '3 ). 
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R-.·l.~ti,ut.ll l~tinh: .., .., rd::r, l~l the Lk~rec td' dignit~ JnJ n:spect :tfTonkd to a tea~.:her durmg a 

pw~..:c-,s . It is impllrt:tnt !'nr teachers tn pn.lllHllC a pos iti'e and a fair \\Ot'king em irnnrncnl \\ ith 

the c:-..perience ttl. inju:.ticc being pntcntiall) h:nml'ul to both the ind i' idual and the :::~.: hnol 

(L3ackm.m-lloyk. 20 I ::! :.33). 

ro reduce thC:>C 1 i .... b i '> 11lh:n l:OilSidcrcJ In be a fj I'~ I itel\1 0 f' c;-.. pcnse that i!'l I'CillO\ cd from the 

!mining budget \\hene\ cr then: arc sa' ings Ill be made b~ the lkpartmcnt ul' l:<.lucation and th~: 

learning and de\ clopmcnt directorate:-- units. prckrring tn scc !raini ng as manda!Or) comp~t rcd to 

some l) r the pcrcei \ ~:d "SOil ski lis" lr:tining ( lht:kman-l loyk. 20 I~ : .3-1 ). 

l'hc dimini~hing re~lHtrces an: a barrkr w l':trry lHII the \\Ork eflicicntly and to an appropriate 

~aa ndard . . \ l;~ck o l· restlltrl'cs It) teach. !'or ...::-;ample li br:try and labor:tlt)I'Y ~.:ompromiscs tcadting 

:tnd h:arning ~tnd :-11tnc ... chooh ' pass rate is negati\cly art'ccted. Some s~.:hool s Ctrc pOtlr and the) 

;~n: unable to art~mJ f'unding in order to purchase resources (Gillespie l:t al.. ~00: 6.2). 

2.3.7 T~ache r· engagcml' llt 

l·cachcr engagetl\CI1L i -; :1 cnnccpt gaining signilic:1nt allo.:tHion li.lr the last 10 \1.:411~ . ~<..:hoofs arc 

u:-;ing their ~.:ngagcd tc;Khcrs :ts tool s nl' .-;trategic compctcrH.:e. 13ut intense cnmpl.!tition among 

nrganis:Hi\1ns and ~tri\e lO remain :11 tho.: lt1p brings moro.: challenges. rl.!sponsibilitil.!s nn<.l heavy, 

'' orklnads for the tc ~ll'hers tll' thl.! organisations. lc:ruing lO\\ ards -;trcss . Stre_ s is the 

phO.:lllHllCIWn·s ha\ ing drastic impact l11l the dcd ic:Hion. \\ illing_llCSS \1) \\llrk and l.!n th usiaStn of 

the teacher. This -.t ud ~ rc,·cals the rci.Hi\ 'n::.hip bt:l\\ccn jtlh -.trl'ss and to.:achcr engagement. 

' ignur. dedil'atinn <md <tb-;orption ( Iqbal d al .. 20 1 ~: 109). 

\\ 'it h ~.: h ;rngo.: and re:-. tructuring predictiuns in many mganisat i<.lllS. one nr the bigge-;t ch.llknge-.. 

~:urrcntl~ !',teed b) the '>chool is tc.tchcr l.'ngagcmcnt. Smart ... choob understand that engagcd 

pcr:-Pnn-:1 rc..,ult in impro"cd ,md h~.:ahh~ 'chool perl'onnanct:. <\o man~ nl· thc..:m ,tre placing 

grcat~.:r impon:u11.:c on 1111:asuring teacher engagement :llld implementing -..trmcgic" l<' keep lh l..! 

-; taiY engaged. Lngagcd teacher-; an: highl~ cncrgctic. l'<..:cl great pride ,111d l.!lll hu si t~:-.m and arc 

' ' illing Ill Ctllnpkt~-:1~ 1\lcu-; on the t.hk at h,111d ( lqba l et al .. ~0 12 1091. 

l'hcr\: is a ,jgnilil'd lll rdatit>n~hip h~.·t\\Cl: ll teacher ~.:ngagem~.:nt anJ imprml'ment rn karncr 

-.atis l~ll'tion. prnducti\ i t). :lcatkmit: n~~ults. tllrtlO\CI' and o.;afcty n:t:ords. l:ngagcmclll 



... ignifir.mtly prcd ic:tlc~ job ..,,lli'> Ll~ ti on anJ teacher ~ommitm~nt to the st:ll\11)1. But the ma1 n 

ad:.JHl\\ L~dgcd hindram:e of teacher cngag.~n11:nt i ~ :-.tres-, . Stn.:ss has been tkfined in dit'fl:rent 

\\;\\~ 1)\~r the ~~.·:u·s . Ori ginally it''"" cuncei,ed as pres::-ure from the cnvirc1nment. then <h :1 

tension'' ithin the pcP;(lJl. It m:1~ be de lil ted ~h the indi' idunl':-. reacti~u1s bet\\c:cn the -;i tuatlon 

~111d tht.: indi ' idual. It 111:1~ be tklincd as the ind i\ itlunl ·s rcat:tions to the situation anJ the \\Ork 

cn , ·irtllllllent that appear thn.:::llening to thl.'m and thus creating hindrance to being full) ill\ uln.:d 

in \\llrk (Iqbal et al .. 2012: I HI). 

Stress i:-. 11~1t al\\:t~s negati\e or harm ful: it is just the non-spet:ifir..: response or the bL)d) to any 

dem;md. pnsitiH; or IH.:gative. m;tde upon it. In practical life. c:-.t:cssi\c stress is sn dan~ernus tu 

ll::ll.:he rs that thC) <1\ oid it b) tlllitting t..:itlh.:r ps) chol~lgit:all) -disinterest or lack Of invol\l'lllCilt in 

the j~tb. ph~sic:~lly rrcqucnt l:tmc 1..':\CLISeS. late t:Oilling. absenteeism. ;11\d laziness orb~ lea\ ing 

the j(lb entirely ( l qh~ll ct al .. 20 12: II 0). 

l-: ,·ery teacher in the \\Orld has to J:tcc stress at some time during their work. rhis phenumenon 

makes stress a uni' crsal aspect faced b~ teachers around the sphere. In devdoping. t:ountries 

teadter;; bce 1111)1\:: ~tn..'SS ~1 11d emplnyer<; do not 1'\.'al isc the impact of' job Stress Oil teacht.:r'S 

ill\ oh emen t and commitment. One 'illldy found that abuu t I 00 million \\{lrkda) s "l're lost 

het:au~e nf' '>tre'>S and apprnxinutel~ 50°u tO 75"n disenses an: bet:aliSI..! or '>tress ( Iqbal et al.. 

2012:112). 

2.3.8 l lrha n ,·cr~ us rura l teachers 

l frb:tn -;chnnl tcat:hers expcril..!need sig.nilit:<tntly morl..! ·tress from poor \\·orking <.:OJH.li tions and 

p01)r <; tall rd.niun~ th:tn did rural school teachers. Stress !'rom pupi l mi-;beha,·iour ~tnd time 

pres:-.UI\.'S \\;ts :- ignili cantly greater than stress from poor " ·o1'king conditions and pl){)r )tall 

relation'\ ltlr both rural and urban sdwnl teachers. Pnor \\Orking conditions and time prc'\surc · 

predicted hunHHtt fi ll· rur.1l ... clwul t<.::Khers: puptl llli 'ibelw' i(.)ur am! pt)Or "orking t:nnJition~ 

predil.'ted hunH'Lil litr urban ~clwol tcat:hcrs. Re-,ults ''ere dio.;cussed in rcbti un to de:-1gning 

cfle<.:ti \e programmes 10 pre\ellt llegati\e efft:ct:-. or stress and bUrll-llU t (\lohd 0l\kti & .·\bu 

r .1li h. 2oot>: ~Oil. 
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~ . 3.9 Poor leadership and 111 anagcmcn t 

1111.' qu,llit~ llt" -.dl\)l)lmanagl.'ml.'nt i:. rwt up to standard and snml.' principal!'> du nut 1--tto\\ ho" to 

m:rnagl.' and h:ad thl.' school although thl.'y arl.' qu illilied as ti.':H.:hcrs but man) lack thl.' kadership 

ami managl.'rial cour-;e-... rhl.' cnttHllunic:nion skilb arc poor as it is not t\\O-\\a) communication 

but up !1) do\\11. Tl.'achl.'rs ,It\~ t)\l.'rloukl.'d \\hl.'n tll.'ci::.i on!:> arc takl.'n and no1 consult~:d abnut !111.' 

schlHll dlattgl.'s Jc.:, ..:loprncnts. Lack ut" lran::.parl.'nc~ around policies and J..:cisions frustrate 

11.:ad1..:rs a-; th..:~ t..:nd rwt 10 trustm<Hl:lgetllen t ( Gilkspie ct al. . 200 I: 63). 

\\ 'nrk st ress is regarded as one t11' th i..! nw::. t important is:; ucs facing p rincipals and t)lln~r managers 

hct::HI-.,1.' Hlllnng othl.'r things, it a!"li.:c tS thl.' pcrfOrtll<ltlCC uf ail lcvl.'l'\ llf teachers induding 

m:mag~..·r'>. \\'ork strl.'ss is carried 0\ cr to homl.' Sl.' llings :llld pos~:s a high long-term ri-;k ol' healt h 

irnpairnh.:nt. I he t:ost or t~:achers· heahh carl.' expl.'nd itu rl!s and till.' cost w socic ty is an issul.' as 

\\1.'11 (0"0!~:ill & D:nis. 2010: 386). 

rvlanage rs. \\ho arc cr iti ca l. dcnwnding and unsupportiw. crc:lll.' stn.!ss. ''herl.'as a pn~iti\~ ocial 

dillll.'llSilm nl" \\nrk :ltld good l~atn \\Orking r~duceS it. !'he rl.'sponsibilit~ load Crl.'ate:- >;e\~fl..' 

-..tn:ss among t...: r11.:hcrs anJ nwnagers. I I" thl.' manager c~ltlllOl cope "i th th~ increasl.'d 

responsibi lities it lll <tY kad to sevcrnl physical :u1d ps~c.:hnlogica l disorder-; an1ong them. l'he 

interpt:r->nna l relat ionships "ith in the D~:partml..'nt and bc.:t\\1..'~11 th!..! !:>chools crl.'ate. to a great 

1.'.\to.:nt. qualitat i\c dinicultic.:s \\'ith in the organisation (~ l alik. 20 11 : 306-i) . 

. \ utocratic lcalkrship -.t ~ II.' of ~upl..'n i!:>ors i::. causing tcachl.'r'i to hatl.' their j~)b . ~up..:n i :::.t)r~· 

bcha' iour is utll.:alled !'or as the> h:t\1.' k-;s regard for tl!achcrs and the) arc inconsidl.'ratl.' \\hen 

thl.'y conltllttn icall..· or tklcgatl.' '' ork to tcachl.'r::-. fhc '>llpcn ist)rs ar~ not pcopk-nri~nt:ucd as 

tht:y dt) not -..upptll"ltcachl.'rs ifth~y ha\1.' t:halkngo.:s at hnml.' and at \\ Ork. <)upl.'n isl' r" :-.nmeti ml.'-.. 

tr:tn..;mi t arnbiguou:.. instructi1ms to thl..' st;tll(Glai'er & (j~urak. 2003: 55). 

I hi.' ri-..k t:1c10r nr '"cu rl!rnl" rl..'ii.: rs tn lw'' much inllu l.' nco.: a person has in htm the\' mect their 

t,l\1.. do.:111:1nds <111d IH)\\ they perform their \\Llrk in gener;ll (n lso kmmn as autonom y). 

I nnl.'ce o.;sar~ le\ 1.'1-.. l)f '>uper' ision and sun ~illancl.'. e.\cessi\ c re'iponsihilit~ bw litt k au th or it y nr 

det:i~illll making and li ttle or no sa~ in ho\\ \\nrk i do ne. can all kacl to a '-t rc-..~ rl.'-.pOtl'\C 

(Backm.m-llo~ II.' . .2012: ~8). 
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\ J1l'r;;,ln ·.; t:t-,ks neL·d tn h~: n!l.:a tt ingt'ul 'ari,:d and nllm' tt1r an ~ppropriat ~ dc~rc~ or mrtonom>. 

It i::-. pn:,-; ihk !'or L'\ cr) or1e in :m nrgani'i<ll ion (notju::-.t tho ·c in ::-.cn ior po-;itions) to ti.:el thL') h<.t\L' 

input it llL1 thcir ''ork ::-.impl: h) til~ communication :111d corbultation strategies that arc utili sed in 

th l' ''nrk tcam (lbckrn:-~n-llo)k. 2012 : 28) . 

I hl'SL' irnport:rnt risk I:Ktor aspt:Lis ::. uch as: '' hethcr te:H.:ht:r::-. ti:d the\ arc gi' L'n CL1tbtructi\ (! 

ti.:cdback. whc thcr they 1.::11 1 talk 111 their supcn isor and peer~ about \\(ll-1- probkm:- . whether tlh: ir 

-.,upcn i-.,nr hdp-., li:-.. \\Orh. prllhkm:-. '' hcthc r peers hdp out \\hen thi ngs arc tough and'' ltd her it 

is possibh.: Ill t:rlh. to ;rnd rmm re lat ionship-., \\ ith \\ork wllcagues tcnd to cnmplit.::llc mattas 

(l ~ackm:rn-llnyk. 20 12: 27) . 

. , he ''·'Y tc:rchers arc supportl'J ts h.c~ to n.:ducing or modernt ing \\Ork-rdatcd s trc:;s. For 

inst:lnc..:. support may be pn)\ itkd through practica l :1-;s islancc in performing or through the 

proYision or inlimnati on. !::motional support whil:h rcli:rs to non-tangible assistance such as 

talking \l\'L'r a probkm \\ ith a teacher. providing pns itivc fccdback/~.:ncouragcmen t nr informally 

congratu lating a member ol· a te:tm lor :1 job well done. Support pro\iLkd b~ pct:r'> and 

~ upen i<;nr-; em ··cushion .. the slr~ss rc.;;ponses k at.: hcrs might lllhen\ isc C\pcricnce where their 

jnbs ar.: tkm:mding :1nd th~~ li.:cl that they :rn.: no t in contro l. This gi\·cs them greater Cl1ping 

n:sourcc:- in times ol.h igh \\'nrk demand (l~ ackmnn- ll o) lc. 2012: 27). 

1.3.1 0 .Job pe r fo rma nce and sa tis fa ction 

\\ o rk is a t.:erHra l pari of :rlnwst evcryotH:'s lite. \l o~t adults dt:Vt1tc \\ccl..da) ~to \\ Ork as crrccr 

de ' clopmt!nt r1nkcs up nltllO!>t 70'~u or all human devclnpmelll:ll task->. Work and the workplace 

cmpha~i-.;c m:tn) is-.,ues related to industri al anu organi'iati<'nal p-.ycholl)g) including pcrsonnd 

sckction and training. job ..,alislactiOil. qualit) or \\llrJ.. li t\:. human J'actorS. \\Ork cundition:-.. 

pcrlimmncc appra is:ll. moti\ at ion and leadership and the ph> sicnl .md mental health of tcnl'l1crs. 

1\:rcci\cd '>:t li-;lltcti on On the job is rcilectcd b~ the JlCC<.h or sense of fullilment <.~ n J C\pectntillll 

li1r the job to bc intcre:-.ting. challenging .md pcr .... orwll) -.,ni si·) ing. Jnb s<His lact ion is also an 

<tt:ltic\ cmcnt imlicutor in c,lrcer de\ cltlpmcntnl tas ks and is a~sociatcd \\ ith the ps~chological <lllu 

indi,·idual \\ell-being (\ lohd 11okti & .\hu ralib. 2009: 299). 

l lc r;b('r!.!·'> l \\O-Factor thl'or~ l.:llll1prise-. t\\O Lrcllll ...... n ,un~l~ h)gicnc l~tctor-, Jnd nw ti \atiunal 

l~tctnr~. II~ gicnc l~lltm'\ inclmk sa lar>. int~.:rpt:r'\onal relations \\ ith -,uperior->. subordinatl.!'> .mJ 
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j)I.'L.'I'S. -.,cJHHl l pol icies ~1nd <tdnlini-;tralion. :-.upcl"\ isillll. -.,t:llll '>. jub -;ccurit'. \\Orking wndi ti nn-; 

<1 11J pcr:-.onal li li.:. i\ loti\ atiun l~tctor:-. indudl.! <H:Ili~.·,· l'mcnl. reco!.!nition t'nr achi.:,·emcn t. 

ttd'v:IJICI.'Illent: responsihili t) \\lll'ks itself' and Pl)..,~ibilit~ or gm\\'lh. !'hi-; theory \Uggi.!SIS that the 

111"\.'s\.!JICI.' ll!' mnti,·:nion l ~lCIPrs can poti.' IH ially crc<llc grl':ll llll)ti\·atiun and greater jnb sat isfaction 

'' llik: in thl' :tbsence ol. motiv:llors. dissa t i s l~1ct io n olh:n docs nnt \lC\.'LJI'. The ab~1..'11Cl' ol' ll)gicne 

i':lctnrs a l ~u \ .. 'l"l':lti..'S greut tlissati::Jac ti nn and thl..' prl..'scnce or h) gicne l~lctnrs Ulll:S 11 \.ll j)l'll\Okc 

hi gh k\eh ol'.iob s:llisl:~etinn (~ lohd f3Pkti & t\bu T;llib. 2009: 30 I ). 

I ll\\ jllh \:l ti -, l:lction \.:: 111 be an imronant indit:ator nr cnuntcrproducthc teacher bl'h:.t\ il)LJr and 

t::IJI result in behaviour -;uch as absenteeism and tunW\'er inh.:ntion'i . .lob satisfn~..: tion can partial!) 

lllcdiatc the rel:ttionship l)l' ps~ cho-s01:ia l \\ Or"- 1:1ctors to de' iant \\(lJ'k behn\ iours. I hcrdi.m: 

mainta ining an J l.' llhant:ing .iob :)i.ltisl:~~:tion is important in L)rder to e"tablish a qualit~ \\ Orkcr. 

"orkplace :tnd \\'tll'k it s l..'ll'(~lohcl Bokti & . \bu lal ib. 2009: 299). 

2.3. I I Commu n ica t io n :llld in tc q 1ct·sonal rcla tion-'hips 

Opcll Clllllll1l1Jiication has <Ill ad\':llltagc or reSLllving contl icts het\\l..'ell ..,uper\'tSOJ''i and su b

ordin<llC~ . L:1ck or cl'li:cti\·e Cilllllllllnic:Hion could cause umcsolved conllicts that ' 'i ll increase 

the ...,lJ'I..'SS II.'\ I..' I. Support !'rom the supcn ·i..,or and colle:lgucs arc tht: major racwr. rhl..' \llpC I'\ i'\lll". 

need Ill recognise the gond \\ Ork a11d ou tstanding contributi~1ns t1 1" house ot'lkcrs tll kccr them 

JlWli\ :lled to do tlt l.' ir best. Promoting n cu lture ol'support \\ill set the exampk and it "ill nwkc 

them r..:alisl' tlt :1t Cli-L~IIlplo~·cc ~UPJM'l is ,·er;· i mpol"l ~llll ( Kazmi. ,\mjad & Khan. 2008: 138). 

C lltTect :-. tn::-.-; management "lwu J .. tart li·om i m rxm ed I H.: a lth ,ll1d gond i ntraper\ lliHll 

relationships . . \n indi' idual needs to mainta in :1 good k \'cl o f personal hcalth. The..: J)I'I..'VeJH ion 

,Uld managelll1..'lll n!' \\OrJ...pl:tCI..' \t i'CSS 1"1..' \jllin:s urg:mis:Hinn:tl lc\ d inter\ cntinn~. b l.'cau~e it i\ the 

llr~an i satillll tha t created the -..t rC::.'>. :\ udturc () f' npe1111C:>\ ,mJ undl..' r.., t·mdi ng. J',llhcr than of 

u·itici-;m. i..; e""enti.d 1 1..:~1/llli ct al.. 20tl}t: 13S}. 

( llllllllUIIiC,Ilillll lh,lllllCIS in the -5ChllO I -.hould he ~lfl\.'1110 ,\ll leachcrs. rh1.·~ \ IWUIJ he :tiiO\\L'd tO 

p.micipate inthl..' Jcci:-.inn-m::tking procc ... s ol'thc org:mi-.,Hinn. Ltck Pl. in,llh~.·meJH ul'tca~:hc rs 

h~ th~ lll,lll,l!,!l..'lllt:nl \\ill make tL:;lchcrs !'eel ._trc:-.~ct! (0ngtlri & ,\ go lla. 2008: l ~ ..f). 
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l1nport~111t ri:-k 1;rctor :ts p~c ts :11'1.: ' ' hcth er lcat:h~.!r'i 1\:el the\ :tre gl\·en CLHblrtlcti\ e lc~.!dback. 

\\hetlh.:r till:: c,u t t<~ l k Ill their supcn ·isor and peers abo ut 11ork prubkrn!>. \\hdh~.!r their 

-.upe1Yi:tlr help:- li:-.. \\Ork pmbk1ns. \\hcthcr p~.!cr help out \\h~.:nthings arc tough and ' 'hc ther it 

j.., pll'>sibk to talk to ~111d 1~>1111 relationship:-. \\ith 1101k colkague:-. (Bad; rnnn -ll u: k. 2012: 27). 

2.4 T il E EFF ECT OF OCCl ;P.\TIOA:\L STRF.SS 

~tress is ill\ nh ~.:tl in an envir()nlnl.!nt:ll s ituati on that is pcrccivcd :ts presenting <.kman d ''hich 

threatcns tu c:-.ceed a persnn·s capabilities and resources lor mct:ting it. under conditions \\her~.: 

:-.he c\pc~.:ts a '>llbst:Hlli:tl dillcr\.!lllial in the re\\ards anJ costs from meeting the lkmand \crsus 

no t rnel.'ting it tl'handrai<rh. :\ gr:l\\al. ~larimuthu & t\ lanoharan. 201Y': 6). 

1 ~ :\treme stress io.; so aver::> i\l~ to h.:achcrs that the: tr: to :1\oid it by \\ithclr:m in g either 

r':chologi~.:all~ (through dis int~.:rcs t ) or lack ofi lnoh·t:mcnt in thcjllb.nr ph: ... icall). b: kaving 

the jub entire ly. lat..: corn ing. abscntc~.: i srn and kthargy (Chanclr:liah et al.. 2003: 6). 

\\ ' h~.:n \\C e 'qx~rit:nce a situat inn '' hich timubtes str~.:ss. L·ertain ~.:hemic:tls ar~.: released in th ~.: 

body gi1 ing r is~.: to ~.!motional rcsponst:s. \\ 'h...:n the bod~ intt:rprets the situ :-~tinn as th r~at~ning . 

th,.,: hndy \\i ll Ice! some strain. rhcsc n::a<.:tions carl alYe~.:t ones· -:motions. rh ys ical \\1..!11-bci ng. 

'>oc i:1 l health :1nd rnen t:ll p~.: rl\mnancc (:\ ssan & i\laktll l)C. 2003:15). 

Stress :ll \\Ork is an incrca<>ing ly common li::ature ol' modern life. It is linked ILl poor \\<.11'1-. 

perfo rmance. :1 ~.: ute and ~.:hroni~.: hc::llth pmbkrns and tc:t~.: hcr burn-ou t. \\'orking day .;; a r~.: 1\lst 

through sicknes:- each ~ e.rr d l :111 csti lll:lled :lllHllllll. r~.:a ~.: her~ :1 111.1 thei r schools l~lC C <1 gr~m ing 

pn)bkrn or managing stress at -..dwol but arc harnpcr~d b~ a l:1ck or the managing understanding 

Il l' the n:llurc or llCCLlll<ltional Sll'I.'S'> ( \\'illiams & Cooper. 199S: 306). 

\ccording to 13ackman - ll ll~ le -..wJ: (20 12: ~5). prim:ip.1b man:1gcr~ \\:.lilt to b..: trained in ho\\ tn 

deal " ith to.::l~.:hcr-. "ith :-.tr-:-.s ailment~ and tho'>~ r~turning to "nrk arter ha\ ing. time tn rt:CO\L'r 

!'rom ~tress cla im. 1\ l:lnag-:rs s:1id that they ll:1d IW id~.:a \\hat th e ir obl igations \\t.:r-c under Ia\\ and 

k it lhatthc) \\l.'rc su re I Iuman l{esoun.:c ( IIR ) J>crsonnel \\ ere trp tn date bu t they d iJ not hn1c a 

Lluc. I hi:, di:-turb,.,:d them ,1-; tht:) l'clt ::>1..1 man> lC':l<.:hcr rl'-,pons ibilitics 11crc 110\\' bei ng pa~'>l'd 

<lllll.l them 10 rnanagc and thl') lwd not \l!t got the training w ~uppon thc.-;e chan::!cs and 

rt:.;pun-.ibi I it ies. 



Oct.:up:uionul str~ss is ~1 n increasing!) imrurlllnt oc~:upation u l hea lth problem and :1 s ignilk~nt 

~a use n f c:~:nn1.HH i~ lo s. It ma~ produce bl.lth 0 \ c:rt psydwlogit.:al and ph) siulogica I disabi lit i~s. It 

111:1y al so caus~ subtk manili.:statinn of' morbidi ty that ~:un a ffect personal \\t.:ll-being ant! 

protlucti' it). t\ job str~sscd tc:achcr i;., likcl: to ha' ~job dissmisl~ll:tion. incrcasc:d absenteeism 

:111J inm:ased l'rcquc:ncy of drinking and smok ing. incn.:ase in negati,·e psy~:hological S)111ptoms 

and reduced aspirations :111d sc:l 1'-c:-;tecm. l'hc use or role concepts suggests. that occupatinnal 

:-, tn.:ss is a:-.sociatcd with indi' idual. int~..:rpcrsonal and stnl~:lllra l 'variahk s (i\ lal ik. 2011: 3065). 

(kcup:uional str~ss is a major problem at schools and home. Its relationship \\ith \:lrious 

di seases is bect)ming increasingly obvious. but probably more apparent arc thl.! vast snc io

cconomic consequcJKC ·. manifesteJ in :1bscmceism. bbour turnO\er. and loss of productivity 

and di sability pension costs {Van der I kk &. l' lomp. 1997: 134). 

1 owaci:J] s employees arc expl.!ctt:clto karn about the dil'l'ercnt culturl.!s. languages. rules and new 

curriculum regul ati ons. resulting in increased \\OrkloacJs. increasing the pressure to enhancl.! job 

sk ills and long \\'OI'k ing hours. The changes in the nature of' hO\\ jobs should be dune, the typl.! o f' 

\\Orking em ironment and the 111ccl :~mi:.lll \)r organisatiunal lx~havilHir \\Ould ce rt ain ly escalate 

the incidence or job ~tress in wo rhcrs. \\hich in turn will damage: the \\\)rker' s physit.:nl and 

mental hea lth. Ei ther teachers or organi~ation arc aiTected by the incidence of' job :-. tress. 

Sometimes these costs arc considered either in the human capita l or linancia l term by the 

organi ·~uion (Sal~ll·i et al. . 20 II: 91 ). 

2A. I Stress, d isease ami hea lth 

If' one is n\cr-~tn:-;sful. one can dcn:lup chronic st rc~s anJ han~ heart problems. o~thma. ulcers 

etc. Ps~chnsonwt i c illnesses develop in the pn.:scnce or prolonged !:> tress. ~t ress is a cntai)St in 

' ' hnsc presence ~crtain d i~c:asc tcncc1Kio..:s manifest l~1 irh re:1dily. E.'cessi' c stro..:ss c.1n trigger 

the d isease process {J lmlan & .lordnn. 1998: 566) . 

\\ nrk ..,tress is linked to srres..,- rdatcd illnesses. Work stress resu lts in not o11 ly incren~cd bold 

pres"ure ,n \\Ork. but abo ph)sio logic:.tl reactions that continue :ll.tcr tL:1chers h:l\l: left ''nrk: 

po tent ia l !~ health-impairing rl.'spons~s to jobs ca rry o>er to home scuings anu pose a high long

term ri;.,k nr health impairment. BesiJes the co~rs tO teachers· health care e:-.pend it ure. the costs 

tn .:;nciet' nre Jn issue a \\el l { 0 · '\feil & Da' i'>. 20 II : 386 ). 
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' I h~ burn-out --~ nd nun~ is a chronic rc~pon sc p<tllcrn LO str~s~ l'ul "ork cund i 1 ion ~ i 11\ tlh in g. high 

''-'' cl-, lll' interpersonal cnntact. It encnmpass~-; tlm:t: dimension~: cmntional cxhau:--tion. 

tkpcr::-.nnalis:llinn. that IS. detached <Htitudc towards other<>. :tnd dimini::-.heJ pcr\tlllal 

:~~:cnmpli:-hmcnt. l:mpirical c\ idenct: has -;lw"n that bumout h,t::-. important d~ ~runt.:t iunal 

r:ll nilications. implyi ng -;ubstantial costs ror both indi \ iduals and organisations: dch.:rior:ttion or 
bnth rncnt:d and ph:sica l hea lth. dcteritlratitm or ~nci.l l and rami!: relationships. tkcrc:t~cd job 

pcrformal\l:c. incrca:-.cd intention to ka' c. abs~nteci:-.m and turnm er tf'vlikolajcL:lk et al.. :::007: 

I I 0~). 

!'he co~t \l r lKcupa tional stress is 'Cr~ high in many st.:hools. l'or instance. the International 

I :1bnur Organisation ( ILO) reports that inc!'li<.:icncics :1rising !'rom o<.:cupational strc:-.s may cost 

up Ill 10 no ot' a C(}Untry·s G~P .. \t a personal level. lKCupational stress might k:1d to incre:1scd 

nwrbidit~ and mnrt alit~ (Ongori & t\golla. 200R: 123). 

2A.2 Phys ica l and psycho logica l s tress 

Figure 2.3 shu\\'s :1 signi licant rebtionship bet\\'c~ n physiologica l. psychological strcs:-- and job 

:;n tisi'u(;tion. Ph) ~ical stress is cre:ttcd by physica l demands t.HI the body such as illness. 

demand ing \\mk sch~du l c or prolonged ps~clwlogical stress. Ps~dwlogical stress j..., created b;. 

n11.:ntal or emotional demands lll1 the bod;.. Ps;.chological stress Gill be the rc:sult or ph) sical 

stress. Ps:chological stress is convcnetl into physiological stress. e.g. a n :-:i~ty produces muscu lar 

tension. and :mgcr results in a ri se in blood pn.:ssun: (Burns. I\)<) I: J l 7). 

Independ ent Va .-iahlc De pendent Va1·iahlc 

O~cup:ninna l '>tress: ' .Job Satist~lctiun 

• Physiological 

• !'-.) chnlt)g ical 

Fig ure 2.3 : C oncept ual Framcworl;. (I sma il ct ul.. 1009:8) 

Ot.:~·upationa l ~ t ress has inc rcJscd the risks llf \\Ork-rclated Jis-.:ascs and an:idcnts in l'oth 

d~' eloped a11d dc\·cloping countries that ha\·e expcrienccd rapid industriali-,.Hion. ~trcs~ i'i 

recognised as a major h~·;dth ha;ard o'.tht:: contemporar) ccnlllr~. It results in di,er-;e t.:tll1ditions 
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~uch as r">clw->nmati c d i~c :1ses. bcli:lvioura l clwn gcs and is a majn r contribuwr to disturbances 

in n!ll: ·s cmotilmal. social and family l i t~ (Ongori & .'\ go lla. 2ll08 :). 

2A .J Emot ion a I st ress 

Emotional problems cause strcs:. - particul:1rly li:e lings or inl~ri o rity. consc ience and emotional 

cnnlli c1. Ps)cl1ohJg ical stress is more o licn caused by menta l or emotionu l demands from onl!' s 

bclids . \\ ork and Cllllcag ues ( I icholus. 2003: 536). 

Ch:mgc processes in an organisation di rec tly a llix t h:acl11.:r~ · prosperity as it is rdmed to 

inc reased insccuril) "h ich in lllrn resu lts in enhanced lee lings o l' '>tress. It dcncascs job 

satis facti on and has negati ve implications on phys ical and psychl)lugical hea lth among teachers 

o l· the schoo l. Uncertain organisational cn,·ironmcnt ami lear have dirtc rcnt n~:gat i\ c m1tcomcs 

ranging l'rnm 1:\d: l) r trust bet\\ecn teachers and management and d ~oxrcase in organi ·:Hionnl 

cnmmitm <.:nl. '' hi ch may persuade teachers to resign or abscond from work (Khallak et al. . 20 I I: 

8 I I). 

The ~n' i ronm~n ta l sources 111' stress rela ted to organisJtional :-.tructure ar~ linked to 

t>rganis:llional climate. poli cies and culture as \\ CII as to task de mands. Org:mismional structure 

may ~..:xcrci :.c a profound ~ nect on the tcach~r anJ her. his sense o f w~ ll -be ing . 8elonging to an 

organisatinn may bring sct.:urity. in that th ~! teacher lceb a :-cnsc of aftili atinn. I IO\\ ~,·e r. all 

changes in' oln: loss and as dcsi1 ablc and nccessury a!> the) 1113) be. the) usual ly invo lve the loss 

or cle111cn ts ti1m il i:H to the teacher such as people. places. task p~rforma nce routines and the 

support ol' the l)rganisation t Correa & Ferreira. 20 I I: 252). 

:!AA Psydw-ph ~·s io l og i cal :11·ousa l 

.\ u1n· i l i n~ar re l.llitl nship implies that at a It)\\. le\cl nf artlu~a l. p~rformancc is pOl1r: one is in a 

'>l' nsc ton undcr-~ti mu i :Hcd 111 pcr l\1tm dfe~thd). !\ -., one·s arou~al rises to a moderate lew!. 

une·s perl\wmancc imprO\ CS. One is akrt. v igiL.1 nt :1nd \\ Ork ' 'ith task-orien ted rmentio n. 8ut if 

Pile ·<; at\Hi sal lc, ·cl rises bcyo ntl th is point. one ·., perrormoncc de teriorates (JL)rclan & Jordan , 

1998 : 56~ ). 

\ lam ::.tud ies h,l\ 1..: impl icated '-. ln.'s in the etiol,)g! or a numbe r o l' ph~ :. i ca l .md PS >ch imric 

.lilmcnh. "kin di ::-case->. uk~rs e1c. lr ,tddi tion. j nb ~tress <..,111 hi nJe r c: tlccti, t:ncss <II \ \ 1Xk ;mJ 



can kad to l\1\\ p~rfonnancc. job dis:;ati ~ l'tlc ti o n. poor mot i\ arion. abs~ nt~~i-;rn and turrw' ~r. 

T.::tch~l"'i. r~gardkss of \\hat kH:l they teach. ar~ t:\pos.:J lO high k\t.:l ur strc ........ In "l)llll..: 

~..· .\tn:m~ c~ts~s they lila) suiTcr rmm bu rn-out as ''e ll. I he fac t th ~.ll t~achcrs ar~ ~ -'IH)scJ tn hi gh 

k\cl tlr sln:ss c:m h~ an int~rnatitln:tl ph~nomcnon (L~llm:. Ubi tnn. O)cri tt Lk . Obi:~n t i & 

K:t) lllk. 2001): 3.39). 

rc.tching in '.igeria IH)\\C\ cr. has b~cn reg.mlcd b) man) as no job. to the c:-;tctll th :n most 

p~t,plc '' lw ~ngag.: in teach ing tnJa) hold 1m to the jllb bccaus.: they ha\ c nothing d'>t.: 10 du. 

hen though they ll..'ac h In ea rn tl h:ir living. bu t they engage itl the joh pending the time they g~t 

a better orti..:r. lntcr:H.: tion "ith som~ teaclll·rs sho\\cd that kaching at :til le vel s in 
. . . 
tg~nu ts 

tcrribl~ and not r~g.mkd as a t\\)bk profession. \\ ith the ~;~.ceptinn of teaching at the uni\l~rs it) 

lc' 1..'1 (l.anre ct al.. 2009: 339). 

2A.5 Profess ional ~rowth 

In the ( iillespic ct al. study (200 1:65). h:achcrs indicated that \)Ccupationnl strc~s ncgat i\ el) 

imp~tct~d on thei r job p~rl"onnance . interpersonal \\ Ork r~lations . thei r enmmitment to the sdwol 

and the ir e.\tr:t-ro lc pcrrnrtl1:.111 CC. rc:tchcrs arc tll l:tb lc lO org:t nise cnici~.:tHiy :IS a rc:-- ult tlf high 

k ' ~· I s 11f .;tn:!>s . ·1 hey <t n.: not able to deli\ ~r the quality tlf '' ork ~xpcctcd lhHn them "hi~h 

imp~tt.:tncgativdy t'n their sdf-estccm. l"hi ::. results in teachers· ln::.s of crcat ivit) and intH)\:ttiun. 

Stn:::.s at \\Of!, i~ ~n i nc re :~:>i ngl) comn1lm 1\:aturc nfmotkrn ltk . Stress :11 \\Ot"K is linked to poor 

\\Ot"k pe rformance. : 1cut~ ~md chronic hea lth problems and teache r burn-out. \\'orking Ja)S arc 

lo .... t through sickness each year. Teachers and liH:ir schonls I~ICC a growing prob letn nf managi ng 

stress at -.chool. bu t :-~rc hampered b) a lack of manag111g lliH.krswnding nf the mnurc or 
nccupat i1'na l :-. tress ( \\"illi~um & Colner. 199~:306) . 

.! A.6 Redu c ti on or produdi,· i t~· 

< 1\.'cupatitlll:l l .... trc:-;s 1..:111 n:duce producti\ it~. incr~asc mi-.tal-c~ and ,tccidenb .tt \\nrk. cttcouragc 

ab,enlcci .... ,n. lt)\\Cr mPra lc. inc rcas~ con flict \\ ith others and cause ph) ... ical and cnwtinthtl 

prnbkms .mel lin:tll) poor li k '>:tti ~l~tcti on. l ligh k \el<; n!' \\ork '>tre::.s :1re assnciatcJ \\ ith lo" 

k' cl:' nfj~.'b ..;atisl"act ion. OccupationJI strC'>'> can be ncgati\ cl~ rela ted tn jnb .... ~ni s l ;tc ti on :unong 



~~~tl'll\.:r::-. . .lt)b pr~ ·su r~ w~1s n~g~tli,'e l y assm:iatcd nnd \\':Js th~.: most important pr~d il'lor nf jLih 

s~tti::-.r~t Liit\11 (i\ lohd l3okli &. Abu ra lib. 20()():302). 

I r l)ccupatinnal -.t ress is nnt manag~.:d prorcrl~. it ma: lead to increase in abs~.:ll!Ccism rates. 

i111crnal cunll icts and low tcac lwr morale. Occ tt putional stress is ub iqu itous .111d incn:asingly 

cnstl). lnth~.: Onguri :111d ,\golla stud) (:!008: 125). teachers 1\:portcd thm s(n:ss caused health 

problems that kad ro dccrcas~.:d producti\ it). 

2.5 i\ I EASU RI NG OCCU PAT IONAL STRESS 

Str~.:ss can be ddi ned as tht: body's response to physical :tnd menta l demands nr an inkraction 

bet'' ccn ~.:n v ironment:1l fot'Cl'S and C\ ~:n ts ca lled stress preci pi taturs. wh ich app~.:a r tlm:at~.:n i ng IL) 

the teacher'-; reaction to the th ri.!<H. Occupational st r~.: ss is .mything regarding the '' nrking 

en\ ironment or nature ul' '' ork itsclr that causes indi'vidual pcrcei,cd str~.:ss . \\h~.:rc:ls somt: 

p~ rct:ived stress as thc response teachers may havc when rr~.:sentcd \\'ith work J~.:mands ami 

pressures that arc 1101 ma tched to their knowledge and abil it ies und '' hich challcngc their ability 

tt) cope ( ~ 1\)hu 13nkti & :\bu T;1 lib. 2009:30 I ). 

< >cc upminnal stresses havl.! h...:comc <t prcdnmin:mt fea ture of modern lite. They havt: l:u·-rc~tching 

el'k cb on lc;Jcltcrs and rnanag~.:rs · b~h:wiour and adju!'>lmcnts on us \\'ell as otT the job . 

. \:::.SI.!~Sillent or stress rdating 10 .iob::. is important abo for personal C(llln'ie lling. Considering thl.! 

immense importance of asses. ing (.'Ccupationa l st r...:ss. th~.: problem or it m~asurcmcnt arises 

{Latif' & Sultana. 2009:55 ) . 

.l11b -;tress ltas COITI.!Iatinn-. \\ith Sl!\eral ~ali,ar) biomarkers such a sali\·ary corti soL salivary 

alpha amylase ,tnd chrOl1Hlgranin!\. .. \ ctivatinn o r h~ rothalamic-pi tu itary-adrcnal (liP\) a:-.b 

\\h ich is measmed by snl ivar: cort i'iol rclkcts the chronic s tr..:ss . \\hcrcas .tcti,ation nf the 

") mpatho-ad rcnn-mcdullary (S/\ ~1) ) stem '' hich is mc~tsurcd b: -;a li\'al')' alph:Htlll) lase . ~tnd 

thromng r;lllin ,\ rcll cc ts ac ute stress 1..!:\ posur~ . l'hc usc n r' s:l(i\ a as a di~l !:; ll llst i c fluid h:1s 111an) 

,tlh antag.:s. It i:-. non-in' asi' e cmnparcJ '' ith phlcbtHOill). does nnt ha,·e the ri "k. or needle-stick. 

injurit:::. and i::. .tbk to minimise stres'> cnm1 ared "ith other il1\ Js i'.c procedur..::s ... uch as 

J'h lebotorny (~no r et al .. 2011 :635). 



<kcup:Hi\ln,tl Str~s~ lnckx ( O'il) is a" idel) a~.:ccptabk scale !'or mt:asuring joh "It\:'>'>. It has bt:~n 

u..;~d dfccll\ ~~~ b~ ps~ chologi~ts in r~s~arches. I he ::-ca l~ purpmb to ml:!a ... urc th~ ~:<.tl.'ntnf ..,u-..:-,..., 

"hich li.:.H:hcrs percei' c !'t·om 'arious coJl:>titut:JHS and conditilllls L)r their job. I he -;ca le ma~ b~ 

:JLin1i niskr~d to the tc:tcht:rs of C\cry k vcl. 1'11t: reliabilit) of the scale was mt:asurcd thrnugh a~ 

:. pi it-half IIH..: tlwd :tnJ \\:IS ltlliiH.l righ tl: rcliabl~..: . ' I he \<llidity or the OS I \\<.IS ;tiSt) conlirmcd b: 

dctcnnining it throug h Ctllnputing th~ cocl'licient uf co rrdation bel\\1.'1..'11 the ..,corl..'s or 0 ' I and 

\:lriLHI'i mc:tsurcs ofjob ;n titudcs :mt.ljnb bt.:ha,·iour (L:n ir& Sultana. 2009:55). 

2.5.1 ()ISC- nwdd llll' :ISJJrcs 

Cogniti \c. t.:motional and ph)sical job demands and jnb rt.:sour~.:cs arc mt:a..;url..'d \\ith a "ell

' ali dated -.,crsion of the DISC Questionnaire . Cogniti ve job demands primaril y impinge on brain 

prnccsscs invol,·cd in inl(mnatit)ll processing. Emotiona l job t.k:mands can bt: ddin~.:d as the 

~:! fo rt rl\.:l'JI.!d to dea l \\ ith job inhcrclll emotions and/or s~hool desired ~.:motions during 

interper'>ona l transactions. Ph~ sical job dem:mds rd~r to sta ti c and J~ namic ph) ~ical exl'rt ion at 

'' nrk. Cogniti'..: job resou rce~ rdcr to the opportunity to determine a "ari~ty or 1.1sk aspects and 

to usc 111'Llbkm soh·ing !)k ills. Emoti on:11 job reso urces rl..'l~r to emotional su pport from 

L'o lk:tgm:s nr supen isurs. Ph ys ical job I'CSUliiTes refer l u in:-trumcnta l suppLH'l l'rnm colkag ucs 

and -.upcn isors or crgonnmic :tids at ''"ork (Spoor. de .Ionge & ll:tmcrs. 20 I 0:4 ). 

2.5.2 ll c:llth mcasu •·cs 

,\L·cording to Spoor L'l ~d . st udy (20 I 0:4). concentra tion problems \\'Crt: n11.:a~urcd \\ ith three 

itl.'ll1S dcri' t:J from a <;cm:mt ic J i ller~nti:1 l '>t.:a k. Emu! ion a I ~.::dwust i on "as measured b) the 

''ell-\ .didatcd \laslach 13unH'llt IJwentor). Ph) :-.ical t:Llmplaints refer to neck ..... lhnrlder and back 

probkm~ and \\ere nh.:a~urcd \\'ith three itcrns dcr i,~.:d from a scale. 

2.5.3 \\'ell-being measures 

.lnb ..,:Hi->l~h:tion and \\Lll'k 111LHi,·mion \\ere lllt:<lsurcd b\ -.c,de :rlsn . .lnb .... lli-.I ~ILiinn L ~1 11 he 

cor1siue1\.:d :J'i a ont:-dimensional and general construct. resulting from pu..,ill\ c ,md JH:gmi' c 

\\l'rk c:-.pt:ricnct:s ~111 <.1 \\:IS mea~ureu \\ith on~.: item. \\ 'uri-; lll tlli \:ttion is tht.: c\krll ILl ' 'h ich thc 

\\urk i-, ..,timulating. intl.'re-,ting :111d clwlknging ,1nJ \\as mea .... urcd '' ith li\L: item-; !Spollr 1..'1 al.. 

2010: ~1. 



2.5.-t Ocvclopmcut process 

Ill..: l~_h:us on school str~ssors '" no lnngcr sunicicnt and n~" approaches. consist\..'nt \\ith tht: 

tran~actiotul 'ic\\ or st ress n~:ed to b~ d'-'' dup~J lO address the wt:,tkness in stn.:-;s measun.:mcnt. 

<~11 i11tegrated cuntpl"l.:hcnsi ,·e. relc\·;.mt and a<.:<.: urate measun.: o r occupational stress. ,\ scll:.rcport 

qut:-;t ionnai rc.: is appropriate to measure stress at ~clwol (Williams & Cooper. 1998:~07). 

Pressure :'-.lanagemcnt Indicator (P\11) rt:pl.t<.:t:s tkcupational Stress Indicator (OS !). as the latt\..'r 

has limi tations. The re \' iscd OS ! \\':IS renamed as the Pl\1 1 and published in 1996.In the 

de\ elopment process the roth)\\ ing issues lh.!Clkd tO be addrt:sst:d in th~ development process: 

tht: t>\ II must lx: quick to cGmplctt: and non-thrt:att:ning. achit:\'C a balance bctwt:cn ut ility and 

pn\\cr. be able to lx· used by C\'cryunc at school. be used in dirt~re nt o<.:cupa tional set tings. be 

ab le to \\'ork across ~:ultural boundaries :md to iJcntify schoGI-spccilic issu...:s and rdlcct 

~:hanging demands un t~.::u.:ht·rs ( \Vil li:llllS & Cooper. 1998: ~ I 0). 

2.6 RED UCING OCCUPATIONAL STRESS 

St ress management pwgrammcs ha\'c a greater percentage o f' rocus on psycholugi<.:al stn.:ss. The 

llHil' basic types or psychological St ress are defined :lS foi!O\\'S (. ic!Jolus. 2003:536): 

• Pressure - internal or external Lkmand t: ithcr to compkte a task lH a<.:ti\'ity "ithin a 

limited time or in a speci lie manner. 

• Frustration - the blocking or needs or\\ ants. 

• Cnntlicts- the need to 111ake a ehoicc het\,·c<.:n t\\'o lll' more compding alternatives. 

• .\nxicty/Fear - on~ of two basic emotional rcsponsl..'s to pcrcci,·cd threat ( th~ other IS 

ange r). 

Schools must continue to opcr:Hc in any em·it'\)lllllt:IH lkspitt: rhc prescnct: o r oecupa ti onal stres~ 

~..· ,pcricne...:d b) tcat:h\.'r!-.. This ea lls li.)r a paradigm shift in managing schools in the 21 '1 t:entury 

111 tm1cr tu pr1.'\'L'lll :-l l'L' o,;S. It is the manag~mcnt' s rcsponsibilit) l\.) adapt to any ~:hang.c in its 

:>L'Iwol in orckr to cmpo\\ er teachers to m<~nagc thei r o~:cupational stress ctrecti \ely. 

f mpo\\crmen t ~_lr teachers should il1\ oh·e engaging teacher unions in most or the ,\spects related 

to labour-management relations. Hkcti\ e bbour-managt:ment n:lations should be in place to 
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help in acilie\ in g con'i1..' 11Slls and 'iohe problems exp~.:ditiously. This \\ill to a certain degree 

pre ,cnt st res..; ''hi..:h might ari-;c rrum conlli..:ts (Ongt)ri & ,·\ go lla. 2008: 128) . 

. \ katkr lllrt) l!,t \e sign ilieant ..:untribution on ~uburdi nate personnel and prnkssiona l 

pcr l(1nnan..:e .. \ nwng teachers it \\<IS li.Ju nd tha t the princip~d cou ld bul'l~r and reduce the elrect 

n!' a jnb to ~tchic'c ~~r~tin '' ithin the \\llrking envimnmcnt b: thuugh tli.dly maintai ning a po:-.iti,·c 

krttkrship ~t) k that can create a positive c lint ~lk !'o r teachers Lo :tchieve their nccu and goal. 

Prc::-.umabl) thi::. is n \\'ay by ''hic11 til l.! princip:ds or leaders can rcdw.:~..: ''ork s lri.!SS among their 

stall by giving ~tdcquat~..: llltlli\ at ion and support (Sal'ari 1.!1 al .. 20 II :l) I ). 

1.7 1\IPLE~ I E. i'\ T.\TI ~G OCCCPATIO~ ,\L STRESS I ~TER\ 'E~T ION 

\\ 'hl.'n introdu..:ing orga nisational i'l tCI'\'I.!ntit)lt s. the folkm ing i s~ ul.! · must be considered: formal 

invo l\ Cllll..'lll o!' unions. integration nf the inll'I'\'Ciltinn \\ ith tln-going org:mis:H iona l de\·dopment 

projects and reorgan isat ions. I..'Stab1ishment or structures lor good comnHtnication bct,,ecn loca l 

participants. dcn:lopment or an implcment3tion plan that in vo lve the ~ntire organisation. and 

pn>mution or the \ k \\ that the int~rv~nt i on is an on-going ac ti\ ity or the organi~at ion and not a 

L imc-1 i Ill it~J project and compkt iou of c~)st-bcndit annlysi:s (I'~ tro ct al.. 2000:2 15 ). 

rherapeut ic ch::mge c:-~n be :Htribut~d tn ~pec i li e tct: lmiqucs. T he main l:tctnrs behitld change an: 

qual it: of the soc ia I re Ia tinns and iu it ial mot i , .~ll iona l placd)l) c l'lects. In the -;a me ,·c in. trust and 

motivation are central ingredien ts in any successl'ul change cl'l'ort. It is ho,,cver impnrtnnt to 

identi(\ kl..') l:tctors behind thi s pntccss i11 orch.:r 10 make it a pusiti\c contributi(lll to the strc-.s 

intcr\'elttion ( ytro cr :11 .. 2000:21-n. 

Pro..:es-.. is-..ue-. or ,Ill organisational. colkt:tivc ~1110 indi,·idun l !Hllure idcntilicd include kamin;; 

!'rom <'rgani'>:llillnal t~1i lure. the role t1!' ill\ nh e111L'nt and paniciration. cultural m~Hurit) ~md 'ital 

;~:--pccb or the int'Nmal socio-cogni tive pruc~s~es bct,,cen cmplo) ces and thl..' o rgani'-'<ll ion that 

111.1) hinder or prn tt lllll.! clwngc t:.l:-tro 1.!1 al.. 2000:21-0. 

lntenentions like iJcnti!') ing tlr d~tcrmining the -.ig.ns of ~tre::.~. identi f:ing the pt1ss ibk causes 

li.1r the -,igns and Jc, doping po-.siblc propo::-.ed ::.olution::. f'or each -.ign arc requircd. These 

llll.!'lSurcs alk1" incli' iJuals to build coping -.kills :-ttH.l d~ ,·clop stra tegi es to develop 

indi\ idualiscd -.trt:-;s m.magcml..'nt plans that include diminati ng the SlHtrccs Pl. stress. :--..lorcovcr 
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irH:n.:asing t~acher ~:op1ng skills i · anothe r inh:f\emion \\hkh ~~ used b) the management to 

minimise stress (On!.!.ori & 1\ gp lla. 200S: 123). 
~ -

2.7. 1 Healthy ha bits 

Rcs~arch on the relationship bet\\ccn bas ic liti.: ~:yde issues and stress i br rrom complete. 

l h)\\ ever. '' hat"~ kn o\\' :1bout the stress response and normal bod ily l'unctibni ng. suggest that 

adcquak dict. cwrc i~e and sleep can promote health as ''e ll as prepare the mimi and bot!) w 

cope nwn.: atkqu:llcl~· \\'i th stress (13urns. 199 1 :3 19) . 

. \nother strategy for st ress m<uwg~m~.:n t involves becomi ng positi , ·cly addic ted to a new ac tivi t). 

Teachers \\ho :trc pus iti vc I y :tdd ic1ed can cop~.: "i th s t r~ss and be success ru t in w hat th~.:y do 

(Burns. 199 1 :.31~). 

2.7.2 Tcacht•rs se nse o f contro l 

Th~.: Stress Symptom In ven tory is designed to hdp onc 10 idcnti fy m11.:·s own unique set of 

\\ant ing signs. One need to develo p ski ll in b\Hh recognis ing the carl) ->igm; Df distress and 

tak ing app ropriate act ion at that time. l3 y doi1ig thi s one prevents onese lf from becomi ng stressed 

to the point" here one experiences c~ccssivc an:-;iety ( 1 icholus. 2003:537). 

2. 7.3 Lea r ning fro m o r gan isational fn ilure 

Much of the liter~nu re on o rga n isati o n:~ ! change. tn b\)th management consulti ng and human 

rest,urce managemen t. ~in:s the impression that the changing or organisational !>lructure · anJ 

bdwviour is a rclati,·cly unproblc111 ot ic endeavour as long as tlw orgnnisation keeps to certain 

ruks lix implementing change anJ ~L)Il1e principle~ t(x evaluating progrc~s. f here is an 

:IbUtldancc t)!. recipes !'or changing cu ltu re, i mplem~nt ing tota l quali ty. improving conunitment or 

bu ilding karning organi<>a t i<.lll ~ (N)tro d al. . 2000:215). 

ln"ccurit) generated by rcs tnH:turicg can distract te,1d1ers ami manager<.; fro m their job ta~ks . 

~ubtl) r~-oricntate organisat ional priorities and kad w a Je-cmphasic; on acti\ itics ~uch as 

panicipatiun in con1m ittce::, . The proffe red solutions such as counse ll ing. address ~ome 

S) mptoms ''hik studiously ignoring that the very process of re!>tructuring is a '>ta rk re-as~crtion 

or" here po\\cr rea ll ) resides in the organisation. This is o!'ten accompanied by none-too--;ubt le 
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mess:tg~s It> t~achcrs about th~ limits to indi,·idual cunt rol. job s~curity and pani~:iputton 111 

critical d~.:~:ision-making ( :tro d al.. 2000:215 ). 

It i:- impl..'r<lll\ e lor nrgani-;.Hil)I1S that sun i' ~ l~tikd chang\..' crtons w .mal: sl..' .1nd dm:um~nt the 

rl..'~tsons lix f'ailmc ::.o th<ll l'ut ur~ chang\..' proj~:cts can prulit !'rum past ~xpcricnc~s. F~1 tlun: is 

Ct•mmun in orgnnisal inns "hich sho \\ a rl'luct<lllcc to karn !'rom thcs...: bilur..:s. Tll...:sc 

organtsatiuns arc mon.: li~~:ly It> repeat past mistakL·s "itlwut km)\\ing "hy. and dc,dnp lcs:-. 

potent i,d 1\.•r sun i' a l :111d gro\\ th. 1 han tlrg.anisat inn:-. th.ll are capahk or expl~~.:allng. 

dissl..'minating and retaining kssons kanll from prior chang\.! dli.ms (. ) tro ...:1 al.. ~000: 215). 

2. 7 A lu\'o ln·m~n t and IH'gotiation 

The impon:mcl..' L)r tnking into :t<.:cuunt the influence e:wned by po\\erful co:tlitions. informal 

group prnci..'SSL'S and th~ haq;:-tining posit ions adopted by Yarious stakdwlders has a " ·ay tlf 

communic:lling with suhord inn tl..'s. :\t titULks ltl\\ard!> change may tht:n:l'urc hi..' a key I~Kltll' in 

understanding how organisational processes in!luence thl.! success nt' occupution:-~ 1 ::-.tress 

intcn em ions. Despite e' id~nc(.! or the positi\ e role that unions can pia~. it has long been noted 

that stres'i intel'\'l.!lltions are inJi,·idualised or relY 111 'ery circumscribed forms tlt' colkctivc 

act i\'ity (Nytrn et al..2000: 2 1 g). 

The rclatil•nship b~t\\een social conditions .md subjccti,·e L'Xperrcncc.: ami therefore to the 

int1ucncc of organisational :-.ll'liCllll'~S anJ p<n\er relations on stress intc.:n entit)nS should also be 

wken intn account. i'vbni li:st :mu latent st ructures " ·ith in organisations kad to disparities in 

pln,er and contribuk to cnnl1icts o!' imeresl between empluyers and teachers. This prO\·iJes a 

cogent ex plana! ion ror the i ml i vidual isl..'d anu managcrialist locus 0 r most uct:upatiunal sires~ 

intcn'l.:ntions .mu has strnng impli<:.llions lor the nature and management or participator) 

pm<:CSSL'S i r th~..·~· arc to CUlllllt..:racl jlO\\ er i Ill b:llanccs ( N~ I ro d al .. 2000:21 8 ). 

l eachcr-, .md managers must be cduc:tt~d abo ut tin: compkx rnechani~ms behind the 

JC\ dopmelll 0 f StrCSS ,ltld i lltlCSS at \\ 'Ork and tO COil\ j nee them Of tht' i ll1Jlllrla11Ce Of shan ng 

po"er .mel conducting pre\cntati\c intct'\'c11lion at the organismionallc\t:l. \\ 'hen considering the 

\Yidcr ~lppfication Of tindingS !'rt1111 intCl'\'!.:lltiun Studi~S . it is Ul '0 impOI'l<llH tn recognise thai the 

:-.ut:cess ll l' a panicul:tr imcn~ntion ma~ be limited il' it is not gcnerall~ understood that time 

38 



-.;llt~ tdd he :-.p~.:nt 011 prm iding insight-; into tho.: cu ltur~ "ithi11 tho.: nrganisatitll1 bdllre clwn~e 

111itiati' c-; ar~ introducl.!d ( :'\) t rt1~t al. . ~lHI0:2 1 R ). 

2.7.3 l ' nrc:-.ohcd anxieties a nd passiYe sabutagc 

l'..:ac.:h..:rs ma;. c.:ling to pr:lcticl.!s th:ll rul lll sccurit) 111.:cds such <.1!:. illu~iLlnS nl· dt:rnit;.. 

prcdict.tb lit~ and patl.'nwli->m. ~tanager-; anJ li.!,H.:hl.!rs ma~ rd;. on equi\ aknt phenomenon ror 

,klining the ir sense or identity. Conscqul.!llli y. nrgan isational and soc ial change will nut tH.:cur 

unk:-.~ organisational nH.:mbers arc pn:pared ttl relinquish \\hat they haw c.:lung 1\l in ortkr to 

make I iii: predictabk and c.:nntrollabk ( ~ tn1d al.. 2000:220). 

11 is ... omct iml.!s J1lbsibk to con' ince tlrga ni sa ti onal mt:mbcrs lt1 cmb:uk upon change 

progr:lmmcs that pmmi:-.e immcd i ~1te impr\l\ emcnt. but organisarionul .. quick lix...:s·· !:>~ ldom 

\\nrk. bet:.HI:-e the;. dll 11lll lit the id~ntil) :111d integrity n!' the nrgan is:Hion ~Jwpcd :1nd J ~v~Joped 

through years by its ll. lunding mcmb...:rs. It is crut:ial to identii"y and makc \isible needs and 

incentives rnr change and learning :111d pmvide time ltlr members to rellccl on posiliH: and 

ptlS~ibk lh.:g,Hi\C nlllcome-. if chang~ j...,tn he long lasting (:\)troet at.. 2000:2:::!\ll . 

\\"hen d1:mg..: prngramm~.·s is imroduced t\.lll rapid!) and in t:onllict \\i th tht' organisation·:; 

I.." LI Illll\!, tcac l1crs can construct liiHcstablc attributions in order that tlw oflici<ll ju:-.tilications for 

l.."h:mge \\ jJ( OC pcrceivcd tO bt: prclcllCI.:S fo r the e.'\ tension nr lllilllage lllent CO illrl)(. r ru sl \\ ith in 

the llrgani:-.llion nltl!:>l be de' eloped in nrdcr to 1.1btain auto1wmou~ de\ clupmcnt:d prllccss that in 

the long tcr111 " ·ill hcncfit nrganisationa l survi\'al ami grO\\ th ( N) tro ct al.. ~000:2:0). 

2.X t\ PPROACII ES TO M ANAGINC OCCUPATI ON,\L STHF.:SS 

!"he '>Chtlollllanag...: llll.!llt team must pllrtray trust. under tand ing :rnd confiJe r H.:~.: anwng the staff 

\\ell-designed Ji!-lc.,eminat it'll or infi.mnatitlll is nccl.!ssar) for successl'ul change projl.'cts. 

Opp~trtunities should be made li.1r exclwnging opini1.1ns ~1nd ..:n<.tuiring imo the intentinns behind 

... chool\\mk for t:!->tab li sh ing understanding. commitmen t and ran ic ipati nn. II" ~1 1 the ouhct. 

-.clll.ltlh\Llrk -.;cc-k tn gain unil.llcral controi~.)\Cr the chang~ project :11H.I ,11 thc ... :1mc time CSJKlu~c 

p:lrticipation and tli\Ohl.!lllCIH. a likely rl.'acti on "ill be polite :-;iknce and pas"i'c re~i..,tancc. Thi, 

.~~ai n can fo:-.ter ~llh anced cm·cr-ups to gi\'C impress ion" that mcn<>un:~" <Ire taken "h~.:n in 

practiL~ that th~::- ,ue not ( '-!) trot.:t al.. 2000:21 \)). 



I h~ school plays a critical role in uelining the i<.k:mity or the tcaclH.:rs. School proci:!SSI:!S anti 

practices. su<.:h as rituHis take on special significance in times of ~:hange and turmoil. Some 

teachers may click tl) those that Culli l security needs. i\tlanagemclll tnust con,·incc teachers to 

cmb.1rk upon clwngc programmes that promise improvement -- not "quick li:( ' -- because they 

do nut lit the identity and integrity or the schntl l th.n has been shapcu and de\ dopnl through the 

~cars by it::, former st~ILmd community. 

Job Jt:rnands can l)ltcn not be reduced .. chools nccd to implement workplncc interventions that 

rc ' ulvc around the management ofjob rcsuun.:cs am.! recovery opportunities. llo\\·ever, there is a 

gap between theoret ical knnwk:dge gained rrom work stress and pcrl(mnancc models and their 

practical implications implem~nting intern:ntions to optimise job r<.:sourccs and recovery 

opportuni ties. This may kad to improved health and pcrllnmance or teachers (Spoor et 

.tl .. .20 I 0:2).Thcrc an.! many interventions used in mnnaging stress in schools. rhl:! interventions. 

"hich are commonly uscd, include the primary. secondary and tct1iary ~ls outlin~d in Figure 2...J. 

rvlanagement tr:ti ning 
i ntervcn tions 

~t 
Primary intetYcntions Occupational stress S~condmy int~rvt:ntiullS ~;::==:J ~ 

intetYcntions ---vj 

lt 
Tertiary inll.:rvcntions 

Figure 2.-1 : Types of Occupational Stress Interventions (Ongori & Agolla, 2008: 126) 

lntctYcntions ma~ be dassilie<.l as primar~, ~ccondary or tertiar) . Primary int(: tYemions attempt 

to alter the sources or stress at \\Ork. Exampks of primary pre,·ctltion programmes include 

rcdc.:signing jobs to modify workplace strcssors. incrcn5ing teachers' tkc ision-mak ing au thor ity 

l)r pn.1\'iding co-\\·ork<.: r support groups. Secondary inten·entions attempt to t\xlucc the sen~rity nl' 

stress symptoms belorc they lead to serious health problems. Tertiary intt·n·cntions such as 

cmpiu)ee assistance programmes are designc:d to treat the teacher's health condition 'ia free 

confidential access to qualilied m~ntal lh:alth professionals. E:·wmpks or int~?rvcntions arl' 
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cogni ti , ·~-beh:l\ ioural ski lls trai ning. meditat ion. rdarion d~ep breathing. exercise. joumaling. 

time manngcmc nt nnd gna l s~ tting (Richardso tt & Roth st~in. :200~:70). 

2.~. 1 Primary in tcr n ·n tions 

rhesc in ten cnt ions emphasise the idcnt i f\ing of t h~: possibk causes or stress and their 

subsequent rbks to teachers. This is done b) taking prc-t:mpti\ c action to. reduce the stn:ss 

haLard or limi ting the teachers· exposure to stress. Th~:refi.m'! . a stress aud it should take place 

using appropriate methods including l'iH:c-to-facl..! intcrvic\\S "ith the staiT lH' b) the usc of a 

dedi ca ted qu~sti onnaire or through appropriate occupational stress indicators. Once data is 

col kctcd. dct: isions can be taken on the intervent ions that \\·ill be most eiTectivc to manage 

stress. Bas ical ly. pri mary intl..!rw nt ions incl uck nxk sign ing jobs to modify workplace strcssors. 

incrl..!asing teachers· (kcis it)tl-nwking authority or providing co-workers support groups (Ongori 

&. t\golln. 2008 : 126). 

2.8.1. 1 Odining roles and res ponsibilities 

Organisat ions must provide social support . bu ild ~,;ohe i\e tcnms. re-design work and focus 

incessantly on organisational renc\\al. This is hdpful in directing att~ntion to general ar~as 1\lr 

development in the organ isation. but it does not tel l us how such things should be achii..!\CO or 

'' ho should be n.:spons iblc lo r them. The nl..!l..!d to re-ddim: roles and respon:.ibilities prior to 

comtncnci ng organ isa ti onal change seems se lf-evi dent. but experience indicates that choosing 

competent persons with outspoken l~t i t h in the change project is advantageo us if not crucial lor 

any i ntcnded change to tJke plac~: (Nytro ct al.. 2000: 211 ). 

l'o change management and hea lth promotion in the \\Orkp lacc. it is olkn n.:commcmkd that 

enterprises provide.: snc ial support. build cohc:. i\·c teams and n.::-dcs ign \\'Ork. -1 he need to Jcline 

rolc.:s and rcspon:.ibili ties prior to commencing sc lwol change seems sd f-e , ·i dl..!nt. but \.'Xpt:riencc 

indicate:-. that clwosing a competent person with oulspvk..:n l ~t i t h in the cl1flnge project is 

ad\ antngcous ror intended ~,;hangc to take place. l 'nclcar .1llot:at ion of r\:~ponsibili t i~:s is reptll'ted 

to ha,·e a negati' e impact on the facilitation of large-:-.cnle change. I !ealth promotion must be 

introdut:ccl ro teachers to rckast: tension and tn3intain a healthy lifest) !e. i.e. t:ating. exercise and 

a positi' e altitude ( ~) tro et al.. 2000: 221 ). 



2.S. l.2 :':on-in tr uded suh\'c r..; ion 

It is cn11.: i ~d to idl.'nl i I)· ~111d makl.! ' isibk nl.!l.!ds and inct:mi\ cS fo r chang\.' and karning. T.:achl.'rs 

must bl.! :lf'l(wcil.'d tim\.' ILl relll.'cl on posili\ \..' and negative outcomes if clwngl.' is to bl.' long. lasting. 

l hang\.' prngramntes should b~: ~I0\\' 1) int roclucl.'d and not bl.! in conll ic.:t "i th thl! dwo! cu l!ure. 

ami li.'HChl.' l'S Call ClllltribLJ l\.' positi vel y l(ll' the bell\.'rlllCil l o l' the growth anJ improvcl11l:ll l of 

tl.'ad1ing and l.:arning pro -.:l.!~ses (;\~ tro \.' t al .. ~ 000:220). 

l'rust lllliSl be tk veloped bl.' t\V\.'ell SC.: Illlol 111:\ll:tg\..'lllCilt :tnd teachers in tmkr lO obtain 

autonomous de\ dopmcntal proccssl.'s that "ill bl.'nclit th \.' schoo l. l ac k or trust can cr\.'ate 

cunll icts. thereby undermining \vd l-intcndcd dcvck)plllental \.' !Torts. I I' ti.'<H:hcrs ar\.' accustomed 

tO unt rUSl\\'Ort hy b\.'lt:Wiours. it is unl ikl.' ly that fresh initiati\'\.'S tO ~k:v\.'lo p hea lthy lllOd i.!S n t' 

~chool func tioning will be met "ith cntlws iasm and Ctlllllll itml.'nt ( ' ) tro l.' t al .. ::!000:220). 

2.8. 1.3 Increase sta ff cons u Ita tion and tra nsparcncy of ma nagem cn t 

.\ccortling to n:s\.'arch by CJilkspi ~ et :tl. (200 t ). t c~ll:h l.'rs highlighted the nc~:d 1\lr opl.' n :tnd 

honest consultati tl rt by m~utageml.'nt particularl y in regard to prnpo"~.·d t im~ tabk ~ hangc and 

dccbring ll:u~:hl.! rs in cx~.: l.' ss. l'hc managl.'rnem must inform ti.'<1Chers about proc~sscs and re,tsons 

in a titn\..' 1) manner. The need fo r greater transJxtrcncy of Lkc ision nwkittg anJ ~ \..' 11\.' ra l opl.'nn\.'ss 

,,r management must be irn rh.!ml.!nret.l. 

In launching organisoti una l chang\.' projl.'c ts. consider t h ~ll the lirs t majnr phas~ cons ists L) f live 

~mal l iml i~pensabk overlapping stl.'ps: td li ng. sell in g. testing. cothult ing and co-operating. 

l'hc!>c steps requi re tenc hl.' rs· invo l n~mcnt nncJ in the co-crl.'ating phas\.' there is an inhcr.:nt ri :-.k 

th,u proji.'Ct con t~:nt and gna ts '' il l be alt~:rcd b) the participams. requiring modi lication 11f tht.: 

initial pl.ms tha t \\ere perh~1ps ~:stahli!>hd by top managemen t ( , ) tro .:tal.. 2000: 215 ). 

2.8 .2 Sccond a r~· iutcn t.•nt ion 

I hcsc int~:r,·cn tiun -; arc dcsit!ncd tn prO\ ide tra in ing to tit\.' t\.!ac lt ers aml int:l ude Sl.!m ina r 

programmes to help participan ts rcc0gn ise an ideal "ith :-tress anJ identify urganisatit)nnl 

~trcssor-,. !'hey abo ::.cnc a dual purpo::.e or idcn t if~ ing th\.' currc111 ~tress t:1c10rs and h~.! l p 

··inocu ltttc·· scmin:1 r 111\.'mhcr-; from l'utur\.' stre..,s. Sccondar) itllei'\'\.' IHiuns ar~ aimed at rl.!ducing 



the ~c\ ~ri t) tl f '>li"I.!SS, ,uHJ trent ing S) mpt0111S bd(Xc the) lead lO ::...:rill US hc,tlth pmbiCill~ in <Ill 

itldi,·idu.ll and urg.mi~<Hion :11 larg~:: (Ongt>ri & t\ gol la. 2008: 126). 

2.8.1. J Iud h idu:ll-org:wis:Hional intcrf:tct' ll·YCI 

I h!.! aim l>l' an) int~n L'lltion i-; to strengthen social !>upport. Co-\\ orker ::.uppon groups ar~ to b..: 

L':-.tablish..:J '' ith the primary aim to impnl\l' the indi' idual-organisatitlll tL·btion!>h ip instead ot' 

changing indi' iJual characteristics. l'O-\\\H'kcrs me~t to soh'L' cun1mon probkms. support each 

tither and impro' ~: thei r sk il ls. Such an intervention i:-. an im portant enti ty in the prevent ion or 
nccupational ::.tre::.s in ..:mpiO)Illl.'lll settings. The primary emphasis or the group nH:dings is tn 

share prnblems. gi\'e n::1ssurance ~md ::.uppon. ami share sun:essl'ul coping str:Hcgil's and tn list~:n 

emphatical ly (Vander I kk & Plomp. 1997: 138). 

·1 his ::; trl'ss prevention programme li.><.: uscd on the enti re organisation. The organi::;ntinn-,,·idc 

prugran11ne swrted \\'ith an assessment of stress levels and subsequen tly f'o llo\\'l.'d a live-step 

intervcnt ion. rhc org~misational factors that may cause tl'acher stress arc to be reported to 

management. It \\ill he ad\ ised for managers to dc\'clop a polic~ and procedural changes to 

reduce stress '' ith \\'llich t h~y :1rc :1hlc to obtuin suppnrt li·om externa l con..,ullant'i. The 

management must be made a\\'arc to recogni~c and undcrstnnd 1..H.:cup ~nional str~.>ss ond ho\\' to 

illl(H'O\ e coping skills t Van dcr I lck & Plump. 11.)1)7: 13X-139). 

Dil'len.:nt f'orms or psyt:lwth~.>rapy can be gi\'cn to high!) ::.t ressed indi\'idtwb. lndi\'idunls can 

attend therapeutic clinics lor months. It is important i()r 1::\P CtHtnsl.'llor" to indicate to tht: 

nwrwgl.'llll'tll ' 'hen probkms arc nrganisationa l rather than inuividua l ( V:lll de r lick & Plomp. 

1997:13:{). 

Organ is:llional dc,clopmcrll (UD) programme should be st imulated ai111ing at the dcn!lopment 

or a sot:itH:tnotional infrastructure w generatl.' and support ch:mgcs in policies. proct:dun:s and 

structures. The pn>gramn1c ai111s 10 ~reate :111 org:misatinnal culture anJ pnn i:-.itltls to meet 

ind i\·idualnccds ami eliminating the <.:aUSL'S Of'>tri.'SS. rhis ap proa~..: h imohes the particip:Hiun nf 

all member ... or the school in the diagnosis and so lution or problems. rl.'aChl.'rS \\ ho arc '> li'I.'SWd 

up c:tn I i::.t their causes or stre.., and their recommendations for im prO\ ement -.,hould be rcport~d 

to the pri nc i p:1ls ,111d othe r management teams. rhe ubjecti' 1.' i-; tn l'ormulatc ' .1lues and to crt:ate 
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:1ppropria1~ pru,·i..,inns and relationo.;hirs !'or o.;uppl.) rt in \Hlrk and ta~ks 1 Van th.:r I kk & Plump. 

1997: 11l)). 

The s~.:h,lu l management team mt~:>l pnrtra~ tru:, t. umler~ta n d ing and conlidencc.: :1 lll lll1!:, the sl:liT. 

\\'ell-de.;ig.ned di ssemination of infonnation is 11\.!CC.::,Sary for succe~s ful change proji.!Ch. 

Opptlrlllnities should be creatc.:d !"or exchanging opin ion~ anu enquiring into the inkntions behind 

sL· Iwol \\ork ror ..:st~1b lishing umk:rstanding. commillnent and partic ipation. If at the outse t. 

school "ork !)eek to g:1 in unilateral ~.:ontro I u,·er the change project and at the same time espouse 

participat ion and invnlwmenl. :1 likel y 1\:action will lx: pol ik siknce and passive resistance. This 

again can roster advm1ccd cover-ups to give impress ion that measures are ta ken \\'hen in pructicc. 

2.S.2.2 To p m a nage me nt leadership and co mm it m t' llf 

rhe-;c t\\ 0 aspects 111liSI be dcmon~trated in the SChOll( Ill J11:J11:1ging St ress. rop management 

:,hnuld lwve the: miss itlll . vision and strategic plan or the school in place. " hich gives Ji rcction to 

th~ entire schol>l. This \\'ill act as moti,ator to the teachers becau~e thcy "ill be working towards 

achiev ing til~ 'is ion of tltc :-chool. Similarly. the 1\)p nwn:.1g~: ment -;hould practise fle:-.iblc 

m :uwg.~:mcnt. l'hc ma1wgemcnt :,hou ltl accommoda te an~ change that might ari se - c-..rc-cially 

"hen te:lchcrs l~cl th at these ch:111 ges are ncccs-;a ry lor achieving rile vision ol' the sdwL>I 

(Ongori &. i\ g.t)lla, 2008 : 128) . 

.I nbs should be design~::d in <1 "'"Y w pn)\ ide 1m:aning. :-. tim ul ati t1ns and oppt)rtun ities lor tcach~:rs 

to exploi t ~111d lkvclop their ski lls and talent s. This will moti , atc teachers ;.tnJ make them feel 

th~lttheir sl-..i lls <lllu talent s are being f"ully cmplo)cd. Thejub shnuld h~l\·c the core c hara~tcri stics 

like ta k identit~ . t:1sk signili cancc, task \arieL~. nutonom) and l'ccdb:-~ck. In :tdditiun. \\ork 

-,dtcduks should be co.; tabli:-.hetl and matlc compatible" ith tlcm:mds :tnd rcsponsibil i tic~ out:.idc 

lhl.! .iob. I his \\ill mak;.; teachers a\\ arc or their \\Or!-.. -..chedulc') hcli.lrchand :tile! alltm them tu 

plan for it. l·kxibk \\I.Hl hour~\\ ill ,lllo\\ tc,lchcr::. to cnordinatc their" l)l-k .md soci<~l o.;chcduk::.. 

"hich ''i l lrcdu~.:c the time pres:-.un: rmm bo th (Ong.ori & .\ go ll::~. 200~: 128). 

I hi.' \\Orld11<1d should be in line "ith the teachers· cap.1bilit ics :md rcsoun.:t.:s nr the sc i11 10I. I hi" 

"ill m.1ke te::tch~rs do their \\Ork "ithout be ing strc.::>sed "ith unnccc~~<lr) incrcast! in their 

\\orkloads. lncrea-,e or \\Orkloads is :J major '>Ollrce l)f" -.tre-..:-, in 111dll~ -,chool~ ( Ongori & :\golla. 

2008: 128-1 29). 



D~kuatin~ Juthorit\ tn tl..!acl11.:rs ~huuld be ~ncnur,l!!Cd -;inc~ it acts as a trainim! :.!round ll)r other - - . ~ .,__ .._ 

l\.'~tt:h~:rs and "il l pr~' 1.'t1l strcs-; in till: :.-.hon run ~1s \\e ll as in thl: long ru tt . rcach~.:rs sltould b~ 

alh)\\Cd to mak~.: tkci-;ions related to their \\Ork prot:e::.sl..!s. \\Orldoads. training nccus and \\Ork 

~~.· h..:dulcs (Ong.ori & ,.\ gollu. 20UR : I ~8). 

2.S.2.J Increase s taff num bers a nd impro\'c fadl itic~ and rc~oun~cs 

\ ' acant posts tttust b~ li I kd ti mdy to a\ oid '' ork ovcrlnad on teachers. {)ual i til..!d teachers must 

not he appoi nted tcntpor~1ril) in \':\Cant ;;ubstanli\'c posts as that l'rustratcs the '' ht' k schooling. 

s~~~~m. l'cai.'!Jing f':tcilitie;:s nHt::.t be upgratkJ :llld. \\hcrl.! the) arc not ;1\ailabk. he bought by 

management. lnl(mnation Tl.!chnolog) slwuld be accessib le by buyi ng school computl:rS and 

training teachers - as karncr ctc:-tdemic r..:ports are generated using the computer and other .:;chool 

wurk ti ki.! rescmch. Stall must be tkveloped by atknding trainin g. en rolling ;Jt in,tillll inns or 

higher lc:-~rning to improve their professional dt.: \ dOpmcnt (G i lle~pic ct al.. 200 I :67). 

2.8.2A lmprovc communi<:atio n 

There 111 ust b~ l wo-\' 'l) com mun ic:ni l)tJ procl.!sses bet" cl.!n teach c rs and nwnage m~nt. i\1 an:lgc

tllCtll must <1\ oid gi ' ing instructions" ithout prop..:r engagement'' ith kacht.:rs- all pmlt!ssionals 

;tnd :tdults C~lll'>li tutc :1 proper COllllllllll iC:Hion processes. Various modes or t:Oillll1Ullit::-tt ion like 

tncctings. c-mails nwy bl! properly usl.!d to avoid ambiqous interpretations ( Gilkspic et al.. 

200 I :67). 

\\ 'cll-de;:signl.!d dissemination or in!'ormation is ncc~ssar) blll 1101 sunicicnt rracquisitc l~)r 

succ~s-;f'ul ch:tn gc pro j~ct s. Oppottun it i ~s ro r c.\chnnging opinions and enqui ri ng in to the 

inkntions behind the project arc impurunt I(H establishing undcr~wnding. commitment :md 

p:ltticipat inn ( N:-tru ct ul.. ~000:2191. 

~~~ttl) initi:lli\ c::. ukcn in org:llli~~Hions lack a guiding ' i!>ilm :111d cknr-cut-objccti\ L' • 

Subsequent I ~ tilt.: ill-inl'onncd managers and tc;H.: hcrs start ill\ t.:nting their 0\\ll idiosyncratic 

ju->tilications ltlr change from thci- O\\n local!:- bound pcrspccti\c . I hesc <J!)">lllllptions arc 

~cldon1 stated openly ~1nd can act as dtccti\c barriers to acc~?pting the ini1i:-~l argument::. beh ind 

the change cl !'orts. hindering the progtC'lS or change (;'\~II'\) cl al. . 2000:219). 



I ~ach~rs ~houiJ b...: itnoh.eJ in planning and sharing of performance information of th~ schoo l. 

!"hey siMtld he in' nh ~d in 'ar~ ing degn.:es in the planning procc::.s of the mg~mis:nion and 

managemen t -,hou iJ encou rage .. open book" management. Thl.! sharing of information '' ill 

irl\Ohc posting pl.!rformancc d:ua in charts. graphs and tab k s through the buildings Il l" the schoo l. 

sn that the teachers are ;l\\arc of the progress t)f their ~chool to\\nrds achie , ing the goals. In 

addi tion. management -,hould impn)\ e Cl)ll1111unication dtannds in the school. This " ill 

encourage the lln\\' t) f' in fo rmation and te<t~.:h crs \\' ill pnsi tivc ly be itwoh cd in the gnm th of their 

schl)lll and thus minimise the str~ss (0ngnri & ,\ gol la. 200l.{ : 1::!8). 

2.8.2.5 lk\'l'lop promotion, n·cognit io n and rewanl process 

!"here must be career patlting poli cy and lnkrgr:H.kd Qu;tlit y ,\lanagl.!ment Systl.! rn s ( IQ:VI ) 

mu-;t b...: proper!) implemented \\hen teachers ;,~rc appraised to g...: t rewards. Long serving anJ 

ou tstanding tl'achL'rs must be rL'cogni :-eJ for their cxcdknt work as that "ill boost their morak 

(G il lesp ie ct al. . 200 1: 68). 

2.8.3 Tertia r·y in tcrn~n tions 

T~.! rti ~ll')' inte rv~nt ion takes c~n~ of individuals \\ho arc alre;1dy suiTering !'rom the e ffects or 

strl.!ss . It includes counselling and cmplo) ce ass istance progra mmes, l'lmsu lting 3 st r...:ss 111a nager 

or mental health pror~ssionals tn assist t~achcrs to cope wi th ~t ress (Ongori & t\go lla. 2008: 126). 

2.8.3. 1 Abbreviated progr·cssi\'C rela xation tra ining 

\ bbre\'ia tcd progress ive relaxation tra ining (A PRT) in terve ntion is also used to nwnage :>tress in 

schnols. ·1 his intcnention has been round successful in reJuc ing ~tn.:ss induced condi tions such 

as hL·art ra:e ami sa livary wrtisnl (Ongori & ,\golla . ~008: 127). 

1\ lanagctnCilt '>hOu iJ USC the three-til.!r inten cnt ion tO tnanagl.! Stress nt the \\ orkpl:lce. l'h~ lirst 

:-t~p is to asse'><; the \\'orkpbcc l~tctors that contribute to stress: second!~. implement management 

measures to reduce \\Drkplucc stress, and last ly one hus to monitor the progn.:ss ,, ·ith an l)bjcctivc 

or Je, eloping an appropriate in ten cntil)l1 to manag~ tress. :tress man;,~gemcnt :raining 

int~:n cntions ma) include instructions in time management. gL)al setting. delegating. and 

counselling ol' subord inates. sdf-a,\a rcncss. rcbxntion techniques. conflict rc'>olution and 

idcntilication ofstrl'~S situntions nnd symptoms (Ongori & 1\ go lla. 2008: 127). 
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:UL3.2 Cogn it i vc-ht'11a ,. iou ra I i 11 tcrnn t ions 

I h~::.c in ten ~ntions arc designed to educat~ teachers about thl: rok ol· their thought'> and 

emotion~ in m:maging strcssrul e\etlt'i and to rmn ide them '' ith the skills to modi f) their 

thought · to bcilitate adaptive coping. These intcncntions inll.:ncJ to change teach~rs· .1ppraisal of 

str~ss i'u l situations ~111d th~ir responses to them as. !'or example. teachers are laught to become 

:marc nr neg:n i v~ thoughts or irrat ional bcli~rs and to ::.ubstitu te it lo r positiv~ or rational ideas 

(Ridwrd-;on & Rothstein. 2008:70). 

Cngniti,c-bch.J\ ioural int~rvcntionscncourag..:: teachers to wkc charge or their ncgati\l: thoughts. 

ledings and resulting bcha' iour by changing their cognitions and emotions to more adaptive 

nncs ~md by ident if'ying and practicing more li.tnctional b~havioural responses. It promotes th~.: 

dev~lopm~n t uf' proactiv~ as \Ve il as reactive responses to stress (R ichard-;o n & Roth<;tein. 

200~:8~). 

Cogniti\'e coping strategies are derived rrom psychotherapy and an: based nn the concept th:ll 

human hdla\ iour and emotion!'> can be inllucnccd hy a ~hangc in cognition. T\\O categories or 
cognitive copi ng stra tegies can be distinguished: the cogniti\e restructuring strategies. aiming at 

till.' reduction o f' St rCSS, :trH.J the COpi ng Skill Stra tegies cl ireCtl.'cl (0\\':lrds the development Of' 

personal ·matcgics ai mt:d ,\1 improving ::.ki II::, and com petencics to meet tht: demands n r the job. 

Cogniti\c restnu.:turing invohcs training in positive coping self:-statemcnts. l.!.g. one step :u a 

time th ~tl encourage rea listic assessment nr situati ons. control over sc lf-dckating thoughts. 

prcpnration of conf'ron t potential strcssors. coping \\'ith lear and reinforcement or successful 

coping bdtaviour (Van ucr I kk & Plomp. 1997: 138). 

Tht.! :-.tress inoculation training i!:> one ol' the mo:-.t ramous cognitin~ coping sk ill ::.trntcgies. The 

pt'llgranHnc focuscs on such acti\ ities ,,s gl1al-setting. time-management. comnwnication -;kills. 

cot11lict rco.;olution and pt\1blcm articulation ski ll::. ( V:.tn Jcr I kk & Plomp. 1997: 138). 

2.8.3.3 .\ Jeditation , relaxation a nd deep-breath ing intcrY cntio ns 

Thc-,c intctTentions ~Ire designed to enable teachers to reduce adverse reactions to -;tresses by 

bringing :1bout a physicnl and pre-mental state thm is the phys iological opposite or stre!>s. The 

tcal:her is t,1ught to focus on n single nbj\.!Ct to keep all other thought rrum her his mind. 
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Rckt.\.ation therapy lu cuses on the cnnscious and controlkJ release nf' muscle tension. lkep

bre~t lh in g exercise l"ocuscs on increasing the intake of oxyg~ n and thc rck ctse ol· carbon dio.\ ide 

(Richardson & Rothstein . 2008:70). 

Rdaxati t)n anJ meditation aim to refocus attention :1\\a) !"rom the soun.: ~: or stn:ss to increase the 

t l.' ac h ~: r" s a,,·arcncss or the tension in her/hi s body and minJ and to reduce this tension by ··tl.'tting 

go··. Al though they may reduce or eliminate tro ub ling th oughts or feelings . they do not direct the 

ind i \'idual to con front d) s ll.trH:tional ideas. emotions or bcha\'iours. rhus. these arc basically 

passive ll.:chniques. Relaxati on and/or mt:di tation techniques are included. which 1<1rgct the 

physical concomitants of stress. such as muscle tension or blood pressure. Relaxation methods 

can be distinguished in t\\ 0 categories: those that are physiologically oriented. aiming at the 

nc hicvement or d~.!cp muscle rel ation through contracting and rel ax ing major musc le groups and 

nn the other hand. the cogniti ve-oriented mcthods achieving relaxa tion through imaginary :md 

meditation. Relaxation techniques are often used as a compleml!ntary technique in multimode 

programmes (Van dcr l ick & Plomp. 1997:88 &135). 

~l editnti on is commonly thought to reduce stress by a combination or t\\'O path ways: tirstly by 

reducing somatic-arousal (physiological cllects) the reby reducing reactivity of the teacher to 

cn v i ronm~:nta l stn.:ssors. and seco1H.IIy by allt!ri ng the ind ividual ·s ct)gniti\'1:! appraisal or and 

percci ,·cd sci 1"-e rricacy with regards to strcssors (Manocha. Gl nc k. Sarri s & Stough.20 II :2). 

Cognit i\·e meth ods include focusing. pass ivity and receptivit y. Fm;using is the ab ility to idcntil'y. 

Jiftl:rcntiatc, main tai n attent ion on and return attention to simple stimuli for an ex tended period 

l)r ti me. Pass ivity is the abi lity to stop unnecessary goal-din:cted and analytical al:ti\'ity. 

RcceptiYity is the nbilit y to tolerate ami accept experiences that nwy be uncertain . un f~1m i l inr or 

paradox ical. In the progress or relaxation. focusing. passivity and rcccpti\ ity arc incorporated 

into the ..:ognit ivc process an<..! the outcome or such re lntion is a calm mind and re laxed hod ~ 

ru nctioning. The relaxat ion technique includes brea thing exerc ise. imagery and lll cd it ati c,n. '' ith 

specia l emphasis on the underl yi ng cognitin~ process or meditation IVan der I kk & t>lomp. 

1997:1 35-1 36). 

rh~sc programmcs focus on provid ing a phys ica l rclea<;c from the tension that builds up in 

:>trc<;s ful situati ons. increasing endorphin proJuction Or both . ~t l thou gh SOill\.! hm·\.! the JOn l of' 
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1\.Kusing tho.: t~a~h~r" att..::ntion on physical acti \ it~ nr pn)\·iding an outkt for :1ng..::r nr ho- tili t) 

that th..::y ar..:: not ( \!) tro ct al.. 2000:219). 

2.8.J..t .lournal ing in te r ven tio ns 

Journaling r..::quin.:s the tCJCher tO keep a journal. :1 diar). 01' tho,; ~tn.:ssfu l 0..: \ O..: ll tS in her/hi s li !c. 

1'111.~ journal is used as a mo..:ans ul' assisting the t ~:1chcr to monitor stress levels. to idcnti l'y the 

rc...:urring causes of stress and to note herthis reao..: tio ns . .Jou rnals arc also used to lo rmu i ~Hc action 

plans fl1r managing stress (Richardson & Rothstein. 2008:70). 

2.8.3.5 T ime manage ment a nd goal s ett ing inte r ve n tio ns 

t"hcsc imcrvent ions arc designed to he lp teachers manage the ir time bet ter. both on and o!T the 

job. rca~ners ulicn operate under time pressure and arc required to work on multiple t:tsks 

simu ltaneously. \Vork ing under su...:h cortd it ions can be part icu larly !'>t ressful. Time manag~mcnt 

interventions provide sk ills training in the areas of goa l setting, schedu ling and priori tis ing tasks. 

self-moni to ring. problem solvi ng. negotiati ng and conflic t resolution (Richardson & Rothstein, 

200~:70). 

2.8.4 l\ l ana~cna' n t tra ining interventio ns 

2.8.4. t T rai ning and s kills 

reacher<> should be given the n~cessary trai ning to enhance thei r skill s and abi lities. Tlw teachers 

shou ld be tra ined so that they <.:an easily support dkctivdy the changes that arc made by 

management rrom tim ..:: to time \\ ithou t any complaints !'rom the tcnchcrs. School~ c;hould 

encou rage team\\'ork to ass i"t individual teachers in handling complex wsks. I r compkx ta:-.ks .~re 

nut hnndled thrLHlgh etTcctivc team\\Ork in schools. it can be a source of L'ccupational stress. 

l'a:-.ks that arc complex ncL?d the assistan<.:c of oth..::r teachers to share information -.o that they can 

complete the task successfully. This \\iII enable teacher· to \\ ork c fleet i \'d~ to\\ ards achic' ing 

school objec ti\I.!S (Ongo ri & .\ go lla . .2008: I ~3 ). 

\ "C) st rmeg) \\Otdd be to stn rt \\ ith education. Th~.:rc :1re some brilliant progr;tmmes av:1i lable 

and J flagship programme that desen·cs a look :n is the Open lvlinds - lleal th) 1\ li mls initi.tt i\ c 

through the Victoriw1 Public ."ervicc Sector. l\ lanagc rs must be euucated on skill ba-..::d trJining 



th:ll L'o\ .:rs :m~as such as cnmmunicnti on. bullying amJ harassment. stn:~!> manngem~nt <tnd many 

more topic~ that build ll.> gaining c.1p.tbilitics "ith in th~ art or I lumanaging. ~ l nnagl;!r s must also 

bt! send to training that alia\\' them to practice and build skill s bas~.:d on actual sc~nar i os they an: 

like!) to l~tce in realtime nnd in thl.' r"l.:a l world (l3ackman- l lo) lc. 20 12:39). 

2.9 SUJ\ t:VI A R Y 

Occupationa l ..; tr...:ss is an ailment that can alfect all employees. im:luJing those who arc teachers. 

as it knO\vs no colou r or employment status. Various lnctors \\\?re out lined abo\'e as causes or· 
strcs : \H)rk o' crload. fc\\ supplies or physical and human n:sources etc. Occupationa l stress can 

di stract teachers t'mm executing the ir \\'Ork dTcctivel) and erticiently. It is therd(lrc important 

l(Jr teachers to seek lllcdical help on<.:e th~y suspec t that lh~!)' are stressed up. Supervisor · at work 

must be supportive to te:1chers \\ llo suf'rcr rrom occu pational s tress by recommending EA P 

,ts:,istam:c and sick ka,·e. 

Various \\'<1) s 0 f imcrvent ion can be used to n.!d ucc stress: e:-:erc ISe. i ntnkl..! 0 f' mcJ icmion. 

jlllll'llrl ling etc. It is importan t !'or h.:achers \\ ho surrcr l'rom stress ILl ad. nO\\ ledge their health 

~wtu s so that it \\'ill be eas ier to sel!k help !'rom l'ricnds. l~tmi ly membc.:rs and rrotl:ssion,tl health 

..;wtr. Such a teacher mu:,t rcducl.! stress k ve ls b\ engaging nn positive l'orms that n:ducc-; stress 

as it cannot b~.: total!) eliminated from one's lite. 

Tc:t<.:h~!rs must implement :1spects that \\'i ll reduce stress 111 their lives by ~.:ngagi n g in healthy 

lit'...: ~t)lcs . \\hich an: e.uing healthy food. ~1\oitling strl.!ss l'ul circurmtanc.:s and peopk \\ho an: 

negat ive about school \\ Ork and lit\: in general -as such people will not assi st a strl!ssed teacher 

to cope wi th her/his strcss!'ullil'e - instead they cun increase the stressors in the teachers ' Iii~. 

,\ .., ind icated .tbo' e. stress c:111 ne\'CI' be eliminated in nne's lire but it can be ma n~1ged. The 

::.chtwl princ ipals. rami !; members anJ senior m,magc.:rs oftht: i'\\\'DoE must ensure th:.ttthc; arc 

pc1.)ple-nrientcd and task -orkntcd so 1 hm there i ~ balance in tcach~!rs · I i' cs. T cachc.:rs ::.pend mal1 ) 

acti\C hours (I t \\nrk. Therd'orc. the principals and other senior managers must cmure that 

emplo! ces \\ Ork in a condu<.:i\C working 1.'11\' ironmcnt ' ' hereby there are healthy \\Orking 

relat ionship·. enough resou rc..:s nnJ upport :.ts nnJ \\h~n it i:> needed. 
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C ll.~ PTF. R J 

RESE.\ RC II D ES lG~ .\:\0 \ l ETIIO DOLOG\' 

3. 1 INT RO DUCT IO N 

l'he purpo-;~ of this study \\as w measure and ana lys~: th~ occ u pat ion~tl str~ss k v~-! 1 or high scholll 

t ~~11.:h~rs in the , gaka ~ lodi ri !olema District. l'his chapter describes the design and 

mctlwdology tolll)\\cd by thl.! rescarchl.!r to addrl.!ss th~ re~can.:h questions put l'or\\'ard as kading 

to poss ibl~ so lutions to her sub-probkms in the Literatu r~ Rcv il..!\\ sc~o:tion. 

3.2 Til E RESEA RCH :\PPROACII 

I' hi.! rcscan:h cmplo) s th~ quantitati\ c research toob uti I i ~ing tic let approach. St ructur~::d sur\'~Y 

lJliCStionn:lirc \\;tS given tO t~achcrs anJ principals It> obtain an U\\..~1'\ iC\\ or till· management of 

occupat ional stress at s~o:hoob \\'i lhin Ngak:t IVIod iri !olema District. 

J.2. 1Data collcdion met hods 

rh.:! n.:s ults ol'th...: •. bta ann!) sis "en: presented using tables and gr:.tphs. 

3.3 RESEARCII D£SIGN 

l'hc rcse:m.: h comprises mainly a literature r~vkw on occupat iona l stres:. t'ulkmcd by an 

empirical study " ith the use or qucstion rwin: amongst high school teachers and principa ls rn 

\:gab :--.todiri ~I olema Di ~trict in the 1\:orth \\'est Province of the Rcpubl ic of South t\ frica . 

. \ comprehensi,·e litcr:.ll urc revic\v \\'JS undertaken on the noturc. causes. effect or occupational 

-,tress and the intenentions/methods that could be us(!d to imprmc lKCUpationJI stress. 

In format ion "as gathered ti·om books. journn Is and per~onal in rorrnat ion as a high -,chou! 

h:achcr. 

lite research ck-.;ign Jnd pl.m \\ere ::.trucwred it t a manner that" ill help maximi.,e the \ alidity t'l' 

the research findings. rhe rcscnrch invoh cd a quarllitati\ c dc..,ign. "hid1 tran~latecl con~tructs 

:md concepts into operationa l defini tions and tinall~ into nurm:rical indices. Quantitati\~ 

researchers colkct data in the form ol numbers and uses stati stical type of data anal)sic;. The 

research design is discuss~d as t'o llo\\5 (Lt:~dy & Ormrod. 20 10:37) : 
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3.3. I Quau ti t:Jth·c research 

<)uantitati\'t: research attempts the pn:<.:tse mea ·urement o r something. In business research. 

quantitatiq;: methodologies usual ty men~ur..: consumer behavio ur. knowkdge. op inions or 

aLtitude~ (Cooper & Schindler. 2011: 16 1) 

The researcher used the quantitati\'e .lpproach Ll) construct intL:rpn.:tive nnrrativcs from the 

respontknts· data (answers) and tt y to c:1pture the w rnplex ity o r the phenomenon under this 

study. rhe qualitative approach tends to give research a more personal literary style using the 

n . .:spomknts · O\\ n I an guage and per'ipectives. The quallli tati\ e approach rcqui rl!s mon: stnti stical 

applications like reduc ing the data to means and correlations. Qu:mtiwtive approad1 report is 

scicntilic in nature and impersona11anguage is used (L..:edy & Ormrod, 20 I 0:97). 

JA CONTEXT O f THE STUDY 

It \\as necessary to undertake a survey research in the lorm of structur..:d su rvey questionnaire 

among teachers and pri ncipals in order to have an overview of the si tuation in the schoo ls within 

Ngaka 'lodiri !olema District. 

3.5 POPULATION AN D SAMPLI~G 

Ngaka Mod iri Molt.:mu high school:i arc umkr study. The core busin~ss of the schools is to 

provide teaching and learning to r learners. In the provisioning of oiTcring teaching and learning 

lO lc~um.•rs, the schools are tasked with the responsibility or ensuring that teachers and principa ls 

:tn.! not bu rdened with occupational s tress and they must be able to manage it. 

The: researcher selected 64 schools from among 98 schools. Th~re are 1615 hi gh school teachers 

in the District. The researcher sampled 258 teachers. The sampled nu111ber of principals was 

(>5and all \\WC gi , ·en questionnaire to complete. (See rabk 3. I below). 

3.5. I T arget popu la tion 

The population umlcr!>tutly consists of high school teachers and principals \\hO are the target 

population in the Ngaka i\ lodi ri Molcma District. The schools are made up of teachers who are 

expected to teach learners: deputy principals and principals me also expected to teach and 

man:1ge the teachers and adm i nistratc the school. 
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~l.!ctka \loui ri 1\ lolema District has 98 hiuh schools. The di!)trict has li\e .\rea Orticc..;. namelv - - . 
\ lahikeng. Kgetleng River. Zeerust. Lichtcnburg(:\onh \\'est Department nf Educ~llion Pcrsal 

201 1:2). 

Table 3.1: Selection of Respondents 

. \rca 0 flicc I rotal r cnchers ·ample Towl l l'rincipal sample Tota l ,)r I 
teach a principal 

I 
respondents 

I populntion population sckcted 

( 0:) (. ) 1)0 0Jumber 

Ill,~ Number 

I 
(:\) 

I (:-:) 
I 

\lahikcng 1 300 I 16 4S 10 65 I 13 61 
I I Kgctlcng j 400 1 16 64 40 65 :6 \)t) 

I River I 
Zeerust j 500 16 80 12 I 65 8 88 

I Rckopants\\ e I 100 16 I 16 9 65 I 6 1 22 I 
I Lich tcnburg j 315 16 I 50 17 I 65 11 61 I i 

1 T uta l j t6 15 I 16 258 98 65 6-t I J22 
I 

rhe formula used to get teachers and principals percentages: (P} "o = :x 1 x 100. 

rhc researcher took 1 6°'0 of the total population of teachers ( 1615). ( cc Table 3. 1 abovc).Thc 

ltnmul:luscd: is 1615 :x 0.16 = 258 (te-.:tchers) 

lhc n:scarcher took 65% nf tll c total popu lation ol"principal t98). (Sec Tabk 3.1 abow). fhc 

lnrmula used: 98 x 0.65 = 6-l (principals) 

rhc rc:-.carcher ::;e11t copies of the quc::;tionnnirc "ith direction'\ to each selected re pondem 

~~hool .md one qu~sli onn:1ire to the school principal ''here the teachers "ere \\ orking .. -\ dare 

\\:lS ri.\ed fvr the re::.earchcr to collect the completed qul.!stionnaire. Table 3.1 above gi\ es detaib 

uf the selection process. 
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On the arranged d~tc the res~.:archer collected til t: questionn~ire !'rom the ..;c houls. The response 

\\'as favo urable (tcnchl.!rs 67.~% and princip~ ls 8~ .~%) as can be seen from ·1 ab le 3.:2 tkpic ting. 

the 11llll1ber oJ' US able questionnaire l'Ctllrtl\.!c.J. 

Ta ble 3.2: Hcturucd Qucs tionna in: 

Area Ortke r cachcr q liCSt ionna i 1\.! Principals qul.!stionnaire 

Distributed R~o:turned 0~ Di ~tributcd Returned % l 
I 

--- 1-- -- -- - - I ·- ---
~lahikcng ~8 34 I 70.8 13 II 84.6 

Kgetleng River (J~ 44 I 6lU~ 26 21 80.0 

/ccrust 80 ~I 1 st.J 8 17 87.5 
l 

Rekopant :,\\ c 16 13 ~n .3 6 I s 83.3 ' 
Lichtcnburg 50 ·~2 84.0 II 10 90.9 

1 
Tota l 258 17-' 67A 6-' 5-' 8~A 

I 

3.5.2 Sa 111 pli ng tcchn iq uc 

rhc particular entities compromise their sample anJ the process or selecting thern is called 

!>ampling. The researcher chose a sumpk that couiJ be presumed to rt:prescnt that population. 

rhi s sample was chosen through a completely random selection process of each subgroup'' ithin 

the overall group or people. Random sampling entitles each individual in the population to have 

an equal likelihood or select ion (Leedy & Ormrod. 20 I 0:205) 

lh! researchcr ~ampktl 258 tc::~chers :md 64 rrincipals because that s:1111pk \\[IS !'rom ~ br\)adcr 

number or teachers and principals and the researcher needed to dra\\' t:onclusions about the 

Lategory as a ''hole. The population size \\'as l615 (tc::~chcrs and princip;lb in Ngakn i\lodiri 

\ lokma Di~tr i ct) therclon:: the ~a mpling \\:IS 322 respondents ( 16%). Sine..: the sample is !'rom a 

homogeneous population. a smaller sample ''ns more ncccs ary than if' the population \\as 

heterogeneous ( Lceuy & OnnroJ. 20 I 0: I 00 & 21 ~ ). 
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3.5.3 Selec tion proced ur e 

The permission to conduct the research ''as requested !"rom the Acting I kad ul" D~panmcm as he 

is th~ adrnini:.trati\'e ~H:counting oniccr \\ ith the North West Dcpartm~nt or Education ami it \\'US 

therelim? granted (sc~ Appendix/\). 

3.6 RESEARCH INST I~ U~ I ENTS 

rhe instrttl11~11l etnplO)Cd US a mdhod of data collection in the study \\HS the sl'if

administered structured survey instrument in the form of a wriucn questionnaire. r\ 

qucstionnaire can be qu itc incxpcnsive to ~1dministcr. Although preparation may be costly. 

any data collcct il>n scheme wi ll have simi lar preparation expenses. Questionnaire is easy 

to adm inister confidcnt inlly. Olien cnnlidcntinlity is tH.:ccssnr~ to ensure pnrticip:mts ''ill 

respond hnn~'>t ly ( LCl'd y & Onnrocl. ~0 I 0: 189). 

Tho.:: qucstionnain: ''as scnt to 3~~ respondents (i.~. ~58 tcnchcrs and 6-l prin<:ipals). Fifty four 

principals responded b~ completing their questi onnai re and 17-l tenchcrs did the same as 

rcque:,t~d. This sho\\S that the response \\as . 8-l.-l and (>7.-l% rcspccti\ely. The respondents· 

:ntituJcs \\ere positi\ ~as many questionnain.!S ''ere returned to the researcher. 

1\ high number or respondents !i·om the v~rious ... chools were reached. Therc is no all

encompassing rulc ti.1r ''hen to use a questinnnairc. The choice '' as made based on a variety or 

factors incluJing distance to travd sa\ ing the n.:scarchcrs travel expenses and the type of 

intorm:uion to bt.: gathered and the available resou rc~s lor the experiment (Lccdy & Ormrod. 

20 10: 189). 

3.6.1Qncstio nnaire desig n 

:\ questionnaire \\as dcsign...:d \\ ith a ~ct or question~ for all participams. The questionnaire is 

attached (see '\ ppcndix 8). 

3.6.2 Data coll ecti ou procedures 

For the pu rpose or collecting data. the researche r telephoned the prim:ipals and sent letters to the 

principals of the "elected high schools ("ee /\ ppendix C) exph1ining the research process and the 
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n~ason fo r vi siting th~ ir schools. The intention \\:lS to make the teachers and principals aware of 

this probkm of' occupational stress and to ask them for the ir assistance in trying to lind th ~ 

means nr reducing il. fh<: pan ic ipants \\ere r~questcd 10 provide re ·ponscs to the questionnaire 

that ""S send to th~m . The survey had t\\'O sections i.e. section l(biographic information) and 

S l..!ct ion~ (rehll~ tn ~chou! work). 

3 . 6.3~ 1 Nhou of data analysis 

l'hc 1\:sults t)r thc d:.~ ta nna lysis \\'ere analysed using wblcs. ligures and pcrccntngcs. 

The Pearson Corrcbtion Codticicnl is used see Appendix I. Pearson's Correlation Coenicicnt is 

a technique ft)f invcstig:ning the re ~ationship bcmcen two qua nt itati ve cont inuous variables fo r 

example age and qualification. Pearson' correlation cocl'ti cicnt is a measur<.: of the strength of the 

~lssociati on between the two variables (Univcr-;ity nf the \Vest of England. Bristol. ::!007. 

Retrieved from http://hsc.uwc.ac.uk/dataan laysis/quantin fasspca r. usp ). 

3.7 VALIDITY AND RELIABILITY 

In c.Je:;igning t h~o: tluestionnai re us the tool for collecting data. the val idity an tl rcli.tbil ity 

\\ere con~idercd. There an: th ree major criteria for evaluating a measurement too l: va lid ity. 

reliability and prac ticabi lity. The followi ng criteria arc explained (Cooper & Schindkr. 

20 I I: 161 ): 

• Va lid it' re t'crs to thc extent tn "h ich a te::. t mca:::.ures "hat '' c: nc tuall\' wish to 

measure. 

• Rc liab i lily has to do with the accuracy and preci ion or a measurement procedur~. 

• Practical it) is concerned" ith a \\ide r:~ngc of actors or economy. convenience and 

intcrpretabi I ity. 

In ensuring' alidi ty and rcliabi lit). thl! questionnaire "ith the same t~ pe o f' questions \\US 

gi,cn to teachers and principals at the selec ted schools. 

l"hc instrument utili sed in tht: stud) \\<lS a questionnaire" hic:h \\US reliable and ,·alid and 

could be tlemonstrated bccause228 rc..;ponses (i.e. 174 teachers and 54 principals) \\ere 
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obtain~d from the n.:spondcnts. The answers provided a measure of the factua l truth of the 

~talll s of the schools as provided by the teachers :md principals in their s~:hoo ls . 

In order to obtain such qualitati\e information as possible, one set or instruments had been 

used. namely questionnaire. The instrument was person::lll y adm i nis t ~.: red by the researcher. 

rhis questi onnaire was re liable and va lid because it was etnployed lor si tuations it \\as 

designed for. i.e. the occupat ional stress nmong high ::.chool teachers. This questionn~ti rc 

had high reliabi lity and good validity because it was des igned by the rcsean.:her a!h:r 

readi ng various sources and hearing teachers· opinions. 

3.8 ETHI CAL CONSIDEHATIONS 

Ethics in n.:s~.:arch is viewed as importan t and necessary in order to safeguard the respondents and 

to obrain the ir trust. l'lh:: goal of ethics in research is to ensure th::tt no one is harmed or sul'fers 

adverse results ti·om research acti vities. Whether data was gathered in nn experiment, interview 

or su rvey. the res pondents have the right to be sa feguarded (Cooper & Schindkr. 20 I I :32). 

In order to ~.:nsu re that the highlighted eth icnl.considerations were adhered to in the study, the 

responcknts ' permiss ion was obta ined !'rom them prior to the commcncemcm of the survey. The 

rl! 'iponcknts \\'Crt! also informed of the confident iality or stating the ir names in the questi onnaire 

(sel:! Appendix C). 

3.9 SUl\I MA RY 

Thl.! ch::tptcr discusseJ the research design and rnc thoclology fo r the stuuy. Self-administered 

structured quest ion naire was used to gather data !'rom the respondl.!nts. Data analysis techniques. 

pmct:uurcs as '' el l as eth ico l considerations \\'ere discussed. 
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CHAPTER -1 

RESU LTS AND INTERPRETATION 

-1.1 INTRODUCTION 

This chapter describes responses and results rrom the questionnaire on occupational stress among 

high school teachers in gnka Modiri Molcma District. It :summarises the rt:sponscs which are 

part of the study. Tables cliH.I graphs are used to outline the lindings as per the responses of the 

respondents. 

The reliability statistics measure is bet\\een 0 and 1.1 fthe cronbaeh" alpha is between 0.1 and 0.3 

it is weak and the quest ionnaire can be edited. I r it is bL:twcen OA and 0.6 it is moderate 

cronhach· alphrt. v\"hcn it is between 0.7 and I it is good and the researcher can gather data from 

the n..:spolldt:t lts. In thi s stud y the cronbach" alpha is 0.~% which is above 0.7 and it is good and 

till: researcher can g:uher data rrom the di stributed questionnnire . 

.t.2 RESPONSE RATE 

A structured questionnairt:: with six biographic data questions and 3 1 questions related to stress 

\\'ere developed and di stributed to 258 teachers and 64 principals \\·ithin the orth \Vest 

Department of Education specificnlly with in the alorc-mt:ntioncd district. Fifty fom principals 

responded by completing their questionnaire and 174 teachers did the same as rt:quested. This 

!'hows thnt the n:spunse course \\as 84.-l% and 67.4% respec tively . 

.t.3 QUANT IT ATIVE ANAL YSIS 

l' he qualllitativt.: analysis \\'US based on a structured survey in tht: form of a questionnaire. The 

targeted respondents \\·ere teachers and principals from M I high schools. 

Questionnaire \\JS gi,·en to the principals to <;hnre \Vith l~achcrs alter the fun ncr agreed to 

1 articipnte in the sun cy. ,\t the time the research \\'as conducted the high schools \\ere \\'riting 

trial/mod: examinations therefore not t~ ll respondents could participate in completing the 

questionnai re. 
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The questionnaire contained 6 biographic questions and 31 questionnaire that relate to school 

work. Participants provided their own re ponses. The following tables and figures indicate the 

statements as posed to the respondents. 

4ABIOGR.-\PHIC D.-\TA 

l hi-., :,.c-::til"111 di.::-:u-.,,cc\ th~ rh.:l":-l)l)JI dat~l or th~ parti-:ipants. \\hich in-:ludes: job Iitle. length L)t' 

:-,_n ICc. lL'C~t!on pf the sdH t~l. '-.:\ .. :~~and l1i:h~st qualiti..:aiion. "-'" \ppendi\ D ti.)r T:Y>Ie-... 

-!.-l.i .I >h ririe 

.JOB T ITLE ----
eo 

p , I ;t.l 

I i!!un 4.1: .loll I itlt· 

I igur-.· -L I -.,hu\\, th..: numh-.·t 111' the r~..:-.11•'11Lknt-. \\ lw t\:turned lhl.'ir .:umpkted lJLll.::-.tionnair,_·, It 

:.1-.,, indi..:at~-. h11.\ 11..: rv·P• )l\d,_·nh r-.-.pt•nckd in knn-., l'l th..: bil'_:!raphiL" data. I h..: lJUe-.tionn,lit\.' 

\\a-. ,unl~--..:d h~ th,: r.:-.e<. -...hl..'r a-, ti.,IICl\\:-: 

About 76.3° oof ll:achcrs rt:spunded to thl.! qul.'stion that rdntes to their job titk. Principals \\ lw 

rc:-.ponded to the jtlb title quc-.,tion \\ere 23. ~o o. 
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4.4.2 Length of service (in year s) 

L ENG T H OF SERVI CE ( I n year s ) 

eo -

~ 40 -... 
0.. 

0 
I l•2"'"'' I ED 

S-6 

Figure- -1.1: Len!!th of Set' ice (in ~ e< rs) 

I 1.:> set 

9- 1 :!: 

I I 
l6o.::oe l 

i ~ 

I 
II 

I h<e majorit~ of t\.'-..pondents ( All.~0 ol ha\ c I ~ and more ~ ~ars t~aching experience. Fe\\ t'f the 

r-:spond~nh ( 12. 7'1 o l hm -: I to -+ year.;; or tcac hi ng -:x pcriencc. Some rc-.pnndcnh ( 1-+ .-+ 0 o) hm c 5 

to~ ~car::. tll te.11.hing ~\p.:ricnc-.·. T1-: majority ha..; l.'xpcrictKc in the 1\..'aching !'raternit) due to 

their number of ~,:ar-.. or~~:aching c:-.:reri~.:ncc. 

-+.-L3 Locat ion of the school 

S C H OO L 

r·....,, ~' 

Figure 4.3 : School 
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As indicated in the study, Ngaka Modiri Molema District is predominantly rural. hence the 

majority (65%) of schools are located in rural areas and onl y a few schools (35%) are s ituated in 

urban areas. 

4.4.4 Sex 

SEX 
~ 

60 -

40 

l"" nl 

1~3=1 

1 0 

0 

Figure 4.4: Sex 

Many high schools in the District have female employees (56.8%) and fev. (43.2%) male 
employees. It might be that females are natural ' ' teachers .. in terms of their maternal instincts. 

4.4.5 Age 

A G E 

80 

I_ I E~ J 

Figure 4.5: Age 

Many respondents (74.1 %) who are 39 years and older responded to the questionnaire Few 

respondents (2.6%) are berween 23 and 27 years o f age. The Department of Education has a 
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mixture or the baby boomers. generation X and generation Y. This strikes a balance among a 

mix ture or employees'' ith ' ast differences in age. 

-lA.6 Hi!! 1cst qualifi cation 

HIGHEST QUALIFICATION 

sc 

•o 

"' 
:30 

"' ~ ... 
0.. l•eo2l 

:;'<l 
l37 ool 

10 
,,. 93l 

c 
Oc;aree Pest or Kt~t• 

Fi ~tm: -1.6 : Highest Qll:llir'i~ntion 

\Lm~ ur th...: r~;o;puncLtll~ (-l~.fl J o) IU\'.._' d ... =r~? ... :- ~.nd a 1.-.'\\ I 15) 0 l hu\ c dij'IC'Ill~l'. I he ..:mpiO) ~ ........ 

\',h, a~~Jl!lh.d ck.;r ... ~ mi)1t h,,, ... L!-..::n a<.h. nta-=e ~'fth .... \i-.t....n: ot th.: unihr-it:, i" \l.!hil:...:n.; 

~lrc,t \\hi..:h i' clt'·<r tu ll'.lllY high :-..:hl'\.''" '· ithlll th-:- ~'=·ti...a \1,\Jiri \I ''·~ma Di-tricl. \Cllll•: 

(~~"o) l'~-''l'<~lld:l'l' h.!\.: p '"l :;rachJ?.\~ qu:tlili..: tt i,!Jb :.nd it mi=h! b ... · t•' h.:ti ... r th ... ir L •. .:hing ::kill' 

:\.1.! 1:110\\ <.:dg..: anJ tl.'r th..:i, --;lm .' i!i.:r<.:ill :nt. 

:\t>rih \\"c,t PJ\l\ in..:..: rr .... , iuu-..1~ h.LI man~ I ... C!clt-i·· ..: -.·ull...;; ...... \\ hi.:h \\...(\;' lat.:r !ltrn.?d imo 

Furtlt..:r Edu.:atitlll ~md 'J ra ininJ {rET) C\llkg~..- ;.nd :,.f\Jil._•h.l\ ..... h . cll \,ltall y ::hut do\\ n. 

-l .5 RE:-, Po'\:-,Es FR0 \ 1 Q l ESTIOV~ 1-3 1 O F T HE Ql 1- S 110'\"'\ -\ JH E. 

Tab!~ -l.l bd o,,- po11r.1 ~::. the respon::.e-:. or tl!achcrs and principals in dirt~rl!nt colunms. Thl.! 

numbers <t r~ percentages for each response. One principal did not submi t section 2. Six teachers 

returned sec tion 2 of the questionnaire unanswered. 
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The presentation and analysis or· data in thi s section covers the questions from l-31. It ana lyses 

questions that <1rc directly related to occupational stress in the \\'orkplacc. Therdorc the 

n:sponses haw been analysed as a bnsis fo r cktermining the process. 

Tabk .f . I retlects questions relating to the set Research Objectives 

Ta blc ~. 1 : Outcome uf Questions 1-3 l 

Strongly Strongly Rcscan :h 

Agree Agree Disagree Disag ree 0 b jcctins 

_, v -i -o _, -o -l v 
(") ..., fl) ..., 

(') 
..., r.: ..., 

C) :::J C) 

;:) 
C) :::J !)) :::J (') (') (') (') (') !:2.. (') :::;- ~ :::r 

(") '"0 (\) v (") '"0 r.. v 
Question 

.., !)) .... t.J ..... t.J ..... t.J - - - -
l. ll igh school teachers deal Causes of 
with high volumes of school occupational 
\\'Ork. 69.1 78. 1 2 1.2 19.6 2.9 0.0 6.3 2.0 stress 

2. The modi tication of the Causes or 
curriculum tncrcases the stress occupational 
lt:ve l among teachers. 58.2 66.0 29.1 26.4 5.7 5.7 6.3 1.9 stress 

3. M::my high school learners are Causes or 
adolescents and they arc occupational 
di rticult to manage. -- ? )),_ 51.9 27.9 42.3 11.0 I .9 5.8 3.8 stress 

Causes Ll f' 
4. rhc issue of mat ric results occupational 
puts pressure on teachers. 69.7 75.5 21.1 20.8 -LO 1.9 5.1 1.9 stress 

5. Many schools in the rura l and Causes or 
scm i -urban areas have limited occupational 
resources. laboratories and stress 
textbooks. 62.6 67.3 24.7 23 .1 8.6 9.6 4.0 0.0 

6. Employee 1\ ·s istance 
I 

Challenges or 
1 Programme units at the districts occupational 

are not 'isible enough to stress 
teachers as the units are II. 

I u ndersta !Ted. 48.6 42.6 33 .7 40.-+ I t4 .9 5 2.9 1.9 
I I I 

57.9 58.8 29.3 JIA I 9. 1 7.8 3.7 i 2.0 Challenges or 
7. E.-'\P units at di strict le,·el I ' 

63 



Strongly Strongly Rcsea r·ch 

Agree .\grec Disagree Disagree Obje~t ives 

_, 
" -l " --1 " 

_, '"0 
C'? C'? 

...., (i) .., 
C'? ::;. 

!:,) ::s :::.> ::s ~ :::; !:,) ::s (') (') C'? (') 
(') (') (') (") ::r ::r - · -' ;;;;-

(i) -o (1) -o (i) -o (i) -o 
Question 

.., Q) ""' :::.> ..... :::.> .., 
~ - - -

-- 1- -- i- -- -haw li mited n.:sources. like beds occupational 
and medication to assist teachers stress 
in need. 

8. The majority of pan:nts play a Causes or 
minimal role in the education l)r occupational 
the ir children. 63. 1 5-U 28.4 39.6 1.7 1.9 6.9 3.8 stress 

-- - ,__ r- -
9. Performance management Causes o f 
lntegratt.:d Quality Management occupa tional 
System (IQMS) lor teachers is stress 
inconsistently appl ied-hence the 17. 
unhapp int.:ss among teachers. -? )_ 39.6 33.7 43.4 10.3 0 4.0 0.0 

I 0. tvlany teuchcrs arc appoi nted Chal lenges or 
as temporary teachers although II. occupational 
they are qualified. 54.3 43A 3-L7 41.5 6.9 .... 4.0 3.8 stress J 

II. Although posts are vacunl. Challenges of 
many teachers nre appointed as 15. occupational 
tem porary teachers. 49.7 40.4 38.6 40.4 8.2 4 3.5 3.8 st ress 

12. Teachers feel that they arc Challenges of 
not recogni sed fo r tht.:i r best occupational 
effort in the tt.:aching - learning I stre s 
process. 68.4 49.1 J"' 39.6 - ') 7.5 3.4 3.8 I _J ) __ 

13. Tcacht!rs ti:el that thev ~rc Challenges or 
not appreciated tor their best I occupational 
e !'fort Ill the tl.!ach ing-lcarni ng tress 
proccs~. 64.6 53 .8 "~6 ~ I - ·-~ 38.5 5.7 5.8 3.4 

I 
I. C) 

I I 
14. Teachers have personal l I Causes ur 
problems that impact ncgatin:ly jn II. 

1 6.8 I 1 

occupat ional 
on their school-work. 32.8 46.2 38.4 42.3 5 0.0 stress 

15. l ligh school teachers. 64.6 73.6 ?.5. 7 ~4.5 4.6 0.0 - ') 1.9 I Causes or ) ,_ 

cspeciallv those \\'hO tca~:h occupat ional 
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Strongly Strongly I Rcsc:.uch 

,\ g ree Agree Disagree Disagree Objectives 

-l ""0 -l ""0 ....J ""0 -l ""0 
I") ""' ~ :J . (";) ""' (";) ::;, 
~ ::l ;:; ~ ~ ::: !:.) ::: ("') (') (') (";) (') (') (') 
:::T" :::T" :::T" :::T" 
(";) "'0 0 "0 0 "0 0 "'0 

Question 
.... ::» .., !:.) .... !:.) ""' ::» - - - -

-- ----- --
Grade 12 work during some stress 
·c hool ho li days (!::aster/Win-
tcr/Spring). find it strenuous. 

Strategies for 
16. There an.! many teachers manag ing 
who nrc sti II on Post Level I occupationa l 
'' ho an.: eager to he promoted. 61.5 63.5 32.8 34.6 I. 7 0.0 4.0 1.9 Sli'I:!SS 

I 7. Teachers on Post Leve l I are Strateg ies to r 
l.!ager to be promoted although managing 
on ly f'cw promotional posts are occupationa l 
~tclven iscd. 54 52.9 37.4 43.1 5.5 2.0 3.1 2.0 stress 

18. T c.:achers arc kss engaged in Causes or 
their school act ivities because of occupational 
being d issat is tied with their 28. stress 
school wo rk and enviro nment. 3 1.4 26.9 36.6 42.3 26.3 8 5.7 1.9 

19. The public schools have Causes t)f 

many lea rners in classrooms that occupat iona l 
are supposed to accommodate stress 
approximately 1-45 learners. 64.6 55.8 25.1 32.7 6.9 9.6 3.4 1.9 

20. Some teachers arc promoted Causl!s and 
although they are inexperienced I of challenges 
in the subject area or managerial occupational 
acti' itics :n school level. 48.9 5 1.9 29.3 36.5 17.8 9.6 4.0 1.9 _[ stress 

2 1. Some schools experi~.:ncc I Cho lkng~s of 
conOict due to trade union occupat ion a I 
artiliation (e.g. SADTU vs. 26. stress 
NAPTOSA). 30.6 19.2 33.5 53.8 ::!~.3 9 11.6 0.0 

') ") lnstab i I ity often anscs 111 Causes or I 
teachers employment \\'hen occupational 
the) an.: declared in lo!XCcss. 47.6 48.1 34.1 ~4.2 1--1.1 I 

3.8 4. 1 
I 

3.8 I stress 
I 
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Stro ngly 

Ag ree Agree 

Q uestion 
-------- ------t----·-

13. Strikl.! actions impact 
negatiwly on teaching and 
learning. 

1~. Pickets impact negatively in 

51.4 

tc.:aching and learning. 41.-J. 

73.1 30.3 

65.4 32.2 

Disagree 

-o 
:::;, 
;:; 
"0 

C.> 

r---- ---

21.2 10.9 3.8 

Strongly 

Disag ree 

-o ..., 
:::s 
(") 

"0 
C.> 

7.4 1.9 

1 Resea r ch 

I o1· · )jCC ti\"CS 

Challenges o l 
occupational 
stress 

Chal lenges ol 
occupation:.~ I 

25.0 18.-J. 7.7 8.0 1.9 stress 

25. Te:-~ching is no more a noble r

profcssion like it was before due 

- -----4---- ~----~--4 

to various reasons, like lack of 
dedication. 45.7 

16. Teaching is no more a noble 
profession li ke it was before dul.! 
to various reasons. I ike leading 
by example. ~ 1.0 

27. Tl.!nching is no more a noble 
profession like it was before due 
to various reasons. I ike being 
community ligurc. 

28. An unheal thy work 
l!nvironment or a workplace 
incid~.Cnt can cause considerable 
stress and exacerbate or contri
bute to the development of a 

! mental il lnt.!ss. 56.0 

[ 29. Teachers take leave to 
r~co, ~r anti replenish. It is 

I almost a survi va l technique for 
rnany teachers "ho arc \\Orking 
under enormous stress and ex-
cessi'e hours. -l9.4 

67.3 28.0 30.8 

53.8 35.8 36.5 

~6.2 36.6 .t-L1 

46.2 3~ .9 -lS. I 

1 50.0 32 .8 

G6 

18.9 

17.3 

16.3 

5.1 

12.1 

1.9 7.4 0.0 

9.6 5.8 0.0 

9.6 4.7 0.0 

3.8 4.0 1.9 

Challenges of 
occupational 
strl.!ss 

Challenges of 
occupat iona l 
stress 

Chalkngc:s of 
occupational 
stress 

Causes tlf 

occupational 
::.tress 

Strategies lo r 
managing 
occupational 

I stress 

3.8 5.7 1.9 I I 



Strongly 

I Disag•·oc 

Stro n ~ly J Rcscan:h--

Agree Agree Disagree Object ins 

I 
--1 -;; -1 -o --1 -;; -l I -o 
(',) ""' (J :::::!. (J ..., (I) ~ . 
CJ =- CJ ~ ::l :» ::::; 
n () r. () (") r. (") () 

;:; ;:; -· ::r ::r -o (J -o (? "0 (") -o 
Question 

.., u ..., CJ .... CJ ..., !:.. - - -
- - -- - - -- - - -- -- -

Nature ~md 

charactcrbt ic 
30. Strcssors rcsul t Ill burn-out or 
that ultimately a rrects the occupm ional 
teacher's level or engagement. 54 .0 61.5 38.5 36.5 ") " -·-' 0.0 - I ),_ 1.9 st ress 

31. ,\ utocratic leatkrship styk Causes t> r 
or superviso rs is causing II . occupational 
teachers to hate thei r job. 57.6 37.3 25.6 47.1 11.6 R - ? ),_ 3.9 stress 

~.5. 1 Some additional data o n each question: 

Ques tion I : lligh s chool teachers dea l with high ,·oJumes of school work 

One principal responded to two options instead L)f one. TIH.:re lore it \\'as uisregartkd and not 

counted by the researcher. It might be.:! the principal was not sure of the appropriate ans"er or 

s: he d icl not underswnd the quest ionna i rc. i\ nothc r prim: i pa l did not respond to this statement and 

111<1) be s/he did not know ' "hich opt ion was appropriate. 

l'hc majorit y of' principa ls (78.1% and 19.6%) and teachers (69. 1%% nnJ2 1.2 %) agree that 

teachers are t~cc:d '' ith high \\Orkload. ,\ li.:\\ principals (2'!~) ~nd teachers (2.9% and 6.3 o/o) 

di sagree \\'ith the questionnair...:: it might be: because thc:y ~re not direct!~ affc:ctcd b) such 

\\'Orkloads. TIH.! r~l'orc the Department mu::.t c:n::.un: thut c:nough tc::tchcrs arc appointc:d to relie,·c 

1\.'achers from high \O lumc of,,ork. 

Four teachers ans\\cred by ticking t\\·o opt ions. ma}be they \ \WI:! not sure \\hich option to 

choose. T"o teachers did 1101 ans\\'er this question: probabl) they did not understand it. 
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Question 2: The modification of the curr iculum increases t he stress level among teachers. 

T\\'O principals responded to two options instead of one. Therelo re it was disreg:mled and not 

counted by the researcher. It might be that the principals \\'ere undecided in choosing one option 

or they did not understand the question. 

:-..tany principals (66% and 26.-l%) ~mel teachers (58 .2% and 29. I%) ugree that the modification 

or til e curriculum inc reases the stress level sine\! as principals and teachers arc expected to attend 

curri culum \\Orkshops if thcrc arc changes in the curriculum and they arc to impart uch changes 

to learners and parents. Few principals (5.7% and 1.9% ) and teachers (5.7% and 6.3%) di sagree: 

it might be because they have few classes to tca~::h and therefore the moll ificat ion does not impact 

negati ve ly on them. The Department must do thorough research before implementing curricu lum 

modification \\'ithin a short space o r time and li ni sters or Education must avoid making 

dramatic changes when they nre appointed in t.he ministry of education. 

T\\'o teach~rs answered by ticking two options. Probably they did not understand the ques tion or 

they were undecided in terms of se lecting one option. Two teachers did not answer th is question. 

May be they did not understand it. 

Question 3: Ma ny high school lea rn ers are <u.Jolcscents <Jnd they arc d ifficult to m anage. 

Ont! principal did 110t respond to this statement. It might be an oversight or s/he did not 

unJcrstan<.lthe question. 

t\ fany principals (51.9% ond 4'2.3%) and teachers (55.2% and 27.9%) agree that a<.lokscent 

learners are di fficult to manage. The reasons might be bec:.~u se. biologically they undergo 

changes at the puberty stage - hence they become rebel lious. Principals ( 1.9°1o and 3.8%) and 

teachers (II % nnd 5.8%) disagree wi th questionnaire nnd it might imply that such respo ndents 

(principals and teachers) an: able to mnnage such learners or the majority or the ir adukscent 

learners arc nor ui flkul t. The Depnnmenr must en rorce teachers to continue tcnc h ing Lite 

Orientation and Life Sciences as this ''i ll assist learners to be a'vare ofchnnges \\ithin them nnd 

to be able to manage such chnnges. 

One teacher ans\\"ered both options: probably s/hc \\OS undeciued in selecting one option. Four 

teachers did not ans\\'er th is question; it might be they did not understand the question. 
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Q uestion ..t : T he issue of matric results puts pressure on teachers. 

The majority of principals (75.5% and 20.8 %) and teachers ( 69.7% and 2 1.1 % ) agn.:c thm rnatri c 

results put pressure on them since they have to ensure that they produce goou result s to prevent 

their school becoming a trapped school and being called for disc iplinary measures. Principals 

( 1.9°1o and 1.9%) and teachers (-l% and 5.1 %) di sagree probably because such principals and 

teachers regard matric results just like other grades/classes results. rhc Depanment must ensure 

that from primary kvcl (e.g. Grade R) up to the last grade. tc <~~.:hers are encouraged to produce 

good n.:sults so that it becomes a practice that will not only target Grade 12 h:achers. 

One teacher did not respond to this question. It was probably an oversight. Two teachers 

responded to both options; maybe they \\ere undecided in selecting one opti~m . 

Question 5: Many schools in the rura l and scmi-urhan a n' as have limited resources, 

la bora to rills a nd textbooks. 

:vlany principals (67.3% and 23 .1 %) anti teachers (62.6% and 24. 7%) agree that rural schools 

have limited/shortage of resources. Few principals (9.6%) and teachers (8 .6% and -l%) disagree. 

It might be because thei r schools are in urban areas with enough resources or they are !>ponsored 

by mines or neighbouri ng farmers. fhe Department must ensure that urban schools arc not given 

first preference \vhen resou rces arc ::tllocatcd. The schools must al so be encouraged to p~u·tncr 

'' ith mines and other companies e.g. Coca Cola, for sponsorship and other forms of ass istance. 

Three teachers did not respond to th is question: it might be they did not understand it. One 

teacher responded to two options imteatl of one: probably the tt:achcr " as not sure "hich option 

to sekct. 

Question 6: Employee Ass istance Programme units at the districts a re not visible enough to 

teachers as the units arc understaffed. 

Principals H2.6% and -lOA %) ana teachers (-l 8.6% and 33.7%) agree that the E:. mploycc 

:\ssistance Programme is not \\el l kno"n: it might be because the E,\P unit did not embark on a 

vigorous atlvocacy campaign or many school stn ff members never at tended the advo<:acy 

campaigns and neglect to read E/\ P pam ph lets at the Distril:t office· notice board. The fe\\ 

principals ( 11.5% and 1.9%) and teachers ( 14.9 and 2.9%) \\hO disagree might be because the) 
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know al l :1bout EAP. Th~.: Departmem must ensure that the pamphlets are distributed to each 

school in the District so that the starr can be aware o r the existence of Ei\P units. ·1 he 

Deparunental \\Cbsitc must have information abouti :,\P units und its se rvices nnd products. 

1\H) teachers did not ::mswcr thi s question : it might bl! the) d id not understand the qucstionnain:. 

I is a challenge i"or te:1c hcrs who are stressed up irthcre is no help l"rom the Depart ment. hciH:I.! it 

is important ror r~AP ortic ials to visit school to ensure that stn..:ss is mnnagcd among teachers. 

Ques tion 7: EA P units at dis trict level ha ve limited rTsour-ccs, bt•ds and medicati on. to 

ass is t teachers in ncctl. 

Two princ ipa ls did not answer this question: it might bl! because they did not unckrstand it or it 

was just an oversight. 

rite majority or prim:ipals (58.8% and 31 .3%) and teac hers (75.9% and '29.3%) agree tlwt Et\P 

units have limited resources. Those rew principals (7.8% and :2%) and teachers (9.1 f)lo and 3.7%) 

\\ho disagree might be because their 1\rca Office EAP unit is \\ell resollf·ccd. The Dep:mmenl 

must ensure that all 1\rca Ortices· E1\P uni ts arc equally rcsourced. 

rhirh.:en tcat:hers uid not n:spond to this question. The high number or non-responSl!S migh t be 

because they arc not aware of E/\P services and produt:ts. Three teachers responded to two 

llpt ions: probably they wen: not su re whic h option to selec t. 

Ques tion 8: The majo ri ty of (Htrents play a minimal role in 1 he education of their· chi ldren. 

~tan~ princip::~ls (54.7% and 39.6%) aml teachers (63. 1% and 28.4%) :-~ gree that n1a ny parents 

.Ire not il1\oh·cd in thl!ir children 's education. rhe IC\\" principals ( 1.9% and 3.8% ) and teachers 

(1.7% aml6.9'1v) \\hO disagree might be because at their schools parents pia) a ma_ior role an{l 

the:) assisl thei r children in school nwllcrs. 

One teacher responded to t\\O option-;: it might be the re~pondent \\US not certain ''hich option to 

..;elect. One teache r did not respond to this question: probabl~ the tc:..~chcr tlid not underswnd the 

question. 
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Question 9: Performance ma nagement Integrated Quali ty Management Sys tem (IQl\ IS) for 

teache rs is inconsistently a pplied-hence the unh appiness among teachers. 

rhc majority or principals (39.6% and ..J.3..+%) and teachers (52% and 33.7%) agree that IQMS is 

inconsistently applied to tem:hcrs hence dissatisfaction. rhe few principals ( 17%) and teachers 

(I 0.3% and 4%) who disagree might be because they bene tit !l·orn the application of IQMS by 

getting cash bonus or pny progression. The Depar1mcnt must con tinue to workshop schools about 

the importance or IQ 11S and how it must be applied consistently and fai rly. 

Two teachers did not respond to this quest ion: maybe they tlid not understand the quest ion. 

Question 10: Many teachers a rc ap pointed as te mporary teachers although they arc 

qua lilied. 

rvlany princ ipals (43.4% and41.5 %) nne! teaciH:rs (54.3% and 3-+. 7%) agree thnt many ::,;c hools 

appoint teachers on temporary capacity. Few principals ( 11.3% and 3.8%) and teachers (6 .9% 

and 4%) disagree: it might be because at their schools they have permanent staff members. The 

Department must create permanent posts and revi se the Post Provisioning l'vlodd (PPM) as it 

dete rmines the number of posts per school and number of teachers to be appointed. Unions have 

been contest ing this model fo r many years but it has not been changed as it disadvan tages many 

"'poor schools'· which an.! quinti le I as they cannot affo rd to appo int teachers and ray them from 

their school budget. 

T\\'O teachers did not respond to this question: it might be they ditl not understand it. One teache r 

responded to both options: maybe the teacher was not sure which option to choose. 

Question J 1: Although posts arc \'acant, many teachers a r e appointed as temporary 

teachers. 

One principal did not ans,ver this '>latemcnt. It might be because sthe did not understand the 

question or it ''a an oversight. 

~!any principals (40.4% and 40.-t%) and teachers (49.7°'0 and 38.6%) agree that there are \'acant 

posts that arc not occupied by teachers. Few princ ipals ( 15.4% and 3.8%) and teachers (8.2% and 

3.5°1o) disagree: the reason might be such emplo:ces have all permanent staff members and they 
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have not ~xperi~..:n c...:d the appointment of temporary teach~rs in vacant posts. The Department 

must appoint qualilicd teachers permanently on vacant substnnti ve posts. rhe buclgctmustnot be 

~pent on tbshy s~nior managers' ortice furni ture and unnecessary catering ~.!spec ially if 

meetings/occasions ca ter on ly lo r local people who have not travelkd 120/morc kilometres. 

Five tca<:hers did mH respond to this question: probably it was because the question was dirti cult 

for th<:m. One tca<:her respondcu to t\\ o options: maybe the teacher was not su re wh ich opti on to 

choose. 

Q uestion 12 : Teachers fet..·l that they :11·e not recognised for th eir best effort in the teaching

lea rnin g process. 

The majorit y of principals (49. 1% and 39.6%) and teachers (68.4% and 23%) agree thatlenc.:hcrs 

!Cel th at they are not recognised for their best effort in the educat ion system. rcw principals 

(7.5% and 3.8%) and teachers (5.2% and 3.4%) di sagree, probably because they nrc recognised 

by the ir managers. The Department convenes teachers' awards annually but this is not sufficient. 

Tokens like thank you cards, certificates. parking spaces etc. for teachers who do their best can 

also be awarcleJ to teachers who arc best but are ncwr se lected in the teachers· awards 

ceremony. 

Two tea<: hers did not respond to this question. It might be that the question was difticult to r 

them. One teacher responded to both options; probably the teacher was not certain which option 

to se lect. 

Question 13: Tcctch e rs feel tha t th ey a re not a pprecia ted fo r their bes t effo rt in th e 

teac hin g- lea rnin g process. 

One principal did not answer this qucstion: it might be an oversight o r sfhe did not understand 

the question. 

~l:lny principals (53.8% :mJ 38.5%) nnu teachers (6-L6% and 26.3 ~~~) agree that teacher~ feel 

that th...:y are not apprec i ::~ ted in the teaching rr:llernity. r cw principa ls (5.8% and 1.9%) and 

teachers (5.7~o and 3A% ) disagree. It might be because the) are appreciated b~ their managers. 

The Department must have meetings/ce remonies whereby best employees are announced or such 

best employees are given trophies to recognise their best crtorl. 
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On~ tcachl!r responded to both option : probably sd1c did not understand the qu~stion. One 

ll:achcr did not respond to thi s oprion: maybe the qwsti onnai rc was dinicult for her/him. 

Q uestion 1~: Teachers have personal problems that impact nega tively on their school

work 

One princ ipal did not answer th is question; it might be an oversight or s/he ~lid not understand 

th~.: questionnaire. 

Quite a num ber of' principals (46.2% and 42.3%) and teachers (32.8% :mel 38.-i%) agree that 

personal problems of teachers have a negative impact on their school-work. The principals 

( 11 .5%) and teachers (2.2 % and 6.8%) disagree, although they arc a minority: it might be 

because such teachers are able to manage their personal problems and ensure that such problems 

do not have a negative impact on the school-work or they hav~.: managers and family members 

"ho are supportive. The Department must encourage teachers to consult an EAP unit lo r 

counsell ing as it is Cree of charge or consult a private psychologist/soc ial worker. Managers must 

be capacitated to be supportive when thei r staff members an: experiencing problems. 

One tl.!achl!r did nOt respond to this question: maybe it \\US an overs ight. 

Question 15: High schoo l teachers, cspccin lly those who teac h C ratlc 12 work dudng some 

school holidays (Easter/Winter /Sprin g), find it st renuo us. 

The majori ty of principals (73.6% and 24.5%) and teachers (64.6% and 25.7%) agree that high 

school teachers \\hO work during school holidays experience ~train; it might be they have less 

time to relax and spend less quality time with their lamilics. few principals ( 1.9%) and teachers 

(-L6% and 5.2%) di sagree: maybe it is because such employees do not work during school 

holidays or that they are not teaching Grade 12 classes. The Department must ensure that extra 

classes during school holidays are optional for teachers especially if they have covered the 

syllabus. 

r"'o teachers responded to t\\O options: pe rhaps they \\ere not su re \\ hich option to se lect. f \\'O 

teachers did not respond to thi s question: probably the questionnaire was difficult fo r them. 
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Que ·tion 16: There a rc many teachers who a re st ill on Post Level l who arc eager to be 

promoted. 

One pri nc ipa l did not answer th is qut!stion; it might be s/he did not un derstand the question. 

r hc majori ty of princ ipa ls (63.5% and 34.6% ) and teachers (6 1.5% and 32.8%) agree that man y 

teachers are still on Post Level I and they want to be promoted. Few principals (1.9%) and 

teachers ( 1.7% and ~%) disagree: it might be they are already promoted or are not keen to apply 

tor promotiona l posts. The Department must t::nsure that pay progression can i ncrc :-~ se 

cmplo~ -.: es' notches at least a lter liw years in the teaching se rvice. 

Three teachers did not answer this question: maybe it was c..lirticul t lor them. 

Question 17: Teachers on Post Level 1 arc eager to be promoted, although only few 

promotional posts arc adver tised. 

Qm:stion 17 was not answered by two principa ls: it might be they did not understand the 

question. 

lany principals (52.9% and ~3.1%) and teachers (5~% and 37.4%) agree that the re arc few 

promotiona l posts for many teachers who are eager to be promoted. Few principals (2% and 2%) 

and teachers (5 .5% and 3. 1 %) disagree. It might be that they are alrcady promoted or are not 

eager to be promoted due to various reasons like approaching reti remen t. or they do not want thl;! 

responsibility of being supervisors e tc. The Depart me nt must ensure that pay progrc5sion can 

i ncrcase employees· notches at least a Iter tivc years of performing "ell. 

T" clve teachers did not answer this question: may be they did not understand il. One teacher 

ticked two options: probably s/hc \\as undecided in selecting one opt ion. 

Question 18: Teachers a rc less engaged in their school activ ities because of being 

dissatisfi rtl with their school-work a nd cm·ironmcnt. 

Que'ition 18 \\as not answered by one principa l: may be s he did not understand the question. 

\1an) principa ls (26.9% and 42 .3%) and teachers (3 1 A% and 36.6% ) agree that teachers are less 

~ngaged due to being di ssati sfied wi th the school-\\ork. Fe\\' principals (:~8 . 8% and 1.9%) and 
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teachers (26.3% and 5.7%) disagree - probably rhey arc engaged and motivated tt) do their best. 

The Dt:partmt:n t must have motivational talks with employees at the beginning or end of the ~ ·car 

'>0 thm they h::tve :1 positive mind-set. 

1\ \ o te:1c hers did not answer th is questi on: it might bt: they did not unckrstand the qucstionnairt!. 

Q uestion 19: T he public schools have many learners iu class rooms that are s upposed to 

accommod a te approximate ly 1-_.5 lea rners. 

Question 19 was nut answered by one principal; probably s/he did not understand it. 

The majority o l· principa ls (55.8% and 32.7%) and tca<.:hers (64 .6% and 25. 1 %) agree that 

overcro\\ding is 1-!Xpericnced at public schools as there is a law (S/\S/\ J o. 84/ 1996) that 

stipulates that no learner must be refused admission. Fe\\ principals (9.6°1() and 1.9%) and 

tl:achcrs (6.9%> and 3.4%)) disagree; perhaps be<.:ause their sd10ols disregard the ruk (admission) 

M such schools arc si ru nted in less populated areas and less/ limited number of learners enrol at 

such schools. 

rwo teach\!rs did not answer this question; pwbably thl! quest ionnai re \\as difllc ldt lo r them. 

Question 20: Some te<Jch ers a rc promoted although they are inex perienced in the subject 

a rea or ma nage r ia l activ ities at school level. 

Question 20 ""s not ans\\'ercd by one principal: probably s/he did not underswntJ it. 

rhe majorit y or principals (51.9% and 36.5%) and teachers (48.9% and 29.3%) agree th:.u some 

tt:achers are promot\!d although they lack experience. This is infonn~d by interference !'rom 

unions who ensure that thei r members are promoted and some senior managers are afraid to cnl l 

unions to order due to the power and in tl ucnce that unions have in the Departmen t. Few 

principals (9.6°/o and 1.9%) and teachers ( 17.8% and 4%) "ho disagree are either beneficiaries o f 

such union interference/nepotism. The Department must be finn in adhering to their po1icies and 

cnsure that administration of the Dcpartmcnt is not indirect ly run by the unions. 

l'hrec teachers did not anS\\er this question: it might be they uid not understand the 

questionnaire. One teache r responded to l\\'0 opti ons: probably s/he did not kno\\' which opt ion 

to select. 
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Q uestion 21: Some schools exper ience conflict due to trade un ions affil iation (e.g. S.\OTU 

vs. NAPTOSA). 

f\\o principals did nut respond to this question. It is probably becnusl.! the responc.lents diJ not 

understand the question. 

Many principals ( 19.2% anu 53.8%) and tcat:hl.!rS (30.6% and 33.5%) agree that some schools 

expcriencl.! wnflict due to uniom· affiliation. Fe\\· principals (2-L3%) and teachers (24.3% and 

11.6%) disagree. It might be that their union members are mature nnd tolerate each other or that 

thl.!ir \\·orkplace is dominated by/has one union. The Department must encourage union 

leadership to talk to their members on tolerance and rights that are app licabk to recognised 

unions in the workplace. 

Fom teachers tliJ not answer this qul.!stion. Perhaps they did nut umkrstanJ it. One teacher 

ticked two options: it might be s/he was not sure of selec ting the appropriate option. 

Q uestion 22: I nstab il ity often arises in teachers' em ploymen t when they arc declared 111 

excess. 

Question 22 was not anS\\Crl.!d by one principal: probably it was due to lack ofuntkrstanding. 

!any principals (..t8.1% and 44.2%) and teachers (47.6% and 34.1 %) agree that declaring 

teachers in excess causes instability :1s teachers teel insecure in their posts. It might be many 

kachcrs who responded have been affected or their lovt.:d ones were a tTectcd by this process. For 

the minority principals (3.8% and 3.8%) and teachers ( I·U % anti -U %) that di sagree, it might 

bl! lhatthey have not been affected or seen any teacher having emotional instability due to being 

dt!clared in excess. 

Sl.!vcn teachcrs did not answer this question: probably they tliclnot under:-, tand it. 

Q uestion 23: S tri l<c acti ons impact negat ively on teachi ng and learning. 

Question 23 was not ans\verctl by one principal: probably it v\ as an oversight. 

The majorit) of principals (73.1% nnu 21.2%) and teachers (5 1 A% and 30 . .3%) agree that :-,tnke 

action causes disruption at work: the respondents might have been affected by such strikes and 
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th~) have probabl) seen Grade 12 pass percentages dec reas ing. The few principals (.1.8% and 

1.9°'u) and teachers ( I 0.9% and7.4 %) "ho disagree with the questi onnaire might h:we chosen 

this answer because the ir schools \\ ere never harshl y affected by the strike acti on. The 

Department mu:-.t ensure that the Stri ke Management plan is on the intranet of' the Department so 

that school can learn how to cope bd ixc. during and alter the strike action. lmen cntion must be 

gi ven by t il~.: Department if a school requests assistam:c after the strike action. 

Two teachers did not answer this questio n: perhaps it \\as dirficult t'or them. 

Question 2-t: Pickets impact negatively in tcndting <lnd learning. 

Question 24 was not answered by one principal: perhaps s/he did not understand it. 

tany pri nc ipals (65.4% and 25%) and teachers (41 .4% and 31.2%) agree that pickets impact 

negatively in the teaching fraternity as is one form of an industrial action. It is poss ible that such 

employees have witnessed pickets in their schools or neighbouring schools and they have seen 

educati on collapsing after picketing occurs. The f'ew principals (7.7% and 1.9%) and teachers 

t 18.4% and 8%) who disagree might have not experienced picketing in their schools. The 

Department must ensure that manage rs are capacitated to ha ndle picketing in their workplace and 

how to manage it so th:lt it has less negative impact on the school-work. 

Three teachers did not answer th is question: the questi on was probably difficult fo r them. 

Question 25: Teaching is no more a noble profession like it was hc forc, due to n lrious 

reasons lil~c lack of dedication. 

Question 25 was not answered by one princi pal: probably s/hc Jid not understand the qul.!stion. 

i\ !Jny princ ipals (67.3% and 30.8%) and teachers (~ 5. 7% and .28%) agree that teaching is not a 

nob le profession li ke before; perhnps it is because now tcaciH.:rs socialise (sexua l relationships. 

drinking alcohol etc.) \Yi th learners in publ ic. The few principals ( 1.9%) and teachers ( 18.9% and 

7.4%) \\ho disagree might be because they arc in denia l or are the same cu lprits who abuse 

learners and misbehave at school and in the community. The Department must instil that rc pect 

in the teaching t'ratern it) by condt•cting motivational talks and seminars. Disciplinary measures 

must be taken against teachers "hod isplay misconduct at workplace. 
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1\vo tcach~rs did not answer this question: perhaps they did not understand it. Two tc::H.:hers 

ans\\er~d both questions: probably the) did not know which option lO sckct. 

Question 26: Teaching is no more a no ble profession li ke it was before, due to various 

reasons, lil'e leading by example. 

Question 26 was not answered by one principa l; perhaps s/hc did not understand the question. 

i\lany principals (53.8% and 36.5%) :md teachers (-l l% and 35.8%) agree that teaching is not a 

noble pro tess ion like bclorc. It is perhaps because now teachers socialise (sexual relationship. 

drinking alcohol etc.) with learners in public. Few principals (9.6%) and teachers ( 17.3% and 

5.8%) disagreed. It might be because they an.~ in denial or are the same culprits who abuse 

karners and misbd1avc at school and in the community. The Department must instil that respect 

in the teaching rraternity by conducting motiv:.nional talks and seminars. reachers who 

misbehave must be disci pi ined by the Department for displaying misconduct acts. 

Thr~e teachers did not ans\\ er this question; perhaps they did not understand it. One teacher 

responded to two options; probably s/he was not cert:1in which option to choose. 

Question 27: Teaching is no more a noble profession li ke it was before, due to various 

reasons, like being community tigure. 

Question 27 was not anS\\Cred by one principal; probably it \\US due to her/his lac k of 

understand ing or the question. 

Man) principals (46.2% and -l-L2%) and teachers (42.3% and 36.6%) agree that teaching is not a 

nob le profession like before: perhaps it is because now teachers socialise (sexual re lationship. 

drinking alcohol etc.) with learners in public. few principals (9.6%) and teachers ( 16.3% and 

-l.7%) \\hO disagree, it might be the y nrc in denial or are the same culprit '"ho abuse learners and 

misbd ta\t.: at school ami in the colntnunity. The Department mu ::,t instil that respect in the 

!~aching li·aternity by conducting motivational talks and seminars . 

Four teachers did not ans\\·cr thi s question: probably they did not understand it. 
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Question 28: An unhealthy work environmen t or a workplace incident can cause 

cons idera ble s t ress and exacerbate or cont ri bute to th e development of a men ta l illne ·s. 

Qu~st ion 28 \\US not answered by one principal: perhaps sthe did not understand the question. 

i'vlany prim:ipals (-+6.2% and -+8.1 %) and teachers (56% and 3-+.9%) agree that an unheal thy 

work place incident can cause stress. The r~w principals (3 .8% and 1.9 %) and· tcach~rs {5.1% and 

.f%) who disagree have probably a clean \\'Orkplacc and it complies ,,·ith the Occupational llealth 

and Salety /\ct (OIISA). The Department must ensure that employees nrc placed in a clean and 

sa l~ workpl:lce. Therefore gnrdeners and cleaners must be appoimed by the Department. 

One tencher did not answer this questi on: perhaps it was an oversight on the respondent' s side. 

Question 29: Teachers ta ke h.-ave to r ecove r and replenis h. It is almost a surviva l tec hnique 

for many teachers w ho arc wo rkin g under enormous stress anti excessive h ours. 

Question 29 was not answered by one principal. It was probably due to lack of understanding by 

the respondent. 

Many princ ipals (50% and 44.2%) and teachers {49.-+% and 32.8%) agree that teachers take 

kave to recover from work-stress due to excessive working hours. It is possible that these 

n.:spondcnts have experienced occupational stress or that they have seen their co lleagues/fa mily 

members suffering from work-stress. The few principals {3.8% and 1.9%) and teachers (12.1 % 

and 5.7%) who di sagree. do so probably because they are in denia l or they have never suffered 

from occupntional stress. The Department must encourage fun days lor employees "hereby they 

~ngage in sporti ng and/or cu ltural acti vities to break away from the academic work . 

Two teachers did not anS\\Cr this quest ion; probably they did not understand it. One teacher 

tic.:kcd two opti ons: it might be s/hc ''as not certain of selecting the appropriate opti on. 

Ques tion 30: S tresso rs result in burn-ou t that ultima tely a ffects the teacher 's level of 

engagement. 

One principal did not answer question 30. Perhaps the respondent did not understand the 

question. 
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rhe majority or principals (6 1.5% and 36.5%) and teachers (54% and 38.5%) agree tkH stn.:ssors 

re-sult in burn-out that a flccts teachers· level or engagement at school: it is poss ible that such 

respondents have e:--pericnccd burn-out. The rew principals ( 1.9%) and teachers (2.3% and 5.2°1lj) 

\\'hO disagree do so probably because they arc not aware t)l' stress symptoms or are care-free 

indi' iduals. The Department must encourage t\\O-\\ay communication bel\\een teachers and 

supervisors so that e~nl y in terventions can be sought. 

Tlm~e tc:.~chers Jid no an::.\\cr this question: perhaps they did not understand it. One teacher 

ans,vcn.:d two opti ons: probably s/hc \\as not certain ol· selecting the appropriate opt iL)n. 

Q uestion 3 1: Au tocratic leadership s tyle of s uper visors is caus ing teachers to ha te their job. 

Two principals did not respond to this !>tatcment: probably they did not understand it. 

The majority or prim:ip:-~ l s (37.3%, and ..f 7.1 %)and teachers (57.6% and 25.6%)agrec that an 

autocratic leadership style makes teachers hate the ir jobs as they arc on dictated terms and they 

arc not able to exercise their rights. The few principals ( 11.8% and 3.9%) am.! teachers ( 11 .6% 

and 5.2%} who di sagree an: probably dictators or products of dictatorship und cherish such 

kader hip style. Managers/super\'isors must be taken to diwrsity and conllict management 

\\Orkshops whereby they transform to be democratic and embracing supervisors. 

FiYe teachers did not answer this question: perhaps they did not understand it. One teacher 

answered two options: prob:tbly s/he was not sure which option to sdcct. 

~.5.2 'ex of respondents vs.J l questions of the q ues tionna ire 

rhc follo\\' ing graphs depict the relationship between the 31 question :n1d the rcsc::t rch questions. 

The researcher has used the sex factor (biographic data) and matches it "ith the 3 I que-stions. 

It must be noted that the majority of respondents are I~ male (I 30 frequency) and males' 

li·equency is onl) 99. There arc Cros~t:lb and Chi-Square tests tables that outline the rec;ponscs or 

the respondents in tl.'rms ol' the completed questionnaires. /\ppendix E tor the Chi-Square tests 

tables. ee the tables. figures and explanations belo" thnt ar~ linked to th~ questionnaire and SI!X 

ofthe rl.!spondents: 
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Table ~.2: SF.X of respondents * lligh school teachers dea l with high volumes of school 

work. 

C rosstab 

High school tl.!ac hers Total 
dea l "ith high vo lumes 
or school work. 
AGREE DISAGREE 

Count 118 8 116 

Female 
Expected Count 11 7.0 9.0 126.0 
% within lligh school teachers deal 

56.7% 50.0% 56.2'X> 
SEX 

with high volu mes of school work . 
Count 90 8 98 

!ale 
Expected Count 9 1.0 7.0 98.0 

% \\ith in l ligh sehoul tetu..:hcrs deal 
43.3% 50.0% 43.8% with high volumes of school work. 

Count 208 16 214 

Total Expected Count 208.0 16.0 2~4. 0 

% within ll igh school teachers deal 
100 .0% 100.0% 100.0% 

with high vo lumes of school work. 

The 111:1jority of fema le teachers (56.7%) agree with the questionnain:: it migh t be thc) have 

more domesti c work at home like cooking, helping with school-work hence the high vol ume of 

school work impacts negatively on their li ves and results in occupat ional stress. There arc a few 

male teachers (43.3%) who agree and it might be that they also experience high vol umes of 

work. 
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T ab le -'.3: SEX of res po ndents* The m odification o f the curriculum inc rease · the stress 

lc,·cl among teachers. 

' rosstab 

Thi! mod i tic at ion of the Total 
curriculum im;rcases 
the Str\!SS le\d among 
teachers. 
/\G REE DI SAG R 

Et 
Count 118 10 128 
Expected Count 114.4 13.6 1~8 . 0 

Fcnwk % \\'it hin l'hc mt1ui li<.:ntio n or 
the curric ul um inc reases the 58.4% 41.7% 56.6°1o 

· r~ x 
stress leH:I among tc:nchcrs. 
Count 84 1-l 98 

Expected Count 87.6 10.4 98.0 
Male %within The moui !ication l1f 

the curriculum increases the 41 .6% 58.3° 1u 43.-l% 
stress lcvd among tea~.:hers. 
Count 202 ~-l 226 
Expected Coun t 202.0 2-l.O 226.0 

rota I %within Thc moditicntion of 
the curriculum 111crea ·cs the 100.0% 100.0% 100.0% 
')tress level among teachers. 

'vlany female teachers (58.-l%) agree with the questionnaire - unlike the IO\\ -ll.6% or male 

re!-.ponuc:nts "ho also agreed. Due to pre ious hnmc and community activit ies. tht:!y are more 

involved and once the cu rri cul um is mod i lied. that complicates thei r school planning and causes 

teachers to have more work as they" ill be cxpe~.:tcd to change either theirS) llabu<; or te~tbooks 

and lesson plans ''hi<.:h ::1l l require time. 

132 



Tnblc 4.-t : SEX of res ponde n ts* i\ lany high school lea r ners arc adolescents a nd they a re 

d ifficult to manage. 

C rosstab 

Many high school learners Total 
are adolescents and they 
are dit'licult to manage 

AGREE DISAGREE 

Count 108 18 126 
Expected Count I 08.4 17.6 126.0 

remak % within Many high school 
learners are adolescents and 56.5% 58.1% 56.8% 

SEX 
they are dirticult to manage. 
Count 83 13 96 
Expected Count 82.6 13..+ 96.0 

Mak % within ivlany high school 
learners arc adolescen ts and 43.5% .f 1.9% 43.2% 
they arc difficult to manage. 
Count 191 31 222 
Expected Count 191.0 31.0 222.0 

Total % within l'vlany high school 
learners arc adolescents and I 00.0% 100.0% 100.0% 
they arc dil'ticult to manage. 

t\ !any female teachers (56.5%) ag~ec and it might be that the behaviour of the adolescent learners 

worries them or thei r schools have such dit'ticult karm:rs un li ke the few (43.5%) male teachers 

'' ho agreed to the questionnaire. 
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Table -t.S: SEX of respondents* The i ·sue of ma tric resu lts pu ts pres ure on teachers. 

C ross tab 

Thl! issue of mat ric rcsu l ts Tota l 
_g_utsp_ressure on te::~cher~ . 

AGREE DISAGREE 

Count 122 6 128 
t.:xpected Count I 18.-l 9.6 128.0 

Female •Y<, wi thin The issue of' 
nwtric results puts prcssun.: 58.-t% 35.3% 56 . 6 1~0 

SEX 
on teachers. 
Count 87 11 98 
t::xpl!cted Count 90.6 7.-! 98.0 

ivlalc o;;, with in Thl! issue o l· 

matric results puts prcssun: 41.6% 6-!.7% -!3.-!% 
on teachers. 
Count 209 17 226 
Expeclcu Count 209.0 17.0 226.0 

Total % within The issue of 
mc.Hric resu Its puts pressun.: 100.0% 100.0% 100.0% 
on teachers. 

Te:tchers are under pressure to ensure that good matric results arc reali sed by the '>Chool. :VIany 

or tltt! fl!mak responJerHs (58.4%) agree since they handle many issues at schools e.g. cxtra

curri cu!J r and mothering girl -learners in terms of sex education. Only li.:w (4 1.6%) male teachers 

agn.:e and this might be that they fee l pressuriscd. Teachers someti mes :1re expected to wo rk 

Juring school holidays - not attending e.g. funerals or home activities. 
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Table -t.6: EX of res pondents* lany schools in the rura l and sem i-u rban areas ha' e 

limited resources. laboratories and tcxthooks. 

C ro s tah 

SEX 

Tota l 

Count 
Expected Count 

Female % "ithin 1\ !any schools m the 
rural and sem i-urban areas have 
limited resources. laboratories 
and textbooks. 

~ lale 

Count 

Expected Coum 
0/o \vith in t'vlany schools 111 the 
rural and semi-urban areas have 
I im itcd rcsourcc.:s. laboratories 
and tl.!xtbooks. 
Count 

Expected Count 

% \\'ithin Manv schools 111 the 
rural and semi-urban a reas have 
I im ited resources. laboratories 
and tex tbooks. 

Man) schools Ill the Total 
rural and semi-urban 
areas have limited 
resourcc:s. laboratories 
and textbooks. 
AGREE DISAGREE 

11 2 
111 . ..J 

56.6% 

86 
86.6 

43.4% 

198 

198.0 

100.0% 

14 

14.6 

11 

I l A 

46.2% 

26 

26.0 

100.0% 

126 

126.0 

56.2% 

98 

98.0 

43.8% 

21-.l 
22-.1.0 

100.0 
% 

The majority or female teachers (56.6%) agree that the rural areas have limi ted resources. It 

might be that many or them are teJching subjcctsflearning areas that require resources like Ph ys

ica l Science. I lome E<.:o nomics etc. and they arc directl y ::liTectcd by the lack/shorwgc of rc

... ou rccs. rhc other assumption might be that mnn y t~mnlc tc:H.:hcrs arc employed nt rural schools. 

fhc fe\\· male teachers (-D . ..J%) agreed perhaps because work in urban schools or their rural 

.... chools is parti all y rc<;oun.:cd. 
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Tahle -'.7: SEX of respondents" Employee Assistance Programme uni ts at the d istricts a rc 

not' isiblc enough to teachers as the units arc understaffed. 

C ross tab 

Employee Ass istance Total 
Programme units at the 
cl istricts arc not visible 
enough to teachers as the 
units arc understaffed. 
AGREE DISAGREE 

Count 108 22 130 

E~pectccl Count 108.6 21.-1 130.0 

% within Employee 
Female Ass istance Programme 

units at the distri cts an: 
57 .-+% 59.5% 57.g% Sl::X not visible enough to 

tt:achcrs as the units are 
understaffed. 
Count 80 15 95 

i\ I ale Expected Count 79.4 15.6 95.0 
% within Employee 
Ass istance Programme 

42.6% 
units at the distri cts arc 

-10. 5% 42.2% 
no t visible cnough to 

188 37 -n-
teachers as the unit s nre 

__ ) 

understaffed. 
Count 
Expected Count 188.0 37.0 225.0 

Total % within Employee 
Assistance Programme 
units at the districts arc 

100.0% 100.0% 100.0% 
not visible enough to 
teachers as the un its arc 
understaffed . 

.\ lany t~ma le teachers (57.-.J.%) agree \\'ith the que~tionnaire: it might be that. generally, females 

arc open to di scuss or vi ·it EA P centres. The lew male teachers ( -12.6%) \\'hO agreed might be 

aware of the operat ions o f the EAP as they had visited it or read about it. 
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Table -t.8: SEX of respondents* EAP units at di s trict level have limited resources, beds and 

medication to a ssis t tea che rs in need. 

Cross ta b 

EAP units at district leve l Total 
have limited resources. beds 
and medication to assist 
teachers in need. 

AGREE DISAGREE 
Count 104 16 120 
Expl!ctcd Count 106A 13.6 120.0 
% wi th in EA P uni ts at 

r:'l!malc district levd have limit-
eel resources, beds and 55 .3% 66.7% 56.6% 
medication to assist 

I~ X 
teachers in ne~:J. 
Count 8-f 8 92 
Expected Count 81.6 lOA 92.0 
% wi thin EAP units at 

1\lale district level have limit-
eel resources. beds ond 11.4.7% 33.3% .f3.4% 
medication to assist 
teachers in need. 
Count 188 2-f 212 
Expected Count I 88.0 24.0 2 12.0 
% within EAP units at 

Total district leve l have I imit-
cd resources. beds and 100.01% 100.0% 100.0% 
medication to assist 
teachers in need. 

1VIany tcnwll.! tl!achers (55.3%} agrc~: with the questionnaire: it might be that. genl!ra ll y. fcmnk~ 

arc open to discuss or visit EAP. A Jew male teache rs (.f.f. 7%) agreed poss ibly due to their 

a" arcn~.:ss of the operations or the E..\ P as the) had visited it o r read about it 
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Table ~ .IJ: SFX of respondents* T he majori ty of parents play a mi nimal role in the 

education of their childre n. 

C rosstab 

The 111CIJOI'Il)' or pnr~nts Total 
play a minimal role in the 
education o r their 
children. 
AGREE DISAGREE 

(' Olll1t 11 9 9 1~8 

l:xpcctt:d Count 11 9.5 8.5 1.28.0 
0 · \\ith in rh~ lllOJOrlt)' or Female ' 0 

parents play a minimal rok 
56.7% 60.0% 56.9% 

Ill the eJ lH.:at ion of their 

SEX 
child ren. 
Count 91 6 97 

Ex pected Count 90.5 6.5 97.0 

f\ lak % within Tht! majority or 
parents play a minimal role 

43.3% -W.O% -D. I%, 
Ill the euw.:ntion of their 
children. 
Count 210 15 225 

Expected Count 210.0 15.0 ~25.0 

Tota l % within J'he majority or 
paren ts play n minimal roll! 

100.0% 100.0% IOO.O'Yo 
Ill the ctlucat ion or their 
~.:hildren. 

rhe majority of !~male teach!.!rs ( -6. 7%) agree since they arc more involved in their child ren· s 

lives than male parents. The J'cw male teachers (-U.3°1o) ''ho agn:cd might lul\e done so bccau e 

they play an irnportnnt ro le in their child ren' s li ves or the karncrs tht:~ teach have parents who 

.trc.! more i11\nhed in the education ol'thcir children. 



Table -L 10: SEX of respond t! nts* Perfor mance management In tegra ted Quality 

.\la nagc mcnt . 'ystcm (IQ;\ JS) for teachers i inconsisten tly app lied-hence the unhappiness 

~•mo ng teachers. 

C ross ta b 

Count 
Expected Count 
% within Performance management 

Performance I Tota l 
manag~ment Integrated 
Quality Management ! 
System (IQMS) for 
ll.:achers IS 

inconsistentl y app lied
hence the unhappiness 
among, teachers. 

AGREE DISAGREE 
112 16 
109.9 18.1 

128 
128.0 

Female Integrated Qunl:ty Management Syst-

SEX 

\-talc 

Total 

em (IQtviS) for teachers 1s 1nconsist- 57.7% 
cntly applied-hence the unhappiness 
among teachers. 

Count 82 

Expected Count 84.1 

% within Performance management 
I ntcgrated Qual ty Management ys-

.50.0"~) 

16 
13.9 

tcrn (IQMS) for teachers is incons ist- 42 .3% 50.0% 
cntly app li ed-h,ncl.! the unhappiness 
among teachers. 
Count I 9-+ 32 
E:-.pl.!cted Count 19-+ .0 32.0 
0 'o \\ ith in Performance management 
I ntcgrated Quality i\ lanagement 
S~stcm (IQ. IS) fo r teachers 1s 100.0°u 100.0°., 
inconsistently applied-hence the un-
happiness ::11nong teachers. 

56.61% 

98 
98.0 

-L1 A% 

1226 
226.0 

\!any female tt?a<.:hers (57.7%) agr.:c to the que!>tionnair~ probabl~ becaus\.! the~ are rated IO\\ by 

the ir supervisors. Few male teachers (-+2.3) who agreed perhaps because they arc rated be low 

also or they are a\\ arc of5omc co lleagues "ho desenc more. but arc given less. 
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Table .tJ 1: S EX of res pond ents* Ma ny teachers are :tppoin ted as tcmpora r~ teachers 

alt hough they a re qualifi ed. 

C rosstab 

rvtany tcach~!rs are Total 
appointed ::lS temporary 
teachers although they are 
gualilied 
AGREE DISAGREE 

Count 117 II 128 
Expect~.:d Count 113.7 14.3 128.0 

r~mak % within Many teachers are 
appoi nt~.:d as temporary t~ac hcrs 58.8% -+-LO% 57. 1% 

St::X 
alt hough they are qual iticd 
Count 82 14 96 

Expected Coull! 85.3 10.7 96.0 
Male % with in Many teachers arc 

appointed as temporary teachers 41.2% 56.0% -12.9% 
al though they are qua lified 
Count 199 1 -_) 114 
Ex pected Count 199.0 25.0 224.0 

Total % "ithin Many teachers are 
appo inted a'i tcm pora ry teachers 100.0% I 00.0% 100.0% 
although they are qualified 

i\ !any 1\:malc teachers (58.8%) agreed '' it h the questi onnaire probably because they experienced 

such appointments personally or "ith close rdati ves/ fricnds. i\blc teachers agreed ( 4 1.2%) 

perhaps bccausl! th~!y also have experienced such a process, but on a small scale. 
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Table -Ll 2: Sf:X of respo nden ts* Although posts a rc vacant, many teachers arc appointed 

as tempora ry lcac hct·s. 

C rosslab 

Although posts nre vacant, Tota l 
man y t~achcrs are appoint...:d 
as temporary teachl;!rS 

AGREE DISAGREE 

Count 113 II 124 

Expectl!d Count 107.7 16.3 124.0 

Female % '"ithin /\It hough 
posts a1\! vacant. many 

58.9% 37.9% 56. 1% 
teac hers arc appointed 

SEX 
as temporary teachers 

Count 79 IS 97 

Expected Count 84.3 12.7 97.0 

l'vlak 'Yo with in Although 
posts are vacant. many 

41. 1% 62.1 % 43. 9°1o teachers are appointed 
as tem porary teachers 
Count 192 29 22 1 

Expected Count 192.0 29.0 22 1.0 

Tota l % wi th in Although 
posts arc vacant. many 

100.0% 100.0% 100.m'o 
teachers are appointed 
as temporary teachers 

~!any female teachers (58.9%) agreed: it might be that they arc more appointed on tempor<H) 

bas is as comp:.trcd to thl.! male teachers. The 41.1 % male teachers. '' ho agreed. might have 

experienced such a proccs on a small scale. 
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Table -L 13: SEX of respondents* Teachers fee l tha t they a rc not recognised fo r thei r best 

effort in the teachi ng-lea rni ng process. 

Crosstab 

Teachers feel that they Total 
are not recognised for 
their best effort in the 
teaching- learning 
process. 

AGREE DISAGREE 
Count 11 7 10 127 

Expected Count 115.7 I 1.3 127.0 

F~.:mak: % within Teachers feel that 
they are not recogniscJ for 

57.1% 50.0% 56.4% 
their best en on 111 the 

SI2X 
£t:aching- learning process. 

Count 88 10 98 

Expected Count 89.3 8.7 98.0 

Nble % within T ~.:achers fee l that 
they are not recogniseJ lor 42.9% 50.0% -D.G% 
their best effort 111 the 
teaching- learning process. 
Count 205 20 ?'1 -__ ) 
Expected Count 205.0 20.0 225.0 

Total % with in Teachers fee l that 
they are not recognised for 

100.0%, 100.0% I 00.0% 
their best effort ll1 the 
teaching- learn ing process. 

The majority ol' female teachers (57.1%) who agreed might have done so because of the fac t that 

th~o:y stil l experience inequality or sexes in some schools whereby more recognition is giYen to 

male tea!.: hcrs than to l~malc. Anothe r reason might be that many female teachers do not do 

enough to qualify for recognition due to their acceptance of unsatisfactory work. The -12.9% 

mak teuchers. \\hO agreed, might also have Jone so because they are affected directlv or 

indirect!). 
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Table -l . I .t : SEX of respondents* Teachers feel that they are not appreciated for thei r bes t 

effort in the tcaching- lcamiug procc s. 

Cross tab 

F~male 

~I ale 

Total 

Teachers fcl.! l that they rota! 
are not nppreciatcd for 
their best d'fon 1n the 
teaching- learn ing 
process. 
AGREE DISAGREE 

Count 
Expl.!cted Count 

116 
117.2 

% with in Teachers feel that 
they nre not appreciated lor 

56.31Yo 
their best ~.!!Tort in the 
teaching-learning process. 
Count 
Expected Count 
% within reachers !'eel that 

90 

88.8 

they :.tre not appn:ci:ued for 
43

.
7
% 

their best cf'f'ort in the 
teaching-learning process. 
Count 
Expected Count 
% \\'ithin Tcnch~rs reel they 
arc not apprc~.:iatcJ lor their 
best effort 111 the teaching
learning process. 

206 
206.0 

100.0% 

12 
10.8 

63.2% 

7 
8.2 

36.8% 

19 
l 9.0 

100.0% 

128 

128.0 

56.9% 

97 
97.0 

43.1% 

225 
225.0 

100.0% 

r:.1blc 4.14 sho\\'s that majority (56.3%) of fcmak teachers might ::. ri ll experience the inequality 

ot' the scxes in soml.! schools in \\hich more recognition b gi\ en to male teachc.!rs than li.:male. 

1\notiH.:r reason might be that many lcmnk teachers do not do enough to qualify lor recognition 

due to their acceptantc of unsati sl~tctory \\Ork. The 43.7°o or male teachers \\ho agreed might 

also be because they arc not apprcci:ncd or they an: U\\'are or ::.uch a thing in the schoo l. 
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Table -4. 15: SE X of respo ndents* l'l':lchcrs ha \'C personal problems that impact nc~ativc ly 

on their <,chool-work. 

C rosstab 

reachers haw personal Total 
problems that impact 
negatively on their 
school-work. 

AGREE D ISAGREE 

Count 93 37 130 
Expected Cnunt 97.9 32. 1 130.0 

Female % wi thi n Teaclu.:rs have 
personal problems that impact 

5-lA% 66.1(% 57.3% 
negatively on thcir school-

'EX 
\\OI"k. 

Count 78 19 97 
Expected Count 73.1 23.9 97.0 

Male % wi th in Teachers have 
personal probkms that impact 

45.6% JJ .<Y% 42.7% 
negative ly O il their school-
\\ Ork. 
Count 171 56 ?.'27 
[:<peeled Count 17 1.0 56.0 227.0 

Total % within Teachers have 
personal prohkms that impact 

100.0% 100.0% 100.0% 
negatively on the ir school-
\\'Ork. 

i\ lany l'cmale teachers (54.4%) arc multi-tasked as they do the majority of house activities (for 

example cleaning. child' s~.:hoo l ,,·ork etc.) "hich sometimes results in stress. The -l5.6% male 

teachers. \\ho agreed. might h:n c been more in' ohcd '' ith the hou:,e chores at home nnd ''hen 

the: experience personal problems it then impacts on their school \\ork. 
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Table 4.16: SEX of respondents* High school teachers, especia lly those who teach Grade 12 

work during some school holidays (Easter/Winter/Spring), find it strenuous. 

Cross tab 

High school teachers, Total 
especially those who 
teach Grade 12 work 
during some school 
holidays (Easter/Win-
ter/Spring). tind it 
strenuous. 
AGREE DISAGREE 

Count 117 II 128 
Expected Count 118.9 9.1 128.0 
% within High school teachers 

Femak especially those who teach Grade 11 
56.9 work during some school holidays 56.0% 68.8% 
% SEX ( Easter/Winter/Spring). lind it 

strenuous. 
Count 92 5 97 

Male Expected Count 90.1 6.9 97.0 
% withi n High school teachers 44.0% 31.2% 
~specially those who teach Grade 12 
\VOrk Juring some school holidays 43.1 
(Easter/ Winter/S pring), find it % 
strenuous. 209 16 225 

Count 
Total 

Expected Count 209.0 16.0 225.0 
% within High school teachers 
especial ly those who teach Grade 12 

100.0 work during some school holidays 100.0% 100.0% 
% (Easter/ Winter/Spring), find it 

strenuous. 

Since many female teachers (56.0%) are multi-tasked. they do the majority of house activities 

(for example caring for a sick child, child' school work etc.) which sometimes results in stress. 

Some female teachers are unable to have a break during school holidays and recover from school 

hectic activities hence they feel the strain. The 44.0% male teachers, who agreed, might have 
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dont! so bccaust: they arc high I y engaged in house chores hence it is an incon ' en icnce for them 

to \n >rk Juring school holida\ s. 
~ J 

T a ble -U 7: SE X of re!S po ndcnts* T here a rc ma ny teache rs w ho a1·c sti ll on Post Level 1 

who arc (.' :tgcr to be promo ted . 

Cros~tab 

There are many teachers Total 
who are sti ll on Post Level 
I who art! eager to be 
promoted 
AGREE DISAGREE 

Count 122 5 127 
Expected Count 12 1.3 5.7 127.0 

I\! malt! % within There are many 
teachers who are still on 

57.0% 50.0% 56.7% Post Level I who nrc 

SEX 
eager to be promoted 
Count 92 5 97 
Expected Coun t 92.7 .u 97.0 

Male % within There are many 
teachers who are ti II on 

-+3.0% 50.0% 43.3% Post Level I who are 
eager to be promoted 
Count 21 -+ 10 22+ 
Expected Count 2 1-LO 10.0 22+.0 

Tota l % within There are many 
teachers who are still on 

100.0% 100.0% 1 oo.oo~o 
Post Level I who arc 
eager ro be promoted 

The majori ty of female teachers (57.0%) are eager to be promoted hence they agreed with the 

quest ionnaire. It might be that they s<:e males as the ones who are promoted in their schools or 

neighbouring schools. Th~.: 43.0% male teachers are also l.!ager to be promoteu or they feel that 

the ir female friends must be promoted as they deserve it. 
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f a ble .t. t8: S EX of res pon dents* Teache rs on Post Level 1 a r c eager to be promoted 

;~!though on l~· few pro mot ional post <; arc adve r tised. 

Cros~t:lb 

Tem:h~rs on Post Ll!vel I art: Total 
eager to be promotcJ although 
only f'cw promotional posts 
are aJveniscd. 

AGREE DISAGREE 

Count 109 8 117 
Expected Count 108.7 8.3 117.0 

Female % within Tea~.:hers on Post Level I 
are eager to be promoted alt hough 

55.3% 53 .3% 55.2% 
on ly rew promut ion a I posts ar~ 

. EX 
advertised . 

Count 88 7 95 
Expected Count 88.3 6.7 95.0 

i'vla!L' %within Teachers on Post Level I 
arc eager to be promoted although 

-l4.7% 46.7% -l4.8% 
only few promotional posts arc 
advertised. 
Count 197 15 212 
Expected Count 197.0 15.0 212.0 

Total %within Teachers on Post Level I 
arc eager to be promoted although 

100.0% 100.0% 
100.0 

only few promotional posts are % 
advertised. 

'I he 55.3°/o female kachcrs are eager to be promoted hence.: they agreed \\ ith the questionnaire. 

It might he that they see maks as th~ ones \\ ho arc promoted in their schools o r neighbouring 

-;chools. The -l-L7% male teachers ar~ al so eager to be promoteu or the~ feel thor their f~malc 

l'riends must be promoted. 
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Table 4.1 9: SEX of r es pondents* Teachers a rc less engaged in t heir s c hoo l actiYitics 

bcl:ausc of bei ng di. sat isfied with th eir school work and en\' ironme nt. 

Crossta b 

Tcochers :trc less engaged 111 Total 
the ir school acti vities because 
of being dissatislicd wi th their 
school work and environment. 

AGREE DISAG REE 
Count 

Expl.!cted Count 
% within Teachers an.: k:ss 

Female engaged 111 their school 

89 
87.6 

acti vities because of being 57.8% 
dissatisfied with thcir school 
"ork and e 1t v iru n11h.!ll l. 

Count 
Cxpcctcd Count 
% ''ithin Teachers arc less 

SEX l.!ngagcd 111 the ir school 65 
:lCUVit iCS because Of bt: ing 66.4 
dissati sfied with thei r :.chool 42.2% 
" ork and environment 

Ma le Count 154 
Expected Count 154 .0 
Tota l 01(1% within Teacht.! rs 
arc less engaged in thei r I 00 .% 
<ic hool acti vi ti es bccaust.: of 
being dissatis lied with their 
school work and environment 

39 
40.4 

5-1 .9% 

32 
30.6 
,.l5. 1'Jio 

71 
7 1.0 

100% 

128 
128.0 

56.9% 

97 
97.0 
43. 1% 

225 
225.0 

100% 

~Jan) female teachers (57 .S% ) feel that the) an.~ not rccogn i:-,cd . not promoted and not given 

pcrfonnance rc\\ards - hence they an.: less ill\ oh eel and committed in the school acti' itic . The 

42.2% rna h.: tea~h~rs . "!10 agre~d. might have done so because they are aware that their lemalc 

wuntcrparts are Jissatis lied or they thcmseh es are less engaged due to being unhappy. 
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Table -t 20: 'EX of respondents* The public schools h:w e ma ny learne rs in eta ·s roo ms that 

a rc s upposed to accommod a te a pprox imately 1 -~5 lea rn ers . 

C rosstab 

The public schools Toral 
have many lcnrners Ill 

class rooms that a r~ 

supposed to 
accommodate 
approx imate ly 1-45 
learners. 
AGREE DISAG REE 

Count 11 5 13 128 
Expected Count 114.9 13.1 128.0 
% within The public schools 

Female have many learners I ll 

classrooms that are supposed 56.9% 56.5% 56.9% 
to accommodate 

SEX 
approximate ly 1--+5 learners. 
Count 87 10 97 
Expcctt!d Count 87.1 9.9 97.0 

% with in The public schools 
lak have mnny learners Ill 

classrooms that an.: supposed 43.1%) 43.5% 43.1 % 
to accommodate 
approximately 1--+5 learners. 
Coun t 202 23 225 
Expected Count 202.0 23.0 225.0 
% within The pub! ic schools 

TLHal have 11'\Uil y leamers Ill 

classrooms that are supposed 100.0% 100.0% 100.0% 
nccommodate approximately 
l--l5 learners. 

rh~ 56.9% fema le teachers ~1gree because they k nO\\ that many schools' Structures m::rt:: built to 

nccommodatc +5 learners (based on the number of households and middle schools in the 

:,Urround ing area). bu t due to urbnnisotion and opportunit ies of employment, man) families 

migrate ~nu m~ke the place bl.!come overpopulntcd forcing schools to accommodate more than 

the) can accommodatt:. The -+ 3.1 % male teach~rs, who agree, did so probably because they share 

the same reasons ~s the majorit y of females. 



Table -t.21: SEX of responden ts* Some teachers arc promoted :~ !t ho ugh they a rc 

inexperienced in the s ubject a rea or ma nager ia l act ivities at school level. 

C ros ,tab 

Some teachers arc Tota l 
promoted although they 
are inexperienced in the 
subject areu or manage-
ri al activities at school 
level. 
AGREE DISAGREE 

Count 106 21 127 
Expected Count 102.6 2-l.4 127.0 
%within Some teachers are 

Female promoted although they are 
inexperienced in the subject 58.6% 48.8% 56.7% 
area or managerial activities 

SEX 
at school leve l. 
Count 75 21 97 
Expected Count 78.-l 18.6 97.0 
%within Some teachers are 

Niale promoted although they are 
i ncxperienccd in the subject 41.-l% 5 1.2% 43.3% 
un.:a or managerial activities 
at school level. 
Count 18 1 43 224 

Expected Count 18 1.0 -13.0 224.0 
% within Some teachers are 

Total promoted although they are 
i nexpcricnccd in the subject 100.0% IOO. O~o 100.0% 
area or manage rinl activities 
at school level. 

I he 5S.6% female teachers agree probably because they li:c l thal some teachers arc promoti.!cl 

although the) are not suitable lor the post and it mi ght be that many males are the ones who 

b~.:nefit in the promotional posts process. The -ll A%. \\ ho agreed. might be a\\ are that some 

teachers are promoted although the) lack certain requirements. 
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Table 4.22: SEX of respondents* Some schoo ls experience conllict due to t rud e un io n 

a ffiliation (e.g. SADT vs. NAPTOSA). 

Cross tab 

Some schools experi~nce Totul 
conflict clue to trade union 
affi liation (c.:.g. SADTU vs. 
NA PTOSA). 

AGREE DISAGREE 

Count 83 43 126 

Expec ted Count 83.6 -Q.4 126.0 

F~::malc % within ome ·chools 
experience con llict due to 

56.1% 57.3% 56.SCYo trade union aftiliat ion (e.g. 
'AOTU vs. 'APTOS/\). 

EX 
Count 65 32 97 

E:-.pected Count 64.4 32.6 97.0 

\tale % within Some schools 
experience con tlict due to 43.9% 42.7% -+3.5% trade union affiliation (e.g. 

ADTU vs. NAPTOSA). 

Count 148 75 223 

Expected Count 148.0 75.0 :223.0 

Tota l % within Some schools 
e:-..pcrience con tlict due to 

100.0% 100.0% 
100.0 

trade union aftil iat ion (e.g. % 
St\ DTU vs. NAPTOSA). 

l'he majority of female teachers (56.1) ngree probably because schools tlwt h:-~vc more than one 

union experience instability especial!) \\hen the principal is also affiliated to a un ion. Teachers 

\\ho are in a clifl'crcnt union \\'ith the principal \\'ill fee l that the principal is taking sides in terms 
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of union aflili:nion. The majority or females f~cl affected by such contlict.The43.9% or male 

t,;:achers agreed as they might exper ience such conllicts in thei r schools. 

Table -t.23: SEX of r espondents* ins tability often a r ises in teac hers employment w hen they 

ar·e declared in excess. 

Cross tab 

Instability ollen ari ses in Total 
teachers' employment 
when they are declared in 
excess. 
AG REE DISAGREE 

Count 106 17 123 
Expectc<.l Count 10-l.O 19.0 123.0 

Female % with in Instability ofien 
ari ses in teachers ' employment 57.0% 50.0% 55.9% 
when they are declared Ill 

SEX 
excess. 
Count 80 17 97 
Ex pected Count 82.0 15.0 97.0 

Male % within Instability ott en 
arises in teachers· employment 

43.0% 50.0% ..J-+.1 % 
"hen they are declared I ll 

cxccss. 
Count 186 34 220 
Expected Count 186.0 34.0 220.0 

Tota l % within Instability a lien 
arises in teachers· employment 

100.0% 100.0% 100.0% 
when they are declared Ill 

excess. 

The 57.0% remalc teachers agreed as they believe that more of them are de<.:larcd in e:--.cess than 

males clue to reasons like maternity leave and attending to a child's school activity. Therefore. 

principals tend to (kclurc such teachers in excess as they are mor~ abs~.: nt than the male teachers. 

·1 he -D .O% male kachcrs. \\·ho agreed. might be because they have been declared in excess or 

have personal experience of it. 
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Table -t.2-t: ' EX of respondent *Strike a ct io ns impact ncgat in ly 0 11 teaching and lear11ing. 

C ross ta b 

Strike actions impact TotJI 
ncg:H ively on teaching 
and lcarnin!!. 

AGREE DISAGREE 

Count 108 21 129 
Expected Count I 09.5 19.5 129.0 

F\:nwk %within Strike actions impact 
negatively on teaching and 56.5% 61.8% 57.3% 

SEX 
karning. 
Count 83 13 96 
t:::xpcctcd Count 81.5 14.5 96.0 

i'vlal l! % within ' trike a~tions i 111 pact 
neoati\ dv 

:::> -
on teaching and 43 .5'Vo 38.2°A. 42.7% 

learning. 
Count 191 34 225 
Expected Count 191.0 34.0 225.0 

Total % \\ ith in trike actions impact 
negatively \ll1 teaching and 100.0% 100.0% 100.0% 
learning. 

J"hc 56.5°{) lcmalc teachers \\'hO agreed might have experienced the negative impact of the Strike 

actions in 2007 and 20 I 0 (national strike in RSA ). It resulted in the Rcco\'ery Pl:.ln being in place 

!'or ··catch-up" f'or learners. Teaching and lea rning was conducted during school holidays and 

\\eckcnds alicr thc strike .1ction. This kind or an arrangement apparently inconv~:nienced many 

kmak teachers - hence the response from them. The 43.5% male teachers agreed . probably 

becuusc they I'd! inconvenienced to work during holidays and \\'Cckt.:nds. 
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Table -'-25: SEX of res pondents* Pickets impact negatively in teaching and lcn rning. 

Crosst~1 b 

Pickets impnct Total 
ncgntively in teaching 
and learning. 
AGREE DISAGREE 

Count 96 31 127 
Expected Count 98.7 28.3 127.0 

Female % with in Pickets impact 
negat ive ly in teaching and 55.2% 62.0% 56.7cx~ 

SEX 
learning. 
Count 78 19 97 

Expected Count 75.3 21.7 97.0 
:\ late % within Pickets impact 

neuativelv 
::> -

In teaching and 44.8% 38.0% -D.3% 
learning. 
Count 174 50 22-l 
Cxpcctcd Count 174.0 50.0 22-l.O 

Total % within Pickets impact 
negatively in teaching and 100.0% 100.0% 100.0% 
learning. 

!any female teachers (55.2%) agreed probably because they have experienced how pickets dis

rupted the normal process of schooling due to the absence of teachers. f\ :malc h!ache rs tend to be 

worried as they kno' that they will have to work lo r extra hours to recover the lost teach ing

learni ng hours which will inconveni ence them in running their home-commun ity ac ti vities. This 

kind of an arrangement apparentl y inconvenienced many female teachers hence the response 

from them. The -t-l .8% of male teachers agreed probably because they once experienced the 

negat ive impact that '' as created b) the pickt.:t actions. 
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Table ... 26: SEX of respondents* Teaching is no more a noble profession lil<c it was before 

due to va r ious reasons, Jil<.c lack of ded ication. 

r osstab 

Teaching is no more a Tnta l 
noble profess ion like it 
was before due 10 

arious reasons. like 
lack of ded ication. 

AGREE DISA GREE 
C Ollllt 98 30 128 
Expected Count I 01.8 26.2 128.0 
% \\'ithin Teaching IS no 

Femak more a noble profess ion like 
it was before due to various 54.7%, 65.2% 56.9% 
reasons. like lack or 

SEX 
ded icat ion. 
Count 81 16 97 
Ex pected Count 77.2 19.8 97.0 
% wi th in Teaching is no 

~laic more a noble prolession likt: 
it was bdore due to various -l5.3% 34.8% -1-3.1 % 
reasons, like lack of 
dedication. 
Count 179 46 ·n-__ ) 
Expected Count 179.0 -1-6.0 125.0 
% within Teaching IS 110 

rota I more a noble proCess ion like 
it was before due to various 100.0% I OO.O''Io I OO.O'llo 
reasons. like lack or 
dedication 

:Vlan) female teachers (54. 7%) agree probably because of some male teachers having sexual 

affairs \\'ith karncrs and other reasons. I he ..J.5.3% male teachers. \\hO agreed. might be a\\arC of 

the misconduct that they t)r their male colleagues commit to jeopardise tht! nob l en~ss ot' the 

t~:ac hing prolession. 
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Table .t.27: SEX of respondents* Teaching is no more a noble profess ion like it was before 

due to ntrious reaso ns like, leading by cxampl (•. 

C rosstab 

Teaching is no more a Total 
noble profession like it 
was be lo re due to 
various reasons like. 
leading by example. 

AG REE DIS/\GR I::E 
Count 98 28 126 
ExpccteJ Coun£ I 0 1.1 24.9 126.0 

Fcmak % withi n Tc;\ching is no more 
a noble profession like it was 

5-l. 7'!'0 63.6% 56.5% 
bt.:fore due to various reasons 

SEX 
like. lending by example. 
Count 8 1 16 97 

Expected Count 77.9 19.1 97.0 

laic % within Teaching is no more 
n nob le profess ion like it was 

-~5.3% 36 .4~;;) -13.5% 
before due to various reasons 
like, leading by example. 
Count 179 44 ?'>" __ J 

Expected Count 179.0 44.0 223.0 

Total •y,, \\'ithin reaching is no more 
a noble profession like it was 

100.0% 100.0% 
100.0 

before due to various reasons % 
like. leading by example. 

Many l'cmnle teachers (54.7'%) agree probably because or male teachers having sexual nfTairs 

with karners and other reasons. The 45.3% male teachers. \\ ho agrecJ. might be that they had 

comrniucd misconduct likl:! having affa irs " ith learners, misbch:wing in public or have witn\!sscd 

such m isconduct. 
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T a b le -L28: SEX of r espo ndents" T eachi ng is no more a noble profession like it was before 

du e to Yarious reasons , like being community figu re. 

C rosstab 

SEX 

Tota l 

Count 

Expected Count 

Teaching ts no more a Tow! 
noble profess ion like it 
\HIS before du~ to · 
various reasons. I ike 
being community tigure. 

1\GREE DIS/\G REE 
100 26 

103.3 22.7 
126 
126.0 

Female % within Teaching is no more 
a nob le profess ion li ke it was 

54.91% 
befo re due to various reasons, 

65.0% 56.8% 

Male 

like being community ligure. 

Count 

Expec ted Count 

% within Teaching is no more 

82 
78.7 

a noble prolession like it " ·as 
45

_
1
% 

before due to arious reasons. 
like being community ligure. 
Count 
Expected Count 

182 

182.0 

% with in Teaching is no more 
a nob le prolcssion like it \vas I 00.0% 
before due to various reasons. 
like being community ligure. 

1-l 

17.3 

35.0% 

40 

40.0 

100.0% 

96 
%.0 

-l3.2% 

22~ 

n2.0 

100.0% 

~ l any female teachers (54.9%) agree probably bccau~e or male ll.:achers drinking in public and 

other reasons. The -l5.1 % male teache rs." ho agrel.!d. migh t be a\varc of the misconduc t that tht.!y 

l'r their ma le colleagues commilted 10 jeopardise the nobl~ness of the teaching profession. 
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Table 4.29: SEX of respondents* An unhealthy work environment or a workplace incident 

can cause considerable stress and exacerbate or contribute to the development of a mental 

illness. 

Cross tab 

An unhealthy work Total 

SEX 

Total 

Count 
Expected Count 
% with in An unhealthy work envi ronment 

environment or a 
workplace incident can 
cause considerable stress 
and exacerbate or 
contribute to the 
development of a mental 
illness. 
AG REE DISAGREE 
117 
117.8 

I I 
10.2 

Female or a workplace incident can cause 
considerable stress and exacerbate or 56.5% 
contribute to the development of a mental 

61.1 % 

Male 

illness. 

Count 90 
Expected Count 89.2 
% within An unhealthy work environment 
or a workplace incident can cause 
considerable stress and exacerbate or 
contribute to the development of a mental 
illness. 
Count 
Expected Count 
% within An unhealthy work environment 
or a workplace incident can cause 
considerable stress and exacerbate or 
contribute to the development of a mental 
illness. 

43.5% 

207 
207.0 

100.0% 

7 
7.8 

38.9% 

18 
18.0 

100.0% 

128 
128.0 

56.9 
% 

97 
97.0 

43.1 
% 

??~ __ ) 
225.0 

100.0 
% 

The majority of female teachers (56.5%) agree probably because generally, females are 

conscious of the cleanl iness of the classrooms and staff rooms. The 43.5% male teachers, who 
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agreed. migh t hm e done so be because they arc clean in nature - hence they become concerned 

to be in :~n unhea lt hy envi ronment. 

T nb le .t.30: SEX of r esponde nts* T eachers ta l.:e leave to r ecover a nd r eplenish . l t is almost 

a s u rviva l tech niq ue fo r ma ny teache rs who are working under enormous s tress <t nd 

excessive hours. 

C rosstab 

Teachers take leave to rc- Tota l 
cover and replt:ni sh. It is 
almost a survival 
technique for many 
teachers who are \\ orking 
under enormous stress 
and e:xcessi vc hours. 

AGREE DISAGREE 
Count 107 20 127 

Expected Count 108.3 18.7 127.0 

'Yo within Teachers take leave 

Female to recover and replenish. It is 
almost a survival technique lor 

56.0% 60.6% 56.7% 
many teachers who arc 
working under enormous 

SEX 
stress and excessive hours. 
Count 84 13 97 

Expected Count S2.7 1-U 97.0 

% within Teachers take leave 

Male to recover and replenish. It is 
almost a survival technique for 

44.0% 39.-l% 43.3% 
many teachers \\hO arc 

'' orking under enormous 
stress and cxcessiYe hours. 
Count 191 

.., .., 

.) .) 114 
Expected Count 191.0 33.0 224.0 

% within Teachers takl;! l~.:avc 
100.0% 100.0% 

100.0 

Total to t\~cover and replenish. 1t IS % 
almost a survival techniqu~ for 
tn<ll1) teachers \\hO arc 
\\Orking under enormous 
stress and exccssiYe hours. 

109 



The majority nf female teachers (56.0%) agree. perhaps because they rega rd taking a leave as 

important fo r them to recover from the strenuous work situation . During knv\.! they can do and 

think of other strcss- f'n.:e issues that are not work-re lated. The4-I.O% male tcach~:rs. who agreed. 

111 ight also take lcm c or they are aware or their l:OIIcagues who take lt-av~: to recO\·er from the 

busy schedu le or their work. 

Table .t.J I: SEX of respondents* Stresso rs result in burn-o ut that ultimately affects the 

teacher's level of enga gement. 

C ross tab 

Stressors result in burn-out Total 
that ultimately a tTccts the 
teacher' s leve l ofenuagemcnt. 

AGREE DISAGREE 
Count 120 8 128 
Expected Count 120.6 7.4 128.0 

Female % within Stressors result in burn-out 
that ultimately affects the teacher's 56.9% 6 1 .5'~1 57. 1% 

SEX 
kvel of engagement. 
Count 91 5 96 

Expec ted Count 90.4 5.6 96.0 
\I ale % \\'ith in Stressors result in burn-out 

that ultimately affects the teacher's 43.1 % 38.5% 42.9% 
levd of engagement. 
Coun t 2 11 13 224 
Expected Count 2 \1.0 13.0 224.0 

Tota l % "ithin Stressors resu lt in burn-out 
that ultimate ly affects the teacher' s 100.0% I 00.0% 100.0% 
level or engagement. 

The high response or female teachers (56.9%) \\ho agree might b~ an indication that the stress 

kvc l of teachers· irnp:1cts negatively on their work - hence the lo\\' level o f' involvement. p~ll·t

icipn tion and locus on the school-related ma tters. The -+3.1 1Yo mak: tc<H: hc.: rs agreed prob;~bly 

because they have experienced the re lationship bct\\ccn stressors and teacher engagement. 
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Table -t.J2: SEX of respondents* Autocratic leadership style uf supervisors is causing 

teachers tn hate their job. 

Crosstah 

Autocratic leadership Total 
sty le of ~u perv isors is 
causing teachers to hat<.! 
their job. 

A GREE DISAGREE 

Count 104 20 12-+ 
Expected Count 103.8 20.2 12~.0 

Female 'Yo with in Autocratic leadershi p 
style or supervisors IS causing 56.2% 55.6% 56.1% 

SEX 
teachers to h:lte thei r job. 
Count 81 16 97 

Expected Count 81.2 15 .8 97.0 
talc % wi thin Autocratic leadership 

style of supervisors is causing 43.8% -l4.4% 43.9% 
teachers to hate their job. 
Count 185 36 22 1 
Expec ted Count 185.0 36.0 22 1.0 

Total % within Autoc~atic leadership 
sty le of supervisors IS causing 100.0% 100.0% 100.0% 
teachers to hate thei r job. 

The 56 .2% of female h!achers agree probnbly because they di sapprove of the leadership style 

that is not democratic at school: it can result in them bc.:ing controlled by thei r ~c niors in an 

autocratic manner and that wil l result in fema le teachers be ing resl!ntfu l for thei r work. The 

43.8% of males. '' ho agreed. might also huve done so because they do not tolerate managers 

\\'hO are controlling ancJ be ing autocratic in lc:.1d ing and managing the stall 

~. 6 TESTING STATISTIC 

:\ny number that is k ·s than or equal to 0.005 i signilicalll in the :-tudy as it contribut~s 

posiLi\'c ly. The descriptive stati stics, A NOVA and l-test stati sti cs arc discussed below'' ith thei r 

Tables as .·\pp..-ndix F. G and II respecti\·ely. 
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-'.7 DESCRIPTI VE ANALYSIS 

.t . . l Dcsc rip th es tatist ics 

()~scripti\~ stati'>tics tkscrih~ a body of data. rhl.'n.: arl! thr~c thing~ that the researcher might 

\\ant to kno\\' about the data: po ints or ccntr:ll tendency. amoun t or variab ility and the e.xt~nt to 

"hich di ITerent 'ariabks arc a ~nci:111.:d with one another ( Lc\.'Jy & Ormrod. 20 I 0:265). 

rhl! 111\.!:lll r...:pr...:~~nl$ the single point at \\ hich thc t\\'0 sidl.!s of a Jistribution "balance". f'hc 

me~111 is the measure or CL:ntraltemkncy most commonly used in st<tti stica l ana lyses and n:sl.!arch 

rl.!pons. (See Appendix r- for the mean ur each question) . 

.t.7. l.l Na ture and dtaracteris tics of occu pational stress a m o ng high schoo l teachers 

(Rescardt objective No. 1) 

r Question :30 
N Mean Std. Deviation 
Statistic Statistic St:.ltistic 

Quc!)tion 30 St rl.!ssors rl.!stllt in burn-
out that ultimate ly 

226 1.55 0.7-+2 
alfects the teacher's 
level of cn!!a!leml.!nt. 

rhc mean of question 30 divided by one is l.SS.This rcsenrch question (nature nncl 

dwractl.!ristics ot' occupational stress among high school teachers) adJn:::-.SI.!S qul.!~ tion 30 (i.e. 

stressors r~sult in burn-ou t that le:-~ds to t~:-~ch\.' r leve l of engagement) and its average is 1.55. On 

a'verage. thl! 1.55 addresses this research qul.!stion. On average tht: resea rch stipu lates that thl! 

lH.:cupatinnal :-. tr~ss . its nature "nd c.:haracteri!)tics or stressors result in burn-out that affect the 

teacher's k:\ el or cngagl.! rncnt. In the literature revie\\ the strcssors put pressure on teachers and 

th~y become kss cngageJ du~ to job di5satisfaetion. 
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~. 7.1.2 Causes of occupatio nal stress a mo ng high schoo l teachers ( Research objective No. 

2) 

Ques tions : N Mean Std. 
I ,2,3,4 ,5,8,9, t..t,l5, 18, 19,20,22'.28,& Statistic Statistic Deviation 
3 1 Statisti c 

. 

Question I High school teachers dea l with high 
226 1.42 0.780 

volum~.:s of school work. 
Question 2 The modification or the curriculum 

increases the stress level among 223 1.56 0.82-l 
teachers. 

Question 3 Many high school learners arc 
ado lescents and they are dinicult to 224 1.65 0.855 
manage. 

Question 4 The issue of matric resu lts puts 228 1.41 0.760 
pressure on teachers. 

Quest ion 5 Many schools in the rural and semi-
urban areas have limited resources, 226 1.51 0.784 
labo ratori es and textbooks. 

Question 8 The majority of parents play a 
minimal ro le in the educmion of their 229 1.61 1.520 
children. 

Question 9 Performance management Integrated 
Quality ~lanagemcnt System (IQMS) 
for teachers is inconsistently app lied- 228 1.69 0.799 
hence the unhappiness among 
teachers. 

Question 14 Teachers have personal problems that 
impact negatively on their school- 229 1.9-t 0.874 
work. 

Question 15 High school teachers csp~c ially those 
who teach Grade 12 work duri ng 
some school holidays 228 1.49 0.978 
( Easter/\V int~r/Spri n g). lind it 
strenuous. 

Qth!Stion 18 Teachers nrl! less l.!ngagcd Ill their 
school ac tivi ties clue to the fact of 

227 2.06 0.875 
being dissatisfied \Yith thei r school 
\\'Ork and environment. 
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I Question 19 The public schools have many 
learners Ill classrooms that are 

I 
supposed to accommodate 

227 1.5 1 0.766 

approxim:ncly 1-45 learners. 
Qu~:,ti on 20 Some teachers arc promoted al.though 

they are inexperi enced in the subject 
226 1.73 0.854 

area or managerial activities at school 
lev~ I. 

Question 22 Instability o rten ari ses Ill teachers· 
employment \\'hen they arc dec tared 222 1.72 0.826 
in excess. 

Qu~st ion 28 /\n unhen lthy work environment or a 
workplace incident can cause 
considerable stress and ~xacerbate or 2?.7 1.58 0.744 
contribute to the Lkvel opmen t of a 
mental illnt!ss. 

Q uc:,t ion 3 I Autocratic kadcrship style o r 
supervisors is ~,:uus i11g 1\:m:hcrs to halt: 223 1.69 0.865 
their job. 

The mean of questions l,2 ,3,-',5,8,9,1-t, l 5,18. 19,20,22,28 and 31 d ivided by 15 is 1.638. This 

resc:nch qucstion (causes of occupation:-~1 stress among high school teachers) addresses questions 

1.2.3.4.5.8.9.1 -U 5.18.19.20.22.28 and 3 1 and its average is 1.638. On average the 1.638 

addresses thi s rcse:uch question. On average. the resea rch stipulates that occupational stress is 

cau eel by high volum~ or \\'Ork. moJitication of the curriculum. adolescent learners who are 

difficult to manage. matric rt!sults. limited resources. min imal role played by parents. 

incons istency in the appraisa l performance. teachers· personal problems. working Juring school 

holidays. less engaged teachers, many learners in a classroom. inexperienced teachers being 

promoted. Jct:laring teachers in excess. unhealthy environment and autocratic leaders and 

managers. In the literature n::vicw tht: hi gh workload emphas ises teaching during school holidays 

and having limited reso urces. The) arc stressed due to not being involved ''hen rnanngemem 

mah:s schot)l decisions and the) therefore become less engaged. 
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4.7. 1.3 C hall e nges o f manag ing occ u pat io na l s tress amo ng h ig h sc hoo l teachers (Researc h 

objective No.3) 

Questions: N Mean Std. 
6, 7 ,10 , l l , I 2,20 ,2 1 ,23,25,26, J)cviatiou 
& 27 Statistic Stat is tic Statist ic 

Question 6 Employe~! Assistance Pro-
gramme units at the districts 
are not visible ~:nough to 2'27 I. 71 0.805 
tl.!a~hcrs as the units an! 
understat'kd. 

Question 7 I:A P units at distri ct level 
have limited resources. beds 

2 15 1.58 0.804 and medication to assist 
t~:achers in need. 

Question I 0 l'vtuny tea~hcrs are :-tppointcd 
as tt..:mporary teachers 226 1.64 0.794 
al though they are qualiticd. 

Question 1 I /\I though posts are vacant. 
many teachers are appointed ~23 1.70 0.792 
as temporary teachers 

Question 12 Teachers reel that they are 
not rc:cogniscd for their best 

227 IA9 0.761 
dton Ill the teaching-
learninu process. 

Quest ion 20 Some te:1chers are promoted 
a lthough they arc 
inexperienced in the subject 226 1.73 0.85-l 
nren or managerial activities 
at school kvel. 

Question 2 1 Some schools ~.::-:periencc 

con t1i ct due to trade union '1')- 2. 15 0.931 
a rti I iation (e.g. SADTU 

__ ) 
vs. 

NAPTOSt\ ). 
Question 23 St rike actions impact 

ncgati' ely on t~aching and '2'27 1.65 0.886 
learning. 

Quest ion 24 Pickets impact ncgmivdy in 126 UQ 0.931 
teaching and karninl.!.. 

Qucstitm ::?.5 T caching is no more a noble 
profession li ke it \\aS before 

::?.17 1.76 0.911 
due to ' a rio us reasons. like 

j lack or dedication. 
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I Question 26 Teaching is no more a noble 

I 
pro~es!)ion like it ''as before ')'") - 1.80 0.859 
due to various I ike, 

__ ) 
reasons 

leading by c:-:ampk. 
Question 27 22-l 1. 79 0.825 

Teaching is no more a noble 
profession li ke it ''"s belorc 
due to 'arious reasons. like 
bein!.!. comrnunitv ti l.!,u re. 

The mean of questions 6. 7, 10, II , 12, 20, 21 , 23, 2-t, 25, 26 and 27 di\' idcd by 12 is 1.7 15. 

This n:scan.:h qucstit)ll (~:hallcnges or managing occupational stn.:ss among high schooltead 1crs) 

addn.:sses questions 6, 7. 10, II , 12, 20. 21. 13. 24, 25. 26 and 27 and its average is 1.715. On 

average. the 1.7 15 addn.:sscs this rcsc:uch question. On average, the research stipulates that the 

occupational stress· challenges arc Et\P limited resources. appointment or teachers on 

tt:mpllrary posts. JWn-recogni tion ofteachers. conflict due to union affi liat ion. strikes and pickets 

impacting negatively in teaching and no nobleness of the teaching profession. In the literature 

rc iew the F/\ P limited resources has an impact on the health of teachers and some are not 

:mended to by Et\P nurses/soc ial workers. Qualified teachers :1rc appointed on temporary basis 

Juc to e<.:onom ic recession and n:structuri ng of the organisation. T cachers. "ho are not 

recogni sed. aw:m.h.:d pri;,:cs and not given a token of' apprec iation. lend to be JcmoraliscJ as they 

l~clunapprec i a ted for thei r best e flort. lvlanagcrs must invohc unions in negot iations . 

.t.7. 1A Strategies for manag ing occupat ional stress among high school teachers (Research 

objccti"c No. ~ ) 

Questions: 16,17 &29 N 1\ lean Std. Deviation 

Statistic Statistic Statistic 
Qu~..:~t ion 16 There arc man}' teache rs 

I "ho are st iII on Post Lcvd 
226 1..+6 0.700 

I \\'hO arc eager to be pro-
moted. 

Question 17 Teachers on Post LC\CI I 
are eager to be promoted 
although only rcw 2 1~ 1.57 0.714 
promot ion~d posts are 
advertised. 
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Question 29 Teachers take leave to 
recover and repleni sh. It is 
almost a survival technique 

226 1.70 0.8-l ( 
for many t~achers '' ho are 
working under enormous 
stress and excc.:ssive hours. 

The mean of q uestions 16, 17 and 29 d ivided by 3 is 1.576. This research question (strategies 

for managing occupationa l stress among high school tcat:hers) add resses question 16. 17 and 29 

and its average is 1.576. On :-~verage, the 1.576 addresses thi s research qul.!stion. On average the 

research stipulates that the strnteg ies or managi ng occupational stress address the perception of 

PL I teachers who want to be promoted. oml \vho take leave to recover from the busy school 

activitil.!s. In the literatu re re view (Gillespie ct aL 200 I) the issm: of promotion, succession 

planni ng and career deYc lopltll..:nt/palhing are strcssl"ul as teachers want upward mobility but onl y 

few arc.: appointed on promotional posts due to the rew auvcrliscd teaching posts. Teachers take 

leave to rccncrgise and distress at home so that they can return to work focused. 

-t 8 THE INFERE NTIAL ST ATISTlCS 

~ .8. 1 Analysis of Yari ~tn cc (.\ N OVA) 

,\ OVA is one of tht: statistical procedures and its purpose is to look ror JitTerence among three 

or more means by compnring the variances both '' ithin and across groups. I f an A 1 OVA yields 

a significant r~sult one should rollow up by comparing various pa irs or means using a pos/ hoc 

cOmfutrison o(l/leans ( Lecuy & Onnrod, 20 I 0: 282). 

When the Pearson correlation number is 0. 1. it is a 90% contidencl! lev~.:!. \\'hen it is 0.05 (95%). 

the confidence lc,·cl is :-~cct.:ptnbk 111 the study. One (I) is equal to I 00%. When the six is less 

than 0.005. it is regarded as a probability/s ignificant value :md it is s ignificant for the stud). Fnr 

the ~\ '\!OVA rabies s~c .\ ppendix G. 

The higher the .\ig m O\CS from 0.005 the less it contributes to the study and it becomes le s 

s ignifi cant in the occupational study. 
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Question 1- ll igh school teac hers dea l with high volumes of school work 

This question docs not add value to the occupational stress study as its sign ificam ' alue (sig) is 

0.106and it is more than 0.005. 

Question 2 -The modification of the curriculum increases the st ress level a mong teachers. 

This que:.tion docs not add \'a luc to the o~:cup;Hiona l stress study cts its signi licant value (sig) is 

0.152 .:.incc it is more than 0.005 

Question 3 -Many high school l e~t rne rs arc adolescents and they arc difficult to ma nage. 

This question does not add value to the occupational stress study as its signi fi e ant val u ~.: (sig) is 

0. 7:!9 s ince it is more than 0.005. 

Question -t -The issue of matric results puts pressure on teachers. 

This question adds va lliC to the occupat ional stress st udy as its si~ is 0.0 19. which is d oser to 

0.005. The higher the result of the occupati onal stress the more sign i lie a nt it becomes. It is stated 

in the literature review that pressure is exc::rted on teachers to work during ho lidays in order that 

the matric resul ts arc not less th:m 50% to avoid being a trapped school and accounting for poor 

performance. 

Questions 5- tvla ny schools in the •·ural and semi-u r ban areas ha\'C limited resources, 

laborato r ies and textbooks. 

This question does not add \.oalue to !he occupational stress study as its s ignifi cant va lue (sig) is 

0.252 which does not Cl)lltributc to thi.! study because the signilicant value is more than 0.005. 

Question 6- Em ployee Assistance Programme units at the d istri cts is not \'isiblc enough to 

teachers as the units a re understaffed. 

l"hi s qu~stion docs not .ttkl \.oaluc to the occupational stress stully as its sig,nific:mt valw . .: (.sig) is 

0.883 ~llld it is rar from 0.005. 
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Qu es tio n 7- EA P units at dis trict level have limited r esources , beds and m edica tio n to ass is t 

teachers in need. 

T his question docs not add value to the occupational stres~ study as i ts significant ,·atue (sig) i!) 

0.399 which is insigni ficant to the study because it is more than 0.005 .. 

Q ucstiou 8 - The majority o f parents play a minimal ro le in the educatio n· o f their children. 

T his question docs not add va lue to the occupat ional stress study as i ts significant v~1 l ue (sig) is 

0.87 1 since it is more than 0.005. 

Ques tio n 9 - Performance manngc mcnt Integ rated Q uality Mana ge ment System (IQMS) 

fo r teachers is inco ns is tently applied- hence the unhappiness among teachers. 

f his questi on dllCs not add value to the occupat ional stress study as i ts signi ficant valul! (sig) is 

0.597. r hcrcfixe iris insign i ficant to the study because i t is more than 0.005 .. 

Q uestion 10 - Ma ny teachers a rc appointed as temporary tenchc rs a lthoug h they are 

qua li fi ed 

f h is question docs not add value to the occupa ti onal stress study as i ts s ignitic~:lllt value (s ig) is 

0. 120 since i t is more th<m 0.005. 

Q uestion ll - A lthoug h posts arc vac:.111t, man y teache r s ar·c appointed a s temporary 

teachers 

f his question docs not add value to tht: ll<.:cupmional stress study <lS its signi ti cant va lut.: (sig) is 

1.089 <1nd it is l~tr f rom 0.005.T hcrefore its probabi l ity value is high. 

Ques tio n 12- Teachers feel that th ey arc not r ecog n ised fo r thei r- bes t effo r t in t he t cachin g

karn ing process. 

Th is quest ion docs not add va lue to the occupntiona l stress study as i ts significant ' ::due (sig) is 

4.7-D. Therefore it does not contr ibute to the study as i ts signi fican!;e va lue is higher and ru rther 

from 0.005. 
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Q uestion 13 - Teache rs fee l that they arc not :lppredated for their best effo rt in th e 

tea c hi ng-learn ing p rocess. 

Th is question dul!S not :1cld \a luc to the occupnt ionnl stress study as its signilic:mt va lu~ (\·ig) is 

2.5-+4 ''hich docs not contribu tl! to the study bt:causc it is t~ll' rrom 0.005. 

Q uestions J.t - Teachers ha\'C perso nal pro blems tha t impact negatively -on th eir school

work 

rhis quc. tion docs not add va lue to the occupat ional stress study as its signi ticant val ue (sig) is 

0.605 because it is morl! than 0.005. 

Q uestion 15- Hig h sc hool teache rs. especially t hose w ho teac h G rade 12 work during ome 

school holidays (Easter/Winter/Spring), find it strenu o us . 

This qul.!stion does nut add value to the occupational stress study as its signi licant value (sig) is 

0.871. Therefore its probabil ity value is far from 0.005. 

Questio n 16 - The re <~ rc many teachers who arc s till on Post Lc\'Cl 1 who arc eager to be 

promoted 

This question dOI.!S not add value to the occuputional stress study ns its significant va lue (sig) is 

2.4 16. Therefore it is la r fro m the significance va lue (0.005) and it docs not contribute to tht! 

study. 

Ques tion 17 - Teache rs on Post Le\'c l I are eage r to b e pro moted a ltho ug h o nly few 

pro m otiona l pos ts a r c advertised. 

Th is question uol.!s not udu value to th~ nccupationa l stress study as its sign ificant \ alue ( ' ig) is 

2.265 "hich is fa r from the s igniticant ' alue of0.005. 

Q uest ion 18 -T t•a chc rs a rc less e ngaged in their ~chool a c tiYitics beca use o f hci ng 

di ssatisfied with their sehoul wo r k nnd cn\'i ro nmc nt 

This question docs not add , ·;:due to the occupational stress study as its signi ficant \alue (sig) is 

0.277 because it is more than 0.005. 
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Qu c~t ion 19 - T he publ ic s~hools hare ma ny h.•arnc rs in da!ls r uo m s th<.t t a rc ~ u pposcd to 

accommodate a pprox imately 1-.t5 lcarnc rs. 

This quc::.tion Joe::. not ndd 'aluo.: 10th~? m:cup:nional ::. tress stud) as its :-. igni ficant 'alue ( .~i.!!) i-; 

-L 152. l hcn:l'ore the probability \'al ue is fu rt he r !'rom the 0.005 anJ it is ins ignificant tn tht! 

StUd). 

Qu~.: -; t ion :w - So me teache r s a rc pro moted a lt ho ug h they a rc inex per ienced in the s ubject 

an·~• o r manage r ial act iv it ies a t schoollc\'cl. 

This qw..:stion does not add value to the occupational stress study as its -;igni licant valul! (sig) is 

2.282. l'hercfo n.: it is ltlr l'ro m thc 0.005 signi fil:unl valuc. 

Ques tio n 2 1 - Some sc hools t•xpcricncc co nnict d ue to trade un io n affil iatio n (e.g. SADT U 

vs. NAPTOSA) 

This question aJds val ue to the occupational stress study as it s signi li ca nt v~1 l ue (sig) is 0.024. 

Thcn:fore it is s ignilicant ::~nd contributes ro the study as it is <.:loser to 0.005. In the literature 

rc\ it.: \\·. kadcrship and managcment styles of the princ ipals must suit the s ituati on and a task

oricnto.:d and p~.:oplc-orien ted principal "ill t!nsure that teachers arc not discriminated against 

their un ion artiliation as they haw a right to be long to a union or tlt.:i r choit:c. 

Q ues tion 21 - Ins ta bi lity o ften a rises in teach ers ' e mploym ent w he n they arc declared m 

excess. 

This question docs not add '~due 10 tho.: occupational stress study as 1ts ~ igni licn n t val ue (sig) is 

2.3~5 \\ltich doc not cont ribute to the s tudy since is tar f'rom 0.005. 

Q ues t io n 23 - S tril<c adio n.s im pa ct negatin ly on tcuc hing aml lcarnin~ . 

rhi!l quc:-.ti1.111 dues llllt add \aluc to tile t)CCUp:.ltional ~trC~S ~t ud~ .1-; its ~ignilit:ant \Jill\! (sig) is 

0. 122 -;ince it is nwrc than o.oo-. 

Quc~ t io n 2-t - Picke ts impact ncgati H iy in tea ching a nd lea n .t ing 

This qut:stion does not add \ alue to the occup:llional ::.trc~~ stud) as its ~ignificant \alue (\igJ is 

1.978 nnd it is l ~1r l'rom 0.005. 
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Question 25 -Teach ing is no more a no ble profession like it was hcforc du e to "a rio us 

reasons, li ke lack of d edicati on. 

This question Joes not add \ 3lue to the o~:cup3tional stress study as its ::.ignificant \'alue (sig) is 

2.64S and rar l'rom 0.005. 

Q uestion 26 - Teach ing is no nwt·c a noble profess ion like it was before du e to va rious 

r easo ns, like leading by example. 

Thi ::; quest ion does not ;1dd value to the occupational stress study as its signiticant value (sig) is 

O.-l95 antl rar rrom 0.005. 

Q ttl•stion 27 - Teaching is no mo re a noble profess ion li ke it was before d ue to va rious 

reasons, like heing communi ty figure. 

This question adds value to the occupational stress s!lldy as its signilicant value (sig) is 0.039 

Therefore it is closer to 0.005 which is signilic~1 n t to th~ study. In the literature review. teacher 

cngagl!ment. recognition and respect must exist so that teachers acquire job satisfaction. When 

they are engaged in school ~1c ti v ities and part icipate in th~ decision-nwking process they will set 

a good example to the learners and other stakeholders. 

Question 28 - A n unhe~1lth y wo rl< enviro nment or a workplace incident ca n cause 

co ns iderable s tress :tnd cxacnhate o r contribute to the developm en t of a men ta l illness. 

This question does not add va lue to the occupational stress study as its signiticant val ue (sig) is 

3.032 \\'hi ch is fu rther rrom 0.005. 

Question 29- Teache r s ta ke leave to rcco\'Cr and r eplenish. It is a lm ost a sun·iva l techn ique 

for ma ny teach ers who ;uc wo rking uud c r enorm o us s tress a nd excessive hours. 

This question does not add \a l u~ to the occupati onal tress study as its significant \ a lue (.,ig) is 

0.3 13 since it is more than 0.005. 
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Q uestion 30 - S trcsso rs n~s ult 111 b urn -out that ultimately affects the teac her 's lc\'c l of 

!'his quesrion ;ldds 'aluc to the occupational ~tress ~tud) ~b its !>ignilicant value ('ig) is 0.070 

"hich is closer to 0.005. fhe rl;!fore it con tri butes to the stud y. When the prim.: ipa l um.lcrmincs the 

teacher"~ abilit~ and cont ri but ion in th~ school Jctivities. such a teacher" ill reel tumnrthy nnd 

unappn:ciatcd. lhere lo re S· h<.: will be less invo lved and experience job di ssatis l'action. 

Ques tion 3 I - Autocratic k•adcrship sty le of superviso rs is caus ing teachers to hate their 

job. 

This question docs not add ,·:tluc to the occupational stress sllldy as its signilicant value (,·;g) is 

2. 12l) and is l~r rrom 0.005. 

4.8.2 J -tcst 

J"hc t-tcst is usl.!d to establi sh irtht: correlation cocnicient is signilicantly dirrerent l"rom1cro antl 

hencl.! that thcrl.! is evidence or an association between the two variables. There is then the 

under! ~ ing as~urnption that the data is fro m a normal distribu ti on sampl t!d rnndomly (Kaplan. 

2004:321 ). 

J'he test level is 0.005 lor the researcher" ana lys is oi" the questi onnaire. i.e. a number cqunl or 

below the 0.005 is sign ilicant to the occupational stress study. 

4.8.2. 1 The signifit:ant va lue/p robabil ity ntluc (sig ) is less than 0.005 

Questi on!>1 . 2.3.-l.5.6. 7. 8.9.10.11.12.13.1 -L 15.16.17.19.20.22.23.25 .. 26.27.28.29. 

30 <md J I arc signilicant as their sig is less than 0.005. Thc~c questi ons contri bute towards the 

'>ltldy. t."ec Appendix I I !"or the t-te~t numbers). 

Ques tion 1: llig h o;;chool teachers dea l with high ' o lumes of school work. 

In the litcratul\! rc' ic". the inc rcast:d stress is associated "ith hea\) \\ ork loads and employees 

arc unabk to cope " ·ith the \\Ork load. They tend to be less engaged in the school ac ti vi ti es . This 

lltlestion contributes to\\ards the stud~ because its sig is less than 0.005. 
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Quest ion 2: The mod ificat ion of the cu r riculum increases the s t r ess level amoug teache rs. 

In the lit.:raturc re' i~;,,. the physical and ps) cho-soc ia l factors like ''ork content con tribu te to 

''ork-rdatl.!d :,tress. rhe changing or modilicotior) of st ress changes the lesson plans nnd h.:acher" 

documt:nts ''hereby more time is required lor the implementation and adjustment for change. 

Ques tion 3: .\)a ny high sc hool lea rn e rs a rc ad olescents and they are diffic ult to mana~e. 

In the literature re' ic\\ . thl.' ll.'achers· autlwrit) is dmlh.:ngcd b) di~obcdierH karncrs '' ho become 

dis rupti vl' and use 'ulg;lr language ''hen talking to tc:rchers. Students '' ith dirticult bdw' iour 

cause work-re lated strl.'ss to teachers allll thcy need more supervision and atlt:nt io n. 

QtH.·stion .t: The issue of matri c n.·sults p uts pn•ssure on teachers . 

In rhc literature re' ic,,·. te;rchers ~.::o.rcr i l.!nce prcs-;ure to cxcd in the ir ''urk ami go an e:o;tra mi le 

\\hich conllicts with homl.! and cornrmrnit y activities. Teachers \\'Drk han.lcr to avo id their school 

be ing cbssifi~d as a trapped school due to poor matric resu lts. 

Q u('stion :' : .\ lany schoo ls in the rura l ••nd ~c•ui- nrban areas ha ve limi ted resources, 

labo rator ies and textbooks. 

In the literatur~ rc\ iew. lack of resources contribute to tcach~r stress as the shortage of teach ing

lea rning aids ''hich hampers the teaching-learning process. Pour "orking conditions in the rural 

schools cause burn-LHrt tlw t is exper ienced by teachers. 

Question 6: E 111ployec .-\ ss is tancc Prognnumc unit · at th e distric ts arc not vis ible enough to 

teac hers as the units arc unders taffed. 

In the li tcraturl.' rc\ ic\\·. the unck rstafTeJ p~r~onncl plac~s a burden on tc:.tchers ns the 

understaiTcd E.\ P personnd arc unabk to anend to rn.lll) teachers. Tht:reforc teachers '' ho arc 

nnt assi~ted ''ill deteriorate due to occupational :,tress and tht:~ ''ill perform below :,tandard. 
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Ques tion 7: EA P uuit a t dis trict level ha\ c lim ited n·sources, beds and medication to assist 

tea chers in need . 

In the literatu re rev iew. the dimin ishing or limi.ted resources arc a barrier to carrying our the 

\\'ork crticient ly anJ to an appropriate standaru. Thcreforc fc\\ stressed teachers are assisted ami 

the rest continue to suffer from occupational stress. 

Question 8: T he nutj ority of pa rents play a minim~1 l ro le in the educa tion of th ei r· children. 

In the literature rcvicw. the poor sociul support from parents to their chilurcn who are learners· 

impacts ncgatiYely on the workload of teachers as they become incfll.:ct ive in do ing their school 

" ·ork and teachers need to go an extra mile to assist such learners. 

Q uestion 9: Performance ma nagement lntcgratcd Quality 1\ la nagemen t ystem (IQMS) for 

tl.'ach c rs is incons is tently applied- hence t he unhappiness a mong teac her s. 

In the literature review. some teachers· IQMS forms arc not submitted to the Distri ct due to 

personal ~sues between the teacher anJ the principal. Th is aiTects teachers as they are not given 

rewnrds or pay progression due to the non-submiss ion of forms to the District. 

Q uestion 10: ~ l any tenchcrs arc ap poin ted as tem pora ry teachers although they are 

qualified. 

In the lit~.:rature n.:view. career development contributes to stress as qua lified teachers expect to 

get permanent employment after completing their studies. but due to the high number of 

unemployment. such teachers arc either appointed on temporary basis or are not employed nt all. 

Question II : :\!tho ug h posts arc Yaca nt, ma ny teachers arc appointed as tempo rary 

teac hers 

In the literatu re re\ ic'"· the protessional gro\\ th is natTO\\ lor m~llly unemployed t..::ac hers c;i ncc 

aJ,·cnised teaching posts are less than the number of quali licJ unemployed teachers - hence 

some are :tppointcu on tempornry bas is and are paid by the GBs or the Department. Vacant 

posts must be filled to avo id overload of\\'ork on ap pointed teachers. 
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Question 12: Teachers fee l l h:lt they a rc no t recognised for th eir best effort in the teaching

lea rning process. 

In the lih: rntur~ review, ~.:ar~.:~r progress t:r~:ttl.!s stress since many teachers are less recogn ised 

because tht:y nrc not promoted. not rc\\':mkd nncl recognised al tho ugh they work hard. The non

recogn ition causes stress and they arc stuck in the same routint: anJ post level for a longer 

period. 

Question 13: Tcacltcrs feel that they arc not appreciated for their best effort in the 

teaching-lea rning process. 

In the literature re\ ic\\. the rewarding ol' tcachers' efforts :md recognising ind ividua l :mJ team 

contributions and achievements ,,·ith in the school is important and occupational stress will be 

minimised. 

Question l.t : Teachers have personal problems th:H impact negatively on their school

work. 

In the literature review. key 1:1ctors associated wi th psychologicn l ill he<ll lh and absence in starr 

are the e!Tccts on personal lives and interpersonal conllict between work and ramily demands. 

Que~ tion 15: High school teachers, especially those wh o teac h G rade 12, work during some 

sdwol holidays (Easter/Winter/Spring), find it strenuous. 

In the literature rev iew, the ' vork sc l11.:dules that stretched to sc hool holidays inconvenience 

teachers unJ the~ become less cffectiYe as they are unable to relax and distress from busy school 

acti\ ities. Lack of control over ,,·ork cau:,c~ teachers to \\Ork <.luring school holidays as they arc 

unab le to plan their tl:aching peri ods appropriately in order to complete the sy llabus on the 

required time. 

Quc~ tion 16: There arc many teachers \\ h O are still on Post Level I nho a re eager to be 

promoted 

In the likrarure review. the profess iona l grO\\ th causes occupati onal stress because many 

teachers appl~· to be promoted but onl) IC\\ get promoted since fe\' promotional posts are 

Jdveni cd as compared to many PL I teachers. 
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Question I 7: T eac he rs on Post L c\'el I a r e eage r to be promoted although only few 

promotional po~ ts arc a d \'c rtiscd. 

In the litcrnlllre revie\\. the process or applying for a promotional post is perceived as strcss l"ul 

because ol' l n ~.:k or recognition and .1pprc~.:ia ti on \\h~n ap 1 o intm~nts arc malic ll.1r prcmot iorwl 

posts. 

Ques tion l lJ: The public schoo ls have man y learners 111 class r ooms that arc s upposed to 

accommodate approx ima tcly l -.t5 learners. 

In the literature re.,ic" . the rcdudion or producti vit) is due ro overcrowding in the classrooms 

that are sma ll er in stnu.:turc. Tea~.:he rs as a result \\'ill be overloaued by class-\\'orks anJ tests to 

mark. Teaching an ov~rc rowd i ng class is i ndlc~.:ti ve as some k:arncrs need more attention than 

others. 

Ques tion 20: Som e teachers arc promoted alt hough they ;tre inex pe rienced in the s ubject 

a r ea o r· managerial acti v ities at school level. 

In the literature rev iew. the rdational b imcss n~lers to the degree of dignity and respec t 

afforded to a tcacha who qualities lor n prommionnl post as per the requirements of the 

auvertisemcm rwt being ··connected" to sen ior managers who \'viii practise nepotism. 

Question 22: Instabi lity often arises in teachers ' employment w hen th ey a r c dec la r ed in 

excess. 

In the li ternture rev iew. the issue or restructuring the organisati on, gcne.: ral I.!<.:Onomic rect:ssion. 

job ·ecuri t) and int rod uction of technologies ha\e emerged as an imponant source of additional 

stre s in relation to teachers · carcer. 

Q ues tio n 23: S trike a c tions i111pact negati ve ly 0 11 teach ing and learni ng. 

In the lite1·aturc review. the un ions must play a critica l ro le as stakeholders 111 the education 

t'ratcrnit) by hrl\ ing so lutions !'or prob lems that nrc created by teachers and not only blame the 

Department. It i • therefore important fo r negoti ations. bargaining and consultat ion to occur 

bet\\·cen the Department and the un ions to find so luti ons and avo id striking. 
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Question 25: Teachin~ is no more a noble profession like it was before, due to va rious 

reason~, like lac k of dedica tion. 

In the l it~raturc rcvic.:w. the low job sati sl~tction can be an im portant ind icator of counter

pwductive teacher bl:haviour and can result in probkms suc h as absc.:ntce ism. id li ng, and 

d isre. pcct ing the pro rcssinn b~ :I busing alcohol :mel drugs. 

Question 26: Teaching is no more a noble profess ion like it "as before du e to various 

reasons, like leading by example. 

In the literature review. the lack or recognition and rewards cnn ucmoralise teach!.! rS \vho 

personally t~clun t'u l lillcd hence misbehav ing and challenging the authority at school and in the 

community by not ab itl ing by the soc ieta l expec tations or moral vulucs. 

Question 27: Teaching is no more a noble profess ion lil•e it was before due to various 

rc~1 son s, like being community figut·e. 

In the literature review. the teachers expect fa irness and justice ti·01n their managers and 

colleagues so that the job becomes fullil ling as there is less backbiting and ravourit ism that will 

affect teachers ' abili ties and attitude towards the school environment - hence being negative and 

foil to lc.:ad by an example. 

Question 28: A n unhealthy worl< environment o r a wo rl<placc incident can cause 

considerable stress and exacerbate or contribute to the dcn!lopmcnt of a mental illness. 

In the literatu n.: rev iew. the unhealthy scholll docs not get the best from their teachers and thi s 

m:1y affi:ct not only the perl'ormance in the increasingly competitive market but eventual ly even 

their surviv:1l. ,\n unhealthy work environment can cause considerable stress and exacerbate to 

the occupational stress. 

Quest ion 29: Teachers take lca,·e to rccon·r ancl replenish. It is almost a surviYa l technique 

fo r many teachers who arc workiuo under enormous stre s and cxces ivc hours. 

In the lill:ratun: revie\\ . teachers take lea,·c to re lax and recncrgise so that \\'hen they re turn to 

\\ork. they are cnergi:,ed and foc usl!tl . Various acti\ ities are done b~ teachers "'hilst at home to 

'"nsurc positive th inking and managing their lil'e. 
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Qu estion 30 : S trcssu rs r es u lt 111 burn -out that ult imat ely affects the teacher 's le\'d o f 

c ngagcmcn t . 

In the I i teratun.: revic\\. there is a rebt ion~h ip bd \\ een job stn.:s~ and teacher engagement. 

vigour. dedication and abso rption. Om:c the t ~?<H.: her is less engaged. k ss in vo h ed. not con::.u lled 

on the ::.chnol tkcision-maki ng issues. such a teacher ree ls "s ide-I i tH.:u··. not be ing com pctcnt and 

d isregarded - hence the job dissa t i s f~tc tion ' ' hich ' 'il l resu lt in job <,tress. 

Q uestion 3 1: Autocra tic lead ers hi p s tyle of s u pervisors is caus ing tca~.: h crs to hate the ir job. 

In the litcr:Hure n.:vicw. the autocratic leadership style or supervisors i::. causing teachers to be 

rcluct<utt to be at \\ Ork and do their best because some principals disregard the teachers and do 

not support th l.!m ' ' hl.!ll the need :1risi.!S as they are t=tsk-oricntcd manage rs and k ss concerned 

'"itlt the c:mot ional \\ ell-being of teachl.!rs. 

~.8.2 .2 T he ::.ignifi c:lll t va luc/p r obal.> ility val ue (sig) is equal to (1.005 

Q ues ti on 2~ : Pickets im pact nl.!gatiH.: Iy on tem:hing and karni ng. l 'h~refore it is s ignificant nnJ 

contributes t l) the stud y. (See Append ix H ). It is important fu r the Departml.:!n t ~md trade unions 

to ncgot iate and bargain in good taith to avoid pickets or any form or industrial act ion. 

~ . S.2.3 The significant va lue/p r obabi lity Yaluc (sig) is greate r t han 0.005 

Only questions 18 r rcache rs ar~ kss ~: n gagcd in thei r schoo l ac ti v iti es uu~ t0 tin: fact or be ing 

dissatisfied \\ ith their school \\ Ork and ~:n v i ronmcnt) and 21 (Some schools cxpcri ~:ncc confli ct 

due to trade union a rti liation - ~.g. SAD f' U ' s. r\ PTOSA )) :tre insigni ficant .. md do no t 

con tribute to the stud) since the ir sig numbers arc greater than 0.005 and they do not add va lue 

to the study. Sec ,\ ppcndix H. 

~.9 SUi\1:\ IAR\' 

I he findi ngs tlt' the in\'c:> tigat ion ddcrmine the impac t of occupation:d strl.!ss among hi gh school 

teachers in the '!gaka ~ l od i ri i\ lolctna District as this impact on teaching and learning at school. 

Vari ou ~takehol ders. e.g. learners. teachers. School Governi ng Bodies. family members ~.: tc .. arc 

afl'ectecl if a teacher SLI ffcrs from \\01'1-.-stress. 
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rhe finding~ indicate that general I) teacher::. and principals agn.:.: \\ ith the issues that <Jrc raised 

in the qLH:stit)lllwirc as ~ti l the questionnaire has a high pen:c.:ntagc orrcspondcms ugrec:ing to the 

questions. l'here is much tLl be.: done by principals <llld sen ior man:tgcrs to im prove the.! ,,·e ll-being 

or teachc.:rs and the state of the schools to ensure that :-.chool statT is not faced "ith 'arious 

ailments caused by work-n:latcd matters. 
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CHA PTER 5 

CONCLUSION AND RECOMMENDAT l ONS 

5. 1 l NTRODUCTlON 

Th~ purpose of this stud) \\as to in\CStig:nc the management of o~cupat i ona l stress among high 

schoo l t~achers "ithin 'guka lodiri ~!olema District (Nivli'vl). This inc luded the nature, causes, 

effect of oc~upational stress anJ rccommenlkJ in tervention and management s tr~n~g ies thereof 

in Ngaka Modiri Molcma District. 

Senior managers. rrincipals, teachers. School Governing l3od ics (SGBs) and commu nity 

members have a n.:sponsibility to ensure that occupational stress among teachers and its 

consequences and interven tion ::.trategics ure cardully managed. Principals need to comnntnicate 

properly with teachers regarding school \\'ork and fami ly issues as the latter tends to have an 

impac t on the school work of the individuals. Teachers must also express their emotions at the 

right ti me to the right people to avo id being t.Jistressed and suflcr from physical. emotional <1nd 

psychologica l ail ments (Nnnh \Vest Departmen t of Education, 21) I I: 3). 

5.2 RESEARC H OBJ ECTIVES 

The following arc the Research nbj~ctives as ment ioned in Chapter One: 

5.~ . 1 ro invest igate the nature and char::tctcristics or occupational stress among high school 

teachers. 

5.~.~ 

- I ' ),_,_} 

ro determine the causes of occupational stress among high school te::tchcrs. 

To identify the cha l lenge~ involved in managing occupat ional stress among high school 

t~achers: and 

5 . .2.-+ ro c:-, tablish th~ strategies for managing occupational -:.trc::.s among high school teachers. 

5.3 HOW T HE HESEARC H OB.JEVT IVE WERE r\CIUEV[O 

A survey questionnaire. \vas utiliscJ in the study in order to obtain information regarding the 

si tunt ion in the 1 gn ka i\ lodi ri 1\lo lema high schools. The aloresaid questionnaire was 

administcr~cl to a specific target group in high schools in the 0J!'vli\l di strict. 
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During the analysis of the quantitat ivt: data obwined from rhc respondents, it \\a~ c.:,·idcnt that 

teachers and pr incipals in the i'vff'yf district high Schools were surle ri ng l'rom l)CCUp::U ionaJ ~ tress 

due to high \\Orkload and other causes. tSee fabk 4.1 ). 

The objectives identi fied for the study ' ' ere consi<.kred to be ml.! t " hen respondents responded to 

the questionnaire . l\ lost respondents strong I agreed or disagreed to shnw th:tt tht!)' did not tru st 

the education syskm anynwre bccaus the sytscm is coll apsing. The responden ts' responses 

out I inc their dissatisfaction with sen ices received rrom the Department or Education. 

5.3. 1 Thcor·etica l tind ings Yis-~t-vis research objccti\'cs 

5.3.1. I Research objective No.1: To in vestigate the natu r·c and characteristics o f 

occup~1tio n a l s tress among hig h schoo l teachers. 

rhc Literature Re" ic\\ supports tht: research objl.!cti vt.:s as I() flows: The tc:.1chers become stressed 

due to hi gh \\orkload :111d their engagement kve l decreases. The.: rev i~.:w also stated that the ro le 

of princ ipals must be to man::tge occupational stress :m10ng teachers :.1nd create a healthy 

~nvironmcnt \\ hereby autocrat ic style or managing or supervising teachers is avo ided (lgbal. 

Khan & lgbal , 20 12: Backman-lloylc . 20 12). 

5.3.1.2 Resea rch objective No.2: To d etermine th e causes of occupationa l s tress among 

high school teachers. 

The causes of stress are due to high workl oad and the limited or lac k or rt.:sourccs at SL:hools. 

Therefore. teachers lind it difficult to teach in the envi ronment where th~rc :1rc limitcd resources 

(Noor. Yacob. Daud & Nlohnmmad. 20 I I : Sal'ari . 13in Othman & \\ 'ahab.20 I I ). 

5.3. 1.3 Rcsca r·ch objccti\'c ~o.3 : To identify th e cha tkngc · in volved in managing 

occupatio na l stress am ong high school teac he rs. 

Lack of promotion and career pathi n:5 arc a ~hallcngl.! to tc:1chcr~. I r teachers arc not promntcd or 

gi,·en recognition this impacts ncgatiH:Iy on their roles (Gillc~pie. \\ alsh. \lint:lield. Dua & 

Srouch. 20 11: Khattack . Khan llaq . J\ ri l'& ~ li n ha:.. 2011). 
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5.3. I A Resea rch objective ;'\lu. -t: T o (•sl;dJiis h th" strateg ies for manaJ,!i ng occupational 

~tress among hi~h :-.c hool teachers . 

Stratcgi~s ror managing stress cou ld indudc teachers engag1ng 111 a health y li fes tyle by 

exerc ising and eating heal thy rood. Time management and goa l sett ing by teachers are also 

importallt in rl.!uucing stress :mwng high sclwnl teachers (Burns. 1991: Richardson & Rothstein. 

2008). 

5.3.2 Empil'ical findiul!s vis-~t -v is research objectives 

5.3.2. 1 Rl·sc~t rch objective: To inYestigatc the nature anti characteristics of occupa tional 

st r<·ss among high school teachers. 

The rescan:h analysis revealed th:H many respondents agn..:~: that ~trcssors n..:sul t i 11 bu rnout which 

affects teachers negati vd). Sec T ;.~ble -L I. fherc is a general v icw in South A ti·ica many teachers 

consult E .. \P or private dnctors due to job stress .. 

5.3.2.2 n csca t·ch objective: To dctcrmilll' the causes o f on: up:ttiunal :st ress a mo ug high 

school teachers. 

The c:HJses of occupational stress among high school teachers arc autocratic managers and non

recogni tion of best pcrfonnancc by tcach~ rs. tvlajority or n.:srondcnts/employees indicated thi s. 

See TJbk 4. 1. 

Autocratic managers and non-recognition of best performance demora li ses teachers and lead to 

\\'Ork-rclatcd stress si nce thcu· work effort is not recogniscJ and thei r n1<1nagcr·/c;upervisors arc 

autocrati c by nature in terms of manag ing <1 11d lending the teachers (Gillespie ct al.. 200 l ). 

5.3.2.3 n cscarch objective: To ident ify the challenges in,·olnd in managing 

occupational s tress among high .school teachers. 

The challenges involved 111 nwnaging occupntional stress among high school teachers: are as a 

result o!' tile constant modi lication or the curricu lum and confl ict at schoo ls causeu by track 

unions. :1 ni I iat ion. . ee Tabk -L I Th~re is a g~neral , ·ie\\ th:ll -;ome principals i r they are affi I iated 
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tu S.\01 (!.\.' !l:ach~r unin11l :m.~ 1narg inali-.~d h~ otlh.T t~achl.'rs \\hu ar\.' arti li.lll.'d to a ditTcr~.:nt 

union. 

5.3.2.-t Hc~carch obj t·cti,·c : To t•stablis h the s tra tegies for managing occu pa tiona l stress 

anw ng high schoo l teachers . 

The -:.trah.:gics l()r managing on.:upation:d ... tn.'ss among high school tench~:rs arc to ~:nsure that 

EA P onici~1b 'isit -;clwul" to t~ach t~achcr.s al)l)ut s t r~::.s management and parents must be 

invoh~d i11thcir child r~n·s cduc:Hiun . Scc r :1bk 4. 1.t'hl.' hl':dth;- ~a t in g habit ami exercise will 

assist tL·achcr'> in rd ut:ing their -.t l\.:s::. k\· ~.:1 ( 13ums. 199 I). 

5.3.3 ,\ chic,·ed / not :tchicvcd 

5.3.3. 1 Rt'SL'ardt objecti,·c No. I 

Tht:: natur\.' .1nd ch::tractcri-.tic ... ~~r tH.:cupatl onal stn: s arc Jescribl.'d in the l.iterature review 

(:VIalik. 2011 l .1nd could he obtained from the re::.earch re~ults. \lajorit~ of princ ipals and 

teachers agrec that that '> tr~:ssors result in burn-out 

5.3.3.2 Rt•sca n:h object h c ~o.2 

\ laj\ll·it~ t\t' principal... .111d t~:.Jchl.'rs agr\.'1.' th.n high "orkload and cominuous change of 

cu rri culum .11c the cause uf job ... tress among tl.'achers. 

5.3.3.2 Rl'M':J rch ohjccti ' t' ~o.J 

This objecti\ \.' is achi~:' cd. \ I:Jny principals and teachers agree that it is still a struggle tor some 

Ln ions w "\Irk in harmon~ in the same sclhllll. ()\.'nera ll y teacher unions re!:>pect each other and 

they dt) lllll 111tcrkrc . \\ nrk-,lwps that an.: conducted by Provincial l ~ducation l.:1bour Rcla ti llllS 

Chamber (PI LJ{Cl ni'licwl-, a~si'a ~ctmob as th\.'~ cn"urc tlwt unions "ork in harmom tor thc 

~Jucation Ill' the learner ... 

~lan~ prim:ipab JJH.l t~achcr" take ka\~ Ill recmcr from the school ::.tressful en' ironme.H. \!an) 

respondents indicatl.'d th:tt I'Ll teachers" am to be promnted although thcr~: ar~ lc\\ promotional 
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pn:-.ts in the Department ur Educati on. 11· teachers arc not promoted the: ~ re inclined to suffer 

l"rlllll job :.Ires-;. 

5.3.4 Significa nce of th e findings 

5.3.4.1 ll igh !.d tool teadtt• rs dea l wi th high vo lu mes of school work. 

The majtlrit: or respondents ~gree tha t teachers arc t:tccd \\ ith :1 high \\Ork load. rcw prim:ipa ls 

and tc:11:hcrs dis,tgrcc: '' itlt the questionnaire: it migh t bc hccaus\." the~ an: not directly a iTccted 

\\'ith such wnrk load. (Sec Table -+ . I question I). 

5.3A.2 The modifi ca tion o f the cu rrit-ulum inucascs th e s tress lcYcl among teachers. 

!any prim:ipals and t e~H.:Itcrs agree that the modification or the curriculum increases the stress 

level. Principals and teachers arc e.\pcc ted to attl.!rH.l cmric11ltrrn \\'LH·k ·hops il' there are changes 

in the curriculum. and tiH.:y ~rl.! to irnpart such changes to learners and parents. Few principals 

and teadtt:rs disagree: it might be because they have lew classes to teach. Therefore the 

mod ification docs not impactncgativcl ) on them. {See Table .+ . I question 2). 

5.3.-LJ ~ l:llly high schoo l learners arc adolescents and they a rc uifticu lt to manage. 

~lany and reach~rs agree that adolcs~.:~nt knrncrs are dirticult to manage. Reasons rnight be 

bccnus~ biologically they undergo changes during the puberty stage causing them to be 

rebellious. Fe\\ respondents di sagree \Vith the statemen t in the qucstion1wirc and it rni gh t imply 

that such respondents an~ able to manage such le:.~rners or that the majori ty ol' their adolescent 

learners arc not dirticult a stated in Table ~ .I questi on 3. 

S.JAA The issue of matric r·cs ul ts pu t pressure on teac hers. 

lhc rnajorit: of principal-- and teachers agree that expcctl'J rnatric resulb put pressure on them 

since th~) ensure th;ll thc: produce gnod rc:.ults to a' oid bcing a trapped school (i.e. a school 

that h:1s obwined less than 50t!o in its matric linal results) and being called for disciplinary 

measures. Principals and te;lchers disagree. It is probably because such principals and teachers 

regard m;Hric result just like other grndes classes results. ( cc Table .+ . I question 4). 
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5.3...1.5 :\ lan y schools in the r ura l and se mi -urba n areas have limited r esources, e.g. 

Ia borato ri cs :1nd tex tbooks. 

The ans\\cr tn qucsrion 5 i11 Table -L I shows that many principals and teachers agree that ru ral 

schools ha' c limitcd 'shortagc or n:sources. re,, princ ipals and teachers di sagree. It might be 

because their schools are in urb:111 areas with l'nough resources or that they are sponsored by 

mines or neighbou ring l~1r111ers. 

5.3...1.6 [mploycc ~\ss ist:1ncc Programme (EA P) units at the dis tric ts a re not v is ib le eno ugh 

to teach e rs as th e units arc understa ffed. 

Princip:lis :md teachers :1gn.:e that the Employee Ass istance Programme is not ''ell known. It 

might be bet:: lliSC the [A f> unit d id not embark on a vigorous ad vocacy campaign or many school 

starr mem ber:-. ncvl.'r aacnded the advocacy campaigns and neglect to read 1:::!\P pamphlets at the 

District onicc· not ice board. The 1;.;w princi pa ls and teache rs who disagree might do so because 

they know ;til ;tbout [ ,\I> ;ts indicated in Table 4. 1 question 6. 

5.3.-t.7 EAP units at dis trict level ha ve limj ted resources, e.g. beds and medication to assis t 

teachers iu need. 

The majority nl· and k'<lc hcrs ;1grce that El\ P uni ts have limited resources. Those fe \\· princi pals 

:md te:Kh...:1·s '"ho di sagreed might kcl so because their Area Office EA P unit is we ll resourced. 

Table 4. I quest ion 7 gives the dctu ils in this regard. 

5.3..t.8 The majo rity of parents p lay a minima l r o le in the educatio n o f their c hildren . 

The answer lu qucsti un 8 in l·ablc -L I s ho\\ ~ that many principals and teachers agree that man y 

parents arc not involved in thei r chi ldren· education. The lew principa ls and teachers who 

di sagree migh t be becau:-.e a t the ir schools parents play a major role and they :1ss ist the ir ch ildren 

in school 1 11 ~Hrcrs . 

5.3.-t.9 Pc rfnrmancc m anage men t Integ rated Qua li ty Management Syste m (lQMS) for 

teachers is inco nsis1cn 1ly appli ed- hence the unhappiness among teachers. 

The majorit ) (l r principals and teachers agree that IQ :VIS is inconsis tentl y applied to tenche rs and 

they are d i:-.s;Jtislied. The- fe" principnls and teachers\\ ho di sagree might be bec:.~use they benefit 
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from the application or IQi\IS h) getting cash bonu::.es or IXl ) progression ns indicatt:d in Table 

4.1 quesrion 9. 

5.3.-t.IO i\lany teachers arc appointed as temporary teachers a lthough they a re qualified. 

f\ !any principals and teachers agn:c that many schools appoint teachers on a temporary basis. 

F~w principals and t..:ucht:rs cli ::.agree. lr migh t be because at their schools they ha\'c permanl!nt 

swllmcmbcrs. Table -1. 1 qw.:stion 10 provides the detai ls in this rq;ard. 

5.3.-t. ll Although posts arc ,·acant, many teachers arc appointed as temporary teachers. 

The anS\\l!r tn question II in Table -L I shows that many princip:1 ls and teachers agn.:c th<.lt there 

arc vacallt posts that arc occupied by tl!achcrs. 

5.3A.J2 Teachers feel that th ey a rc nul recognised for their bes t effort in the tcaching

lear·ning process. 

rhc majority of princ ipals and tl!achcrs agree that tcachl!rs arc not reC\)gnised for their best efl'orr 

in the educa ti on system. Few princ ipa ls and teachers clisagn.:c probably because they are 

recognised by their mnnage rs as indic:ned in Table -L I question 12. 

5.3..4. 13 Tca~hcrs feel that they arc not app reciated for their best effort in the te<tching

learn ing process. 

Many principals and teachers agree that tcach~rs are not apprec iated in the teaching fraternity. 

Thl! few principals and tenchl!r who di sagree: might be because they arc apprecinted by their 

managers as stateu in Table -L I question 13. 

5.3.4. H T l'achers ha n per onal problems that impact ncga tinly on their school-wo rk. 

Thi..! nns\\..:r to qui.!stion i-l in Table -1. 1 ->hows that the respondents principals and teacher!-> agree 

that personal problems ~) r tc~1chers h:we a negati Yi.! impm:t on their school-work. The 

di sagreement or principals anJ tenchcrs might be because such tl!:lchers arl..! able to manage the ir 

per onal problems and ensure that such problems do not haYe a negati\'e impact on the schooi

\\ Ork or they ha\c mnnager and family members \\ho are supporti,·e. 

137 



5.3.-US IJi gh ~chool tea c hc •·s CS (H·dally those who teach G rade 12 wo r k durin g so mt· schoo l 

ho litht~·s ( Ea stcr/ \Vintcr!Sprin~) . find it s tl·enu o us. 

;\-lrtjority ul' princ ipals ;tnd l~ach~rs agree that high school t~achers \\ ho \v Ork during school 

holidays ~:-. periem:e str:tin. It might be that thi s group has k ss time to .-~ lax ~uH.I spend kss 

qual it y lime \\-ith the ir l'a111i li cs. 'the t'ew pr incipals and teachers who disagree. is probably 

because sw.: h ~mp ln: ccs dn not \\Urk during s~o: lwol ho lidays ur they nrc no t teach ing Grade 12 

classes as indicated in T~ tbk -1.1 qu~st ion 15. 

5.3A.l6 T he r e :m: m:1nv t(::tchcrs who arc sti ll on Pos t Level 1 who arc eager to be 

promo ted. 

The major it y t)l' princip;tls ~111d t~ach~rs agn:e that many teachers are still on Post Level I and 

they want to be pmmotl'd . h.''' principals and t~achcrs disagree. It might be they arc already 

prornokd Pr ;tre not keen to :1ppl y lo r pron1ot inn:ll posts. Table .f. I question 16 gives the detai ls 

in this rega rd . 

S.3A.l 7 T eachers o n Pos t Lc\'cl I arc eage r to he pro m o ted although only few promotional 

posts are advertised. 

i'vlany princ ipals a mi ll.::1d1cr:-- ~! gn.:~ th ~ll th~n: ar~ rc,, promotiona l posts lo r many teac hers \\hO 

are eager tu he promoted. T he lo'' percentage or principals and teachers ,,iJo Ji sagrccd. may be 

that they h;l\ c already bc~n pnl lllOtcd or an; not eager to be promoted due to \'arious reasons like 

approaching reti r~m~nt. do nut ,,·ant responsibil ity o l' being supen isors etc. The Department 

must ensure that pay pro g rcs~ io n can incrt'ase cmplnyccs· notch~s at kast afte r 5 ' ears ol' 

performing m .:ll as stated in r·,,bk 4.1 quest inn I 7. 

5.3A. I8 T eache rs are less e ngaged in th eir sc hoo l acth·itics IJccausc of being dissatisfi ed 

w ith their -;dwol-wo rl.; :1nd e nYiron mcnt. 

rhe <1 11 S\\ <.:r lO qucstio tl I~ in T~1bk -LI shm\ :-. Lhn t 111 <111 ) principals and t~ache rs :.1gree that 

t~achers ar.: k:-.s cng:1gcd due to being Jissa tisficd \\i th the sc hool \\·ork. The fe \\' principa ls and 

reachers'' liP d i ~..:1g rce :11c prnb:tbl : engaged and moti vated to do their best. 

l38 



5.3.-U 9 The public schools han· man~· learners 111 l:luss rooms that arc su pposed to 

accommodate approx imal ch t --t5 learners . 

The lll:Jj(l l'it) or pritll.: ipals ~111d t~acher~ :lgn.:c that 1)\'erc ro\\'d ing is experienced at publ ic schools 

as there i~ a (a,, South ,\ fr ican l.;ocial ~~curit) . \gene) (St\ · .. \ ) that sripulates that no kamcr 

must be rl.'l'used ad mi ssion. FL'\\ princ ipal.., and 1\:aciH.:rs disagree. maybe because th0ir schools 

disreg~ml the ruk (•tdmissinn) or -,w:h school · arc situated in lcs~ populated areas and 

k ss/limitcd number or karn~rs enro ls at such schools as ind icated in table -1. 1 question 19. 

5.3.-!.20 Some te:u.:hct·s :tn• promoted alt houg h they arc inexperienced in the subject <trca o r 

ma nagc ria l acti\' it ics at sdwol len· I. 

The majority nr principals and tc~1ch~rs agn:e that some teachers are promoted al though they lack 

~o.: .\.perien cc. This is inl'ormcd b) intcrl\..:rcnce !'rom unions who ensu re tlwt their members an~ 

promoted :md some sen ior m:uwgers :11\! afraid to call unions to order due to the power and 

influence that unions have in the Dcpanment. Fe\\ principals and teachers who disagree arc 

perhaps lx:ncliciarics or sut:h ut tinn inter ll:rencc/neput ism. Table -t . l question 20 gives the deta il s 

inthi5 regard. 

5.3.4.21 Some sc hools cxptricncc conl'lict due to trade union a ffiliation (e.g. SADTU vs. 

NAPTO~..\). 

Many princ ipals and tcaclln::. :tgrcc that some schools experi ence conJlict due to unions' 

affi li ation. Fe"· principals and teachers disagrc~ - it might be that their union members are 

matun~ and tole r:llc each othc.:r ur the ir workplace i~ dom inated by/has one un ion. (Sec Table -1. 1 

que5t ion 2 I ). 

:'.3.4.22 l nstabilit~· oft t·n a t·is t·s in t<:ac hcrs' employment when they arc declared in excess. 

\ 1,111 ) principal-.. and tcach~·r-.. ;~grce that dec laring teachers in t.:xcc-.s cause.., instability ,ts 

teacher::; I\:..: I inscc11re in their p11-..h. It might be that ma n) teachers \\ ho haw n.: :-.ponded have 

been a!Tcct~d or their l1l\ C.:d t1nes \\ere a!Tected b~ this process. Th..: mino rit) princ ipals and 

teachers d1s:1gn:c - it mig.ht be that the~ ha' e tli.H be~n al'f'i.:cted or .')cen any teacher having 

l! lllOt iona l instability dt lC to be ing Lkciarcd in <:XC~:,..; aS Stated in rable 4. 1 question 22. 
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5.3.-L23 Strike actions impact negatiY cl~· o n teaching a nd learning. 

A majority ol· principal s and reachers agree that strike action causes disruption at work. The 

respondents might have been anectcd by such strikes and they have probably seen Grade 12 pass 

percentages decreasing. The I~\\ principals and teachers ''ho disagn.:~ with the quest ionnaire 

might di .-.;agree becHI SC their schools \\'ere never h:lrshl y afll.::crcd by the strike ':'ction. See Table 

-L I question 23. 

5.3..t.2._. Picke ts im pad negatively in tc:l t hing a nd lea rnin g. 

The ansm.:r tn questitln :2..J. in Table ..J. .l shO\\·s that many principals and teachers agree that 

pickets impac t negative ly on the teaching l'ratcrni ty as one form of industri al action. It is possible 

that such empiL)yces ha\'e " itnesscd pickets in their schools or ne ighbouring schools and they 

have seen education co ll npsing arter pickering occurs. The kw principals and teachers who 

disagree might haw nt:v~r experie1Ked picketing in the ir schools. 

5.3..t.25 Tcachin~ is no lo n ~c ·· a noble p ro fession li ke it was be fo •·c due to va1·ious reaso ns. 

li ke lnck of d cdic:t tiou . 

Many p1·inci pals and ll':tch~rs agree that teaching is not a noble proress ion like before. It might 

be because nnw teachers socia li s..: (se:-.:ual re lationship. drinking alcohol etc.) with learners in 

public - Sl)ll1l'thing ne ver hc:trd o f Ullt iJ a rcw years ago. rew principals and teachers disagree 

and it might he that they are in den ial or that they are the culprits who abuse learners and 

misbehave at school and in the community as indicated in Table 4.1 question 15. 

5.3.4.26 Teaching is no mon! a noble profess ion: 

(i) Teaching is no 111orc a noh lc profession like it was befo re due to \'a ri ous reasons. like 

leading b~· example. 

~l::lny prin..:ip:tb Jnd ~~..:achers agree that teaching is no more a nobk proression like belore. 

l'-laybe it is becau::;c lltl\\ t.:acher..: -;ocialise (sexua l relationship. drinking alcohol etc. ) with 

learners in public. Fe\\· princ ipals and teachers who di sagree migh t be in denia l or they 

themseh-cs are gu il t~ -· abusing lcmncrs and misbehaving. Table 4.1 question :26 gi,es the details 

in this regarJ. 
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( ii) Teachi ng i ~ no m o re a noble pmkssio n like it "a:- hdo re due to \'a rio us r easons. like 

being community figu rt•. 

1ht: an:,\\t'r tn l(lll:stilm 27 111 Tabk -L I shu\\ s that many principals and teachers agr~e that 

teaching is rwt a noble pwl'"cssionlike hl.'l(xc. \h.t) be it is bccuusl.! many teachers nm,·adays hav~ 

a lowl.!r "th.:ia l irn:1gc - nn more somdmdy th:llthc community looks up to. usi.ng Jrugs in public 

and low nwral. I:C\\ princip;1ls and tl.!achcrs di sagree and onl.! wond~: rs it' thcv are part of the 

teacher corp~ th at gives teachers a h:1d name. 

5.3.~.27 :\n unlwalthy wod~ environment or :\ workplace incident ca n cause considerable 

stt·ess ~w d e~accrbatc o r contribute to the development of a mental illness. 

ivlany principals and k:tchcr.., agrcl.' th:u an unhca l th~ \\'lll'kp l<tt:c incident can cause stress. Few 

principal!> and teachers di":1grce - pwhabl~ because their ''nrkplact.:s arc ckan and comply with 

Occupational llcalth and Sakty Act (OilS,\) as ~wtcd in Tabk 4.1 question 28. 

5.3...t.28 Tc:\ ciH.'I' ' take kan· to ret:o\Cr a nd rcpk·ni ·h . It is almost a sun· i,· ~•l technique fo r 

many tcacltlTS who arc'' orking under enormous s tress and cxccssi\'c hours. 

tvlany principals ami t~acher-.; are agree ing that tea<.:hers tak\.: kavc to recover rrom work-stress 

due to c:-:cc~sivc \\'orkir1g hours. It jo;; poss ib l<: that t he~\.! rc~pondcnts have experienced 

occ upati on~tl stn: -.;s or the~· have seen thei r culkagucs/ l':unily members sulkring !'rom work

stress. The l~w princi p::rl s <111d tcm:hcrs \\'ho di sagree arc probably in tknia l or th ey have never 

sul'l'crcd l'rnlll l1 t.:cupalit)flal stress. (Sec l~1bk ..l.l qucst il.) ll 29). 

5.3...t.29 ' trcssu r~ result in burn -out that ultimately affects the t<.'ac her's level of 

engagemcu r. 

Thl.! ma,iorit ) 1.11' pr i nc1 p~1b and t l.',tchcr~ agn:l' that stressor-.; result in burn-out that affl'cts 

teacher' " 1 ~' ..:1 111' ..:ngagcmettl at ..:~· ll olll. It i JR)S~ ibk that !--u<.:h rcspondems ha,·c experienced 

burn-out thl'msc h..::-. I' he lc\\ prir11.: i pals ,\ nJ teachers ' ' ho d i agree are prohabl~ not a\\ arc or 
strc~s S) mpttl lllS or :.~ rc c.m::-i'n:t! indi,·iduals as indicated in rabk 4.1 qttl'Sti on 30. 
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5.3A.30 , \ul o~: ratic lead ersh ip s t ~· l c of supervisors is caus ing teachers to hate their job. 

The majurit) o r principab and teachers agree that autocratic kackrship styles makes tcnchers to 

hnte the ir jobs as they ::~ re dictated tenm and they are not able to exerci se their rights . The few 

pr incipals and teachers "lw di sagree are prob~1bly dictators or products or dictatorship and 

cheri sh such k~11.k:rship St) k. Tabk -L I question 3 1 gi\·es the ddai ls in th is regard. 

SA CONCLt iSIO:\ 

The ksson tn h~o' dr:t\\ n !'rom this stud y is that the good IH:alth o l' every teacher is the joint 

responsibil it)' of princ1 pal s. seni .ll· tnanagc rs. SGBs and the communi ty at large. The 

L)Ccupn tional <; tress of te:ll.:he rs all ccts the Province results. school performance as we ll as the 

coun try's econom) . 

Various :1ctivit1es em bc used to reduce stress. which are !'or example excrctse. intake ot' 

med icati on and journali ng. It is important fo r teachers who sufkr fru m stress to ack nowledge 

their health status ~n that it wi II be c:tsicr to sought hc l p from fr iends. l'arn i I y members and 

professional health sta rr. Such te:t~:hers must red uce their stress leve l by engaging on posi tive 

ac tiv ities and othcr rt'mcd ics that reduc..: stress as ir cannot be total ly eli minated from one' s life. 

The stud) <)f occupational stress is :1 \'ery confidential and ::.ensitive topic as some teachers wi ll 

fee l uncom l'ortablc to be interv iewed f:1ce-ro-face due to the fact that the topic is a psychological 

sickness that IS mis umkrswod as a mental ill ness by lay people like teachers and family 

members. !Zespll ndents \\iII !'eel at casc to use questionnaire lo r answcring questions related ro 

occupat iona l stress . 

The findings indicate rhat gcneral ly teachers :1nd princ ipals r1grel' wit h the issues th at me raised 

in the qucsti\'lltwi rc as hi gh pcrccntagc ()r responden ts agree to the questions, as inuicated in 

Table -+. 7.·1 het'l.: is much to be done by pri ncipals and senior managers to improvc the \\ ell-being 

l) r tcacher~ :md the state ni' the sch~..,ob to ensure that ::.chon! :-. ta iT is not laced \\'ith various 

ai lments causcd h; '' mk-rc l:ncd matt cr<;. 
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5.5 HEC0.\1:\ 1 E\' D.\TlONS 

It is~ ·s~m ial li11 :Ill ... t.tkl'IHlldo..TS. Le :tch ~..· r-,. kamcrs. p:1r~nts ;md l)~parLnll.:ntal :.cnior orlicia l ~ to 

~nsurc that pr:tctical ,lt:t inll:. occur .11 -..l'lwnb and kss political talk~ pn.!\ail. The education 

S)st~l111llll')l b~ kd b~ C\lllllll ltled onici.tls "ho ha'e the intcr~st ol'th~ nation at heart - hc::ncc 

th~ high .. ;lice tll'l.duc:1tion hudg~t h~ tho..' gmcnmh.'llL 

The lindings ck:t rl~ silo\\ that th~ rcspomknts are \)r the opini~)ll tlwt all is not \\'ell 111 the 

Ministry tll" EducaLiun. Thcn.:li>re th~ l'nlto\\ ing 1'\.:commcndations an: sugg~st~d: 

5.5.1 The Dep:ll'tllll..'llts must ~n:-.urc th:tt kach~rs an: nnt ~lv~rlo:tdd '' ith ~choo l \\'Ork by 

appt)int ing L'llt)Ugh qu:tliti~J t~achcr$ in sub tanti,·~ v:1cant posts. 

5.5.2 Th~ pr~ ... i d~nt or t h~ Republic or "louth :\!'rica must cnsurl: th.tt 'arious \l inistl:!rs of 

Educ.llion " ho .tn.: appoinll'd do not dr:11natical l) introduce changc:-. tc.g. curriculum 

cil:Htgl'- onF .. ;\ 0L\ l thm impact n~gativdy lln the smooth . 

5.5.3 Primar) sclwol-; must \\'Ol'k hard to produce l'utun..: C rade 12's '' ho \\i ll be eager to excel 

in cJuc:tt tnn: thcrcllH'c the prim:tr~ s..:hnol 11.:achers must be gi,·en all the necessary 

re:-.uun:...::-. -.o tlt:tt a :;u~KI Ii.)undation is laitl and high schoolteachers \\ill not have to bl.! 

prcssuri ~~..·d i11 tit\: la~t ph:tse pf schooling (Gr:Ide 12). 

5.5.-t 1 eacher.., and parents mu::.t ciJ::.llrc that they arc able to have open L"ommunication \\ ith 

the ir -,~n ior:-. 

5.5 .5 ~l:1nagc t · -, nltt..,l be pcnplc-oril..'ntcd and t:t~k-Lll·icn tcd to :tvoid tl:achcrs and princ ipals \\'h O 

\\i ll Cl1ll:-.l:lllll) he sick due tO k a,krship 'lllallagement 51) lc that is l'rustrating cmplO)CeS. 

5.5.6 PnHlllHitln:tl post:. slwulu nnt b...: tlte Oltl) tool that ensures incn.:asc in one's salary: pay 

11rllgr~-,-,itll\ during the p.:rlill'lll:IIICC C)Ck lllll\l b~ Usd tO incre:t'i~ notches of teachers 

"IJ,J art.' r:llo...'d l11gh 

5.5.7 Trade un it llh llllht pl:t;. ,\ lllillllll~ll rPk 111 tht..' educ:11ion -,;..,ten! - ~specia l ly in admin

i, tr,lli\t.: ,.,..,u...:-, that :m.: not ktrg:1inabk ami ncgotiabk. Senior nwn:tg...: rs must not carry 

ou t plll itic:t lm:utdal\.: -.. th at arc in the ir per"iunal interesb k.g. appoi111in g th~ir comrades). 

5.5.8 f.lirne-, -,. l..lllhi,h:nc) .tnd ju~t i...:c mu:-.t pre' ail at \\Ork b) imp lcm~.:nting polic ies. acts and 

oth...:r pi~.· .. ~.· .... ,, , k; i-. I.Hi \ e:. a:- ~.\p...:llcd b;. the Department. 

5.5.9 The pm.tlL' cnmpan1c-; (I.e. uni ,~r..,itic-;. '\GO's. para~tatals) arc also encouraged to 

rurtncr "itll -.,~.. lt t H l l '> :mJ a-;:.-.i~t "ith re..,ourL\.:'i. money. exchange programmes. bursaries 



~11: . rh,, " il l .tlk, iar~ the -..lw nage or r~. ource ' .u schoob as corporate social 

n.:-.. pon ... ihi lit;. "Ill be ,,",ccuted ln '\!GOs b: pannl.!ri ng " ith th~ '-.onh \\'l.!st Dcpartmcm 

nf I du~.nion . 

5. 5.1 0 .l l' in t \\\l rk pi .H.:e in iti~J ti\c:- -.lwuld be taken b) both e1nplo)ec~ ami employers in 

accord;uH:c "ith lnt~m~Hional Labour Organisation ( I LO) convent ion concerning safety 

and health \\'o rk ing el1\ ironmcnts. Designing jobs to g i\c tcu~.:ilc rs rno1-c dcci~iun-111aki n g 

au tl 1orit) ami skill di :-cret ion i ii'L' indicated to n:duce ~tressors , he nce decrease their stress. 

Pracl i s i 11~ h:anl -lll'ientcd appmachcs \\'i ll also con tri bute to employee \\ell-be ing among 

tl'ill'hers ( :'-!n1H· ct al .. 20 I I: ()30) 

5.6 St iCC EST I O~S FOI~ FUT URE RESEARC H 

5.6.1 l'he -.~une stud ) nHt:-. t be done after t\\O or three )cars to ctHnpare iJ' there arc 

impn)\ ements 0 11 i ~~ue-; that ''ere of concern. e.g. 1 ~.'\P limited resources ar Area Of'fice . 

• 1nd 111 :111~ karncr-; in -.ma ll cb!>SriHllllS. 

5.6.1 I rade l 'lllllns and n thcr s takdwlders e.g. School Governing Body (SCJ I3s) should enquire 

abn ut uHel' elllinns 111 <1de b' ~enior managers regarding PPI\ I amendment and 

l.! lllpll>) lllent u l· km pnrary teacl11.:rs ere . 

5.6. 3 !\ II in' c~ti g:11io n slmuld be undertaken to com pari.:! th~.: 1111pact ol' the 1 ~IM District 

p~:rl'orm: lll C I.! to tile Prtl \ incial Dqxtrllm:nt \)f Education' s overall perfo rmance. 

5.6.4 l'he c .x t ~.: 11 t Pl. the role pla)cd by Nnn-Cinvemmcrllnl Org~.111i sat i o ns ( l ~mners, companies 

etc .) that are arnund the schools -;lwuld be n.:s~:arch l.!d . 

5.6.5 ,\ bigger -..ampk: slwu ld he li SL'd ,,·hen such :1 stud y is conduct~d aga in \\'ith in the District. 

5.6.6 l·urther rcse:1rch " rll aho need t ~) be conducted to ensure that constructive change occurs 

in 1hc 1111en.:st o ~· the cnu111ry at l:trge lO build \\el l-structured k arneJ and educated 

ci ti ;en~ '' lw :m.: ~cl 1'-rcl i:HH. h,,, c -;ki lls and kno\\ k dgc that i-.. needed b~ the countr) and 

thc out -.. id..: "')rid. 

14-1 



U ST REfEI{ E:\CES 

;\ ssan, T. and \l:tkll l l \~. ~1. 20U.\ .. 'I.//Ilh · (iuitlc ji11· FIJF 30 1. l.iji.·,·ki/J,· for L'£ /ucutors. 

J\lmabatho '\,,nh \\ '~st I nih· r, ir> l'acu lt: ul' EDl J. 
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:\ PPF.~D ICES 

:\ PPE~DIX B: QtESTIONNAIRE FOR PRI~CI PALS A~D TEACHERS 

The occupational s tr~ss among teachers at high schools arou nd 0/gnka l'vlodiri lokma Di. trict in 

the 0-'orth \\'est pro,·incc. 

SECfiO~ O~E: IJIOCRAPIIIC INFORMATION 

Kind ly mak~: a cr oss (x) \Vhcrc appropriate. 

F .JOB TITLE 

Teacher 
.-

/z.-
Prin~:ipal 

-
LENGTH OF SERVICE ( in Jca rs) 

F 1--l 

5-8 

9- 12 

I J and more 

r-

~~~IIOOL 
Rural 

- --
llrhan 

... SEX 

Fema le 

tvlale 

s. AGE 

I ~3-27 
i-- · --

~8-3~ 

33-38 

c 39 and up 

6. HIGH EST Q UALIFICATION 

Diploma 

l Ocon~c 
b 

-- · 

L Post graduate 
J 
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S£CTlON TWO: RESPONSE SECTIOr; 

l(i nd ly ~.: honse your r~.:sponsc based on the lo llowing scales. 

I = Stronl!l\" Al!r~c 3 = Disagr~~ l - - - - -l = Strongly Disagree I 
Kindly mak~.: a cross (x) on your rc::sponsc HS perth~ aboYe sl:alc. 

I. I ligh school tcad1crs deal wi th high volumes of I I 3 -l 
sl.:hool work. -· I rhe moui lil:ation or the curriculum increases the l 2 3 -l 
stress levd amon1.1, teachers. 

, 
I any high school learners arc adolescents and I 2 

.., 
-l .>. .) 

- they are difficult to manag~.: . 

-l . The I SSUe of matril: results puts pressure on I I ., _, -l 
teachers. 

·- -
S. Many schools in the rural and semi-urban areas I I ., _, 4 

have limited resources. laboratories and 
textbooks. --- - - -- -- --

6. Employee Assistance Programme units at the 1 I J -l 
districts arc not visible enough to teachers as thl.! 
un its arc understaffed. 

7. E/\P uni ts m district level have li mited resources, I I ., 
. ) -l 

beds and medication to assist teachers in need. 

8. The majority of parents play a minimal role in the I 2 
..., _, -l 

education o f the ir child ren. 
9. Pertormance management Integrated Quality I ") 

.., 
-l _, 

Management System (IQYIS) fo r teachers is 
inconsistent ly appl icd-hencc the unhappiness 
among teachers. -

" I 0. i\,lany teachers are appoin ted ns temporary I ") .) -l 
teachers al though they are qualitied. 

I I. Although posts nrc \·acant. rnany teachers arc l 2 
., 
..) 4 

Uf>point~d as temporary teachers. 
I~- Teachers feel that they are not recognised lor tht:ir I ""' -l I .) 

best erfort in the tt:aching-learning eroccss. l 13. Teachers feel that they arc not appreciated for I I ., 
-l .) 

their best effort in the tcachin!.!.- learn im! process. 
1-L Teachers have personal problems that impact I I ., .. ) -l 

nc2ativcly on their school-work . 
15. I ligh school teachers especially those who teach I I ., 

.) -l 
Grade 12 work during some school holidays 
(Easter/Winter/S pring), lind it strenuous. 

16. There are many teachers \\"hO are sti II on Post I .., ., 
..) -l 
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: _! A~' d I \\'hO are ea !!,er to be promoted. ,---~ ! 
I -- · ~ 

17. l"~!acher~ on Pnst Lc:vcl I are eager to bc I .., ' ~ I . ) 

I promoted although onl' 1\.;w prommional posts l arc advertised. -18. Teachers are k ss ~ngaged Ill their school I , ... 
~ - .) 

m:tivitics because or being dissatisfied with their 
school-\vork and environment. 

19. The public schools ha\'C many learners 111 I I ... _, 4 
classrooms thatare supposed to accommodate 
a_Qpro:-;imately l -45 learners. 

:20. Some teachers are promoted although they arc I , ... 
~ - . ) 

i nex pcriencc:d Ill the subjc<.:t area or managerial 
acti' ities at school level. 

2 1. Some schools e:-;penence contlict due to trade I '") 3 4 
union afliliation (e.g. SADTU vs. N/\PTOSA). 

·- 4 -22. Instability otien anses tn teachers· employment l 2 ... 
. ) 

1----
when the~ arc dedared in excess. 

-
:23. Strike actions impact negatively on teaching and I .., ' ~ .) 

learn in!!. -
2-1-. Pickets impact negatively on tcat.:hing and I I ... 

.) 4 
karning. -

25. Teaching is no more a noble profession like it was l I 3 ~ 

before due to vanous reasons, like lack or 
dedication. 

:26. Teaching is no more a noble profession like it was I ') .., 
4 - .) 

before due to ,·anous reasons like. leading by 

--
cxampk. 

7.7. Teaching is no more a noble profession like it was I .., .., 
4 - _) 

bdorc due to various reasons. li ke b~ing 
community ti12ure. 

28. 1\n unhealthy work environment or a workplace I ') "' .) 4 
incident can cause considerable stress and 
exacerbate or contribute to the development of u 
mental illness. i 

}<).Teachers take leave to rc<.:ovcr nnd replenish. It is I ") "' 14 I 
.) 

almost a sun·i vul technique tor many teachers 
I 

\\·ho arc working under enormous stress and 

·~ cxcessi\'1.~ hours. 
[---30. Strcssors result in burn-out that ultimately affects I 2 ... _, 

I he T cac her" s lc \ 'cl 0 r en!l<H!.Cment. 

I 
3 1. Autocratic leadership style of is I , ... 

I ~ supernsors .) 

causing teachers to hate their job. 
!"hank you for taking time to respond to tillS qucsuonna.re . 
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APPENDI X C: COVERI NG LETT ER T O T H E PRINCIPAL 

I 0 : I !IE PRI 1C!Pt\L 

FRO\ I : ~IRS Err MPJ!I\\'A 

CUL NO. - 083 276 -+3 16 

ORTII \VEST UNIVERSITY- l\1BA STUDENT 

DATE: 01 /09/20 11 

RESEARCI L QUESTIONNAIRES - OCCUPATIONAL STRESS AiVIONG 111<11 I SCIIOOL 

Tb\CI 11-:RS 1 GAKA ivlOOIRI MOLEMA DISTRICT 

Kindly be informed that I am a second year IB stlu..lent at the onh West University and, as 

per the requirements of the degree, I must submit a mini -dissertation in Octobcr 2012. My 

research proposal topic is occupational stress among the high school teachers in gaka Modiri 

i\ !olema District. 

Your school is among the schools that I have randomly sdcct(;!d for the completion or the 

questionnaires. The principals and teachers arc requested to respond to the attached 

qu~:st ionnuircs to the best of their abilitks. You may not state your name lor conlidcntial reasons. 

I \viii appn:ciatc it if you complete the questionnaires as requested and 1 will colkct them lrom 

Yl)Ur school. 

Kind regards 
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. \ PPE~D I X D: BIOGRAPIJ IC OAT A - TABLES 

Table 4.1: .Job title 

What is your j ob title'? 

F req uency Percent Valid C umulative 
Percent Percent 

Tea<.: her 17-+ 75 .3 76.3 76.3 

Va lid Principal 54 23 .4 23 .7 100.0 

Total ~28 98.7 100.0 

ivlissing System 3 1.3 

Total 23 1 I 00.0 

Table 4.2: Length of Serv ice (in yea rs) 

W hat is the length OF your service (in yea rs)? 

Frequency Pe rcent Valid C umulative 
Percent Percent 

1- -+ 29 12.6 12.7 12.7 

5 - 8 33 14.3 14.4 27.1 

Valid 9 - 12 ~9 12.6 11.7 39.7 

13 and more 138 59.7 60.3 100.0 

Total 229 99.1 100.0 

Missing System 2 0.9 

Total 23 1 100.0 
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Table ~.3: Location o f the S chool 

W here is the locat io n of the school'? 

F reque ncy Percen t Va lid C umulative 
Per cen t Percent 

Rural 1-U 6 1.9 65.0 65.0 

V:tlid Urban 77 
..,.., .., _,_, .) 35.0 100.0 

Total 220 95.:2 100.0 

~ 1 issing System II -U~ 

Tota l 23 1 100.0 

T able ~A: Sex 

\>Vhat is y our sex'? 

Frequen cy Percent Va lid C umula tive 
Percent Percen t 

Female 130 56.3 56.8 56.8 

Valid Male 99 -l:2 .9 -D .2 100.0 

Total :229 99.1 100.0 

Miss ing System 2 0.9 

Tota l 23 1 100.0 
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Tahlc 4.5: .\ gc 

W hat is yo ur· age? 

Frcqlu.•n cy Percen t Va lid C umulative 
Pe rcent Percent 

23 - 27 6 2.6 2.6 2.6 

28 - 31 22 9.5 9.6 12.3 

Valid 33 - 38 3 1 13.4 13.6 25.9 

39 and up 169 73.2 7-l.l 100.0 

Total 228 98.7 100.0 

l\lli :-;s in!.! S\'stcm 3 1.3 

Total 231 100.0 

Table -t 6: Highest Qualifi cation 

W hat is your High est Qualification? 

Freq uency Percent Va lid C umu lati\'c 
Percent Percent 

Diploma 34 14.7 15.0 15.0 

Degree 109 47.2 -l8 .0 63.0 
Valid 

Post graduate 84 36.-l 37.0 I 00.0 

rota I 227 98.3 100.0 

Miss ing System -l 1.7 
-- -- ---

Total 23 1 100.0 
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.\PPENOlX E: C HI-. QCARE TESTS 

Table -t.2 ( b) : SEX of respondents* High school teachers d eal with high ,·olumcs of ~dwo l 

wort<. 

Value df Asymp. Sig. Exact Sig. Exact Sig. 
{1-sic\ed) (2-siucd) (!-sided) 

Pearson Chi-Square 0.27-J." l 0.601 
Continuit) Correction" 0.068 I 0.79-J. 
Likelihood Ratio 0.271 I 0.602 

Value df Asymp. Sig. 

Fisher's Exact Test 
(2-sic\ed) 

0.612 0.39-J. 
Exact Sig. l·:xact Sig. 
(2-sidcd) (!-sided) 

Linear-by-Linear 0.272 0.602 Exact Sig. Exact Sig. 

Assoc iation Value I 
Asymp. Sig. (2-sidcd) ( !-s ided) 

of Valid Cases 214 
df 

(~-sided) 

a. 0 cells (0.0~ o) ha\·e c:xpectcd count less than 5. The minunum expected count 1s 7.00. 

b. Computed only for a 2x2 table 
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Table .t.3 (h): SEX* The modification of the cuniculum increases the stnss lcnl 

anHmg teachers 

Valu~ df Asymp. Sig. Exact Exact Sig. 

12-sidcd) Sig. (~- ( !-sided) 

sided) 

Pearson Chi-Square 2.-'50" I 0. 118 

Continuity Corrcc ti on11 1.8 16 I 0. 178 . 

Likelihood Ratio 2.-'26 I 0. 11 9 

Fisher's b:c.H:t Test (). \3 I 0.089 

l.incar-by-L i n~ar 
2.-'39 I 0.118 

Associat ion 

of Valid Cases 226 

a. 0 cells (0.0%) ha\'e expected count less than 5. The minimum expected count is I 0.-t I. 

b. Computed only for a 2x2 tab le 

Table .t..t (b): SEX of respondents* Many h igh school lea rners arc ado lescents and they arc 

difficult to manage. 

Chi-Square Tests 

Value dl' Asymp. Exact Exact Sig. 
Sig. (2- Sig. (2- (!-sided) 
sided) sided) 

Pearson Chi-Square 0.025'1 I 0.874 
Continuity Corrcctionb 0.000 I 1.000 
Likelihood Ratio 0.025 I 0.874 
Fisher's Exac t Test 1.000 0.5 17 
l. inear-h)·-I .i ncar 

0.015 I 0.87-t 
;\ssociation 
N of Valid Cases 222 

a. 0 cdls (0.0%) have expected count less than 5. The minimum expected count is 13.-t I. 

b. Computed onl y for a 2x2 table 
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rab lt• ~.5 lb): S EX of rcspondt·nts* T he issue of ma tric r·csults puts prcssu r·c on t rachcrs. 

Vatu~ df As;. mp. Exact Sig. Exact 
Sig. (~- (2-sided) tg. ( 1-
sitkd) sided) 

0.077 0.056 

Pearson Chi-Squnr~ 
Continuit) Corre~:tion 

h 3.-t 10'1 

I 0.065 
Likel ihood R~1tio 2.535 

I 0. 111 
risher's bact I' est 3.387 

I 0.066 
l .i ncar- by-L i n~.:nr 3.395 

I 0.065 
;\ ssoc iat ion 226 
N of' Valid Cases 

- . . 
a. 0 cells (0.0% ) have expected count kss than). I he lllllllllllii111..!Xpcctcd count 1s 7.37. 

b. Computed only Cor a 2x2 tabk 
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Table -t.6 (b): SEX of respondents* Many schools in the rural a nd semi-urban areas ha\'c 

limited resources, labo rato ries a nd textbooks. 

Va lue df 1\symp. Sig. Exnt:t Sig. Exact Sig. 

(2-s idcd) (2-sided) ( 1-sidcd) 

Pearson Chi-Square 0.069a 1 0.793 

Continuity Correction" 0.003 I 0.958 

Likelihood Ratio 0.069 I 0.793 

Fisher's Exact rest o.lns OA76 

l.inear-by-Linear 
0.069 1 0.793 

1\ ssociation 

N of Valid Cases 22-t 

a. 0 cdls (0.011/o) ha,·c cxpcctcu c0unt k ss than 5. The minimum expected count is 

11.38. 

b. Computet! only lor a 2x2 table 
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T ab le -1 .7 (b): S EX of rcsp ond t• nt * Em ployee A~s is ta ncc Pr ogramme u ni ts a t th e d i.;tricts 

arc not , ·isible enough to teachers as the units a rc understaffed. 

V uluc d1' .'\ symp. [:-:act Sig. Exact Sig . 

Sig. (2- (2-sid~d l (J-Silkd) 

sided) 

Pearson Chi-Squan.: 0.051" I 0.821 

(\)nt inuity Correction" 0.00:2 I 0.965 

I.ikdilwnd Ratio 0.051 I 0.820 

Fisher's l·:xact Test 0.857 O.-i85 

l.i near-by-Linear 
0.05 1 I 0.821 

,\ ssociation 

or Valid Cases ,,-__ ) 

a. 0 cdls (O.O<Jic,) have cxrcctcd count less than 5. The mini mum expected count is 

15.6~. 

b. Computed only ror a :2x2 tabk 

Tahle -1.8 (b) SEX of responde nts* EA P units at dis tt·id lcvcl luwc limited r·csou rccs, beds 

and med ication to ass ist t eachers in need. 

Value dr t\symp. Exact Sig. Exact Sig. 
Sig. (2- (2-sided) ( 1-sided) 
sided) 

Pearson Chi-Square 1.116'1 I 0.29 1 
Cont inuity Correction h 0.702 I 0.402 
Likelihood Ratio 1.1-il I 0.285 
Fisher's I :xact Test 0.383 0.202 
l.inear-by-I ,incar 

1.1 10 I 0.292 
!\ssm:iation 
N of Valid Cases 2 12 
a. 0 c~.:ll s (0.0°/,,) haH: expected count kss than 5. The minimum expc<.:tt:d count is 

I 0.42. 

h. Computed only for a 2:<2 table 
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Table -l.9 (b): SEX of respondents* The majo r it y o f panmts play a m inima l ro le 

in the educatio n o f their c h ildre n. 

Va lue dl" ;\~) lllp. I g. Exact Sig. Exact I 
(2-'ii<.kd) (~-sided) Sig. ( 1-

sided) I 

Pearson Chi-Squa1"1.: (l.U6Y I 0.80 I 
j Continuity Correctionh 0.000 I 1.000 

Likelihood Ratio 0.06-l I O.SO I 
Fisher's Exact Test 1.000 0.512 
I ,incur-by-Li ncar 

0.063 I O. X01 Association 
Nor Valid Cases 225 

a. 0 cells (0.0%) have expected count less than 5. The minimum expected ctlllnt is 

6.-l7 0 

b. Computed only !"or a 2:-:2 table 

Table -'· 10 (h): S I~X of respond <.~n ts * Pe rfo r mance manage me n t lnt q~ra t cd 

Q ua lity Ma nagemen t Systc m ( IQMS) for teac hers is inco nsis tently a pplied

hence the unhappiness amo ng teachers . 

Value Jt" 1\s) mp. Sig. Exact Si•, :::.· E:\act 
(1-sided) (2-sidcd) Sig.( 1-

( 1-
sided) 

Pearson Chi-Square 0.669J I 0.4 1-l 
Continuity 

0.39 I I 0.5]1 
Correctionh 
Li kelihood Ratio 0.66-l I 0.415 
Fisher's Exact T~.:st O.-l45 0.265 
Linear-b)-Linear 0.666 I O.-ll.6 
:\ . ociation 
:--,' of V::~ itl Case-; 226 
a. 0 cells (0.0°H) h:t\'C cxp-:ctcd count k":, than 5. ·1 he minimum C .\r~.:ctcd l·ount 

is 13.88. 

b. Computed on l ~ f"nr ~~ 2x2 tab le 



T able -U I ( 1>): SEX of respondents* .\lany teachers an· appoin t<.·d as temporary tcad tc rs 

a lthough t hey a rc qualified. 

V~tlu~ dr A·) mp . . 'ig. Exact b . act 

(2-siLbl) Sig. (2 - . tg. ( I -

sided) sided) 

Pearson Chi-Squat'\.! 1 .9~5'' I 0. 15lJ 

Continuity 

Correct ion!> 
1.-127 I 0.132 

l. ikclilwoct Rat io 1.%2 I 0. 161 

Fisher's Exact rest 0.199 0.117 

l .incar-by-Linear 
1.976 I 0.160 

Associat ion 

or Va lid Cases 224 

" a. 0 cells (0 .0%) have cxpcctcJ count less than 5. ' I he mtntmum expected count is 

I 0.71. 

b. Compured on I~ f'or a 2x2 tabk 
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Table ~ .12 (h) : SEX o f respo ndents* Altho ugh po~ts arc vaca nt . many tt.'ache rs 

art.' appoi n ted as temporary tt·achcrs. 

\'alu~ dr 1\ S~ lllp. (II b:act Sig. Exact I e· 

t~-~ided) {2-~idedl Sig. { 1-

sided) 

Pearson Chi-Square ..j .-179'' I ll.OJ-1 

Continuit: Correction h 3.669 I 0.055 

l.ikcl ihuod Ratio -1 .-1 5 2 I 0.035 

I· i!>hcr's Exact l'c-;t 0.0-1-1 0.028 

l.incar-ln·-Li m:ar 
4.-15 8 I 0.035 

Assoc iat ion 

Nor Valid Cases 221 

a. 0 cells (0.0°-'<l) have expected count kss than 5. The minimum expcctctl count is 

12.73. 

b. Computed unl) lor a 2x2 t~tb lc 

I 
I 
I 

Table .t. lJ (b): S EX of r es pondents* T eache rs fct.' l tha t they an• not recognised I 

bes t e ffort in the tcaching-lca m ing process. 

Va lue df' Asymp. Sig. Exact Sig. Exact 

(2-sickd) ( 2-~idcd) Sig. ( 1-

s ided) 

Pearson Chi-Square 0.37 1'' I 0.543 

Continuity Corrcctionb 0.139 0.709 

Likel ihood Ratio 0.368 I 0.5-1-1 

Fisher's Exact Test 0.638 0.352 

I. inear-b~- Linear 
0 .369 I 0.5-D 

i\ ssoc iati on 

Nor Valid Ca~cs 
,, .. __ ) 

a. 0 cdls h;nc c\pcctcd count ks:, than 5. I h..: minimum c.\pcctcd count ts 8.71. 

b. Computed on l~ rur ~~ 2:-;2 table: 
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Tal>ll' -U-t (b): S EX of r esponde n ts* T eacht·rs feel th;\1 they arc no t apprec iated for their 

hcst effort in the tcad1ing-lt·ar n ing p rocess. 

\':1 lue df .\ s:mp. Sig. Exact Sig. l>wct Sig. 

(2-')itkd) (2-s ich:d ) ( 1-siucd) 

Pearson Chi-Square 0.333 .1 I 0.56-t 

Continuit) Correctinnt- 0.112 I 0.738 

Likelihood Ratio 0.3.17 I (). 5 ()} 

Fisher's [:wet Test 0.63-t o.3n 
l. i ncar-b)- Li m:ar 

0.33 I I 0.5(>5 
Association 

ol' Va lid Cases. ")/-
I 

__ ) 

a. 0 cell s (0 .0°fo ) have expcctct.l count less than 5. The minimum cxpcL:tcd count IS 8.19. 

b. Computed only ror a 2x2 tabk 
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r a bll- .t. IS (b): S EX of respondents* T eac hers ha' c pt· r~o nal prob le ms t ha t im pact 

ncgatin:l~ on t heir ~c ho ol-\\ ork 

\'aluc dr .'\ S) 111 p. Sig. 1-.xa<:t ' ig. Exact Sig. 
(2-sitkd ) (2-s i<.kd) ( 1-sidcJ) 

Pearson Ch i-Squan.: 2.354'' I 0. 125 
Continuity Corn:c..:t iont> I .90 I I 0. 168 
Like lihood Ratio 2.393 I 0. 122 
Fi::;IH:r'::; Exa<: t T~st 0.161 o.ogJ 
L i nl.!ar-by-1. i 11~ :1r 

2 .J-1 -i I 0. 12() 
J\sso~: iat ion 
No r Va lid Cases ~?.7 

a. 0 ce lls (0.0°~, ) hav~ cxpc..:ctcd coun t k~s than 5. The minimum cxpected count is 

23.93. 

b. Computed on I~ lix a 2x2 tabk 

T :tblc .t. l6: SEX of res po mk nts* High sc hool teache r cspt•cially those w ho teach 

Grade 12 " o r k d uring so me sch ool hol idays ( F.as tcr/ \ int e r/. pring), find it 

St r CIIIIO liS. 

Vnlue df ,\ sym p. Sig. 1::-:m:t S ig. Exact Sig. 

('2-sidcd) ('2 -s idcd) ( !-sided) 

!)ca rson Chi -Square 0.98 X" I 0.320 

Conti nu i 1) C orrec..:t iu n1
' 0.536 I O.-H1·1 

l.ikdihood Ratin 1.0 19 I 0.3 I J 

Fisl11.:r's 1.:-:act ·1 c:-.t O. IJ -1 0.23-1 

Li ncnr-b)-Li ncar 
0.98-1 I 0.321 

.\ ssoci;nion 

\or \'.tlid Cases ,, -__ ) 

a. 0 cell<; (0.0°·oJ ha'c c:-.rcc..:tcd count less than 5. I he minimum c.\ pec..:tcd countts 6.Yf 

b. Cnmput~d onl~ f(.)r a 2x2 t~bk 
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Table -U 7 (b): SEX of res pondents*Thcrc arc many teachers who are s till 0 11 

Pos t Lc' e l I '' ho a n • t'age r lo he promoted. 

-- - - - --- - - -- - - -
Value dr :\ "~ rnp. Sig. I· xact Sig. Exact Sig. 

(2-sitkd) (2-sicbl) (1 -sicku) 

Pcar ·on Ch i-Squan.: 0.022'1 I 0.88 1 

Cominuit) Correction" 0.000 I I . 000 

l .ikdihood Ratio 0.022 I 0.881 

Fisht:r's !::-:act Test 1.000 () .5-t-t 

l .inear-b) -l .inear 
0.022 I 0.881 

!\ ssociat ion 

I llf Valid Cases 212 

-a. 0 .:e l l ~ (0.0°o) have C\p..:cted ~.:oun t il'ss than ) . ' I hl' m•n•mum expected coulll 1$ 6.7'2 .. 

b. C'omputcJ only for a 2\2 tabk 

Table .t.J ~ (b): S EX of res pondents* Teachers 011 Post Lc,·e l I an~ eage r to he 

promoted a lthough o nly few promoti on a l pos ts a rc ad n rtiscd. 

Value Jr 1\symp. Sig. l:xac t Sig. 1-::xact S i g. 

(2-sidt.:d) (2-sided ) ( 1-sid~.:tl) 

Pearson Ch i-Squ:-~n.~ o.on·~ I 0.881 

Continuity Corn.:ct ionh 0.000 I 1.000 

Likt:lihtH>d Ratio 0.022 I 0.881 

l·isher's l:xact Tc~t I . 000 0 .5-t-t 

Lincar-b~ -l.inear 
ll.022 I ll.88 I 

Associ at ion 

l) f Volid Cases 21 2 

a. 0 c~.:lls (O.O~o) ha,·c expl.'!ct~d count k s'> than 5. rhe minimum expected count 1 

6. 72. 

b. Comput~d nnl~ li.H· a 2:--2 tablc 
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T a b le 4.19 (b): SEX o f respond ents* T eache rs a rc less t•ngagcd in their schoo l 

ac th itics bet·ausc of being di ssa tis fi ed with the ir school wo rk a nd environment. 

Valu~ df' . \ symp. Sig. Exact Sig. f-::.\ac t Sig. 

t2 -sidcd l (2-sid~d) ( 1-s ickd) 

Pearson Chi-Squan.: 0.162" I 0.687 

Continuity Corrc.:ctiont> 0.067 I 0.796 

Li kel ihood Rat io 0. 162 I 0.687 

Fi~hcr's Exact Tc:-t 0.772 0.397 

l . in~ar-b~ -Linear 
0. 162 I 0.688 

Assoc iat ion 

N lli' Valid Cases ,,-__ ) 

a. 0 cells (0.0°o) hav~ c.\pcch:d count kss than 5. The minimum 1.!:-..pcctctl cuwll is 

.10.6 1. 

b. C..\lmputcd on I) !'or a 2x2 wb ll! 

Ta hlc 4.20 ( b) : SEX of responden ts* The public schoo ls ha ve ma 11~' lr<truers i11 

cl assroo ms that arc s u pposed to acco mmodate approx imatcly-45 learners. 

Valu~ ur /\S) mp. Sig. Exact Sig. Exact Sig. 

(2-sidcd) (2-s idcd) ( 1-sidcd) 

Pearson Chi-Squan: 0.00 I '' I 0.970 

Continuitv Correction!> 0.000 I 1.000 

Likd ihoud Ratio 0.001 I 0.970 

l; i::.hds r:xact rc~t 1.000 0.570 

Lincar-b\ -L incar 
0.001 I 0.970 

. \ ssoci~ll ion 

N uf' Va li d Cases ..,,-__ ) 

a. 0 cell (Q.Ovol h:l\c c:-..pectcd count le::.~ than:. The minimum expected count i 

9.92. 

b. Computed on I) llH. a ~x~ tahk 

LUI 
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Table ~ . 2 1 (b): SEX of r~spondents* Some teachers a re pro moted a lthoug h they are 

incxper il' nt·NI in the s ubjc,: t area o r ma na ger ia l acti,·ities at ~choo llncl. 

Value dr :'\sym p. Sig. l-:x<H.: t S ig. Exact Sig. 
(2-sided) (2-s ided) (!-sided) 

Pearson Chi-Square I .D9 .. I 0.247 
Continuit) Correction" .972 I 0.324 
Likelihond Ratio 1.329 I 0.249 
Fish~..!r's L.\:lct Test 0.305 0. 1 62 
Lincar-by-Linl..!ar Asso-

1 .. 13 .1 I 0.2 -1 g 
c iation 
N of' Valid Cases 224 

a. 0 cdb (0.0°'0) h:n e expected count h.!ss than 5. l'hc minimum cxpccted count i::. llL62. 

b. Comput~.:d onl) lor a 2:-:2 l<.1 bk 

Table ~ .22 (b) : SEX of r es pondents* Some schools experience conflict due to trade un ion 

affil iation (e.g . SA OTU vs. NAPTOSA). 

Value df 1\symp. Sig. Exact Sig. Exact Sig. 

(2-sided) (2-sidcd) ( 1-s idcd) 

Pearson Chi- . ·quare 0.03:!" I 0.859 

Cont inuit) Corn.'ct ion" 0.001 I 0.972 

Like lihood Ratio 0.032 I 0.859 

Fisher's L:xact Tcst 0.887 0.487 

L ineJr-by-l .incar As-
0.0]2 I 0.859 

sociation 

. of ValiJ Cases 
,., ... 
---' 

a. a. 0 ce ll s (O.O~o) havl.! C.\pcc tcd count less tha n 5. T he minimum expected count IS 

32 .62. 

b. Comput~J on I~ !'or a 2.\2 tahk 
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Table -t 2J (h): SEX uf res po ndents* Ins ta bi lity often ariSl'S in teac hers' t· mplo~ mcnt whe n 

th ey a r c declared in excess' 

\ ' .llu~ Jf .-\s~mp. ~ig. Exact Sig . Exact .'ig. 

(2-sided) (2-sidedl ( 1-:-. itkd ) 

Pc:tr:-.on Chi-Square 0.570 ' I 0.-150 

CL>ntinuity Correction~> 0.3:! I I 0.5 71 

LikclihtkKI Ratio 0.566 I 0.452 

Fisher's l~xm:L Test 0.459 0.28·1 

L i ncar-by-Linear As-
0.567 I 0.-151 

soc iat ion 

L> f Va lid Cases 220 

,1. 0 Lclb (0.0°'o) kt\c expected count k::.s than 5. The minimum expected countts 1-.l,lJlJ. 

b. Cn111pu tcd only !'or a 2x2 table 

Ta hlc .t .H (b): SEX of rcspondcn ts*. trike ac tions im pact ncga tiHiy nn tcac h i n~ a nd 

lea rning. 

Value Jf 1\s)mp. Sig. Exact Sig. (2- L:xact Sig. 
(2-sidcd) sided) (!-sided) 

Pearson Chi-Squan: O.J22J I 0.571 
Cont inuity Correct ion" 0.1-14 I 0.705 
l. ikclilwoJ Ratio 0.32-1 I 0.569 
Fi::.her\; I :xact l'c-;t 0.707 0.355 
l.incar-by-Lincar 

0.320 I 0.572 
, \ ssoci::lt ion 
Nor Valid Cases 225 
a. 0 cells (0.0%) have expected counties:-. than 5. The minimum e:-.pcctcd count i::. 14.5 I . 

b. Ct)mputed on I~ f'or a 2:-.2 wblc 
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Ta ble .t .2S (h): SEX o f n ·spondents '" Pickets impart negative!~· in teaching and lea rning. 

Va lue dr . \ ::.~ mp. Sig. !::--act Sig . Exact ' ig. 
(2-sid~.:d) (2-s i<.lcd ) ( 1-si d~d) 

!\:arson Chi-~quare o.nr I 0.390 

( 'ont inuity ( 'orrcctio n" 0.-186 I O.-I X6 

Likelihood Ratio 0. 74-1 I 0.388 

Fisher's Exac t Test OA22 0.24-1 

l.incar-b)-1 inear t\ S-

SOC!all011 
0. 73-1 I 0.392 

No t" Va lid Cases 22-1 

a. 0 cell (0.011 o) h:l\c cxpectl.!d count k~-, than 5. I he minimum c:--pccteJ count 1s 

21.65. 

b. Computed nnl) for a 2x2 tab le 

T ab le .t .26 (b): SEX o f responde nts * Teach ing is no m o re a noble profess ion like it \\:ls 

hcfo rc due to ,·arious reaso ns, like la c!• of dedica tio n. 

\'aim.: df AS) mp. ICI ::o· 1·.:--act Sig. Exact Sig. 

(2-si<.lcd) (2-sidcd) ( 1-sideu) 

Pearson Chi-Square 1.635:1 I 0.20 1 

l'ontinuit) CtHTcction11 1.236 I 0.266 

l.i kcl ihood Ratio 1.66 1 I 0.1 97 

Fi::.hds Exact rest 0.2-D 0.133 

Lincar-b,- l.incar As-
1.(>28 I 0.202 

~ocia ti on 

or Va lid Cases ,.., -__ ) 

a. 0 cl'f l<; (0.0% ) have expected count less than 5. l' hc mi1 1imu m cxpec tc<.l count IS 

19.83. 

b. Computed onl) l'or a 2x1 ta ble 
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T a hlc ~ .27 (b): ' E X o f r <.•s pondents* Teaching is no more a no b le profess ion li ke 

it " " · before d ue to 'a rio u~ reas ons like, lead ing hy n a mplc. 

Valu~ df' !\ S> Illp. Sig. l :~act Sig. !·:xact S!g. 

(2-sid~d) (2-s id~.·d) ( 1-sidcd) 

1\:arson Chi-Squ<tt\.' 1. 1 35'' I 0.2g7 

Continuity Corr~cl i tlnb 0.802 I OJ70 

Lik~li lwod Ratio I . I 50 l 0.284 

Fisher's 1 -: ~act rest 0.3 1:; 0. 186 

I. i 11 ~ <11'-b y-1. in car i\ s-
1.130 I 0.28R 

:.nc iat ion 

j M Val id Cases ,..,., __ J 

a . 0 cdls (0.0°o) h<l\<.: ~xpcct~d count less th;lll 5 . fh~ minimum ~~peeled cuun l i s 19. 1-L 

b . Comput<.:d lml) lor a ~ .'\2 table 

Tahlc ~. 28 (h ): S EX o f respondcuts* T eaching is no mo re a nohl c pro fess ion lil<e 

it was bl'forc due to Ya rio us r easons, Jil.:e community fig ure. 

Value dl' /\ symp. Sig. l~xacl Sig. 

( 2-sid~d) (2-sitkd ) 

Pcar'ion Chi-Square 1.35 1.1 l 0.245 

Continuit) Corrcctiont. o.9n I o.: 2-t 

l. i ~~lihood Ratio 1.373 I 0.2-t I 

F i~hcr' Exact lc:-.1 0.292 

L in <.:ar-b~-Linear . \ ~-
1.3-15 I 0. 2-16 

SlK iat ion 

~ o r \'alid Cases '1 II ---
-,1 0 t.:t:! ls (O.O"n) h:t\ C ~'p~cted counties~ than:- . The: llll ll> lllll lll C\pct.:tc:d n>unt I'> 17. >0. 

h ( nmpu t..:d <lll l~ ti.) r a 2\ ::! wbk 
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Table -t.29 (h ): SEX of respondents* An unhealthy mll-k environment or a wo rkplace 

illl:idcnt ca n ca use considerab le .stress and cxaccrhat<.' o1· contribu te to th e dcvr lupmcnt of :t 

111<.' 11 ta l illness. 

\ 'aluc Jr .'\ ... ~ 111 p. 'iig. Exact Sig. 1::-..act Sig . 

0-:,illcd ) ( 2-sidcd) ( !-sided) 

Pearson Chi-Squarl! 0. I -L:?'' I 0.706 

Continui ty Corrt!ction" 0.017 I O.X97 

Likelihood R:ttio 0.1 -D I 0.705 

I· ishcr'..; I : X act rest O.lW7 0.453 

l . incar-by-Linear t \ S-
0.1-12 I 0.707 

' u<.:iation 

ol' Valid Cases ?? -__ ) 

a. 0 cdls (0.0%) have expected l.·ount less than 5. The minimum expc<.:tcd count is 7.76. 

b. Computd only i'o r u 2x2 tab le 

Table ~.30 (b): SEX of H's ponden ts* Teac hers take leave to recover and replen ish. It is 

almost a s urviva l techn ique for ma ny tcachus who arc wo r king under enormous stress am.l 

c xces~ivc hours. 

Value dr 1\symp. Sig. l-:xact Sig. t·:xact Sig. 

( 2-sidcd) ( 2-sidcd) (!-s ided) 

Pearson Chi -Square 0.2-11 '' I 0.624 

Continuit) Corrc<.:tionh 0.090 I 0. 76-1 

l.ikclihooJ Rat io 0.2-13 I 0.622 

Fisher's l::xact T cst 0.705 tUR-1 

Linc<u·-b) -L inear :\s-
0.2-10 I (). ()2 -1 

soc iation 

N of' Valid Cases 224 

n. 0 <.:ells (0.0° o) hme c:-..p~<.:tcll count k s than:' . I he minimum expected count is 1-1.29. 

b. Compurell onl~ ft)r a 2:-..2 tabk 

172 



T a hk ~ .3 1 (h ) SEX of respo nd e nts* S t rl'~so rs n .•stdt in burn -ou t tha t ultinw tcl y 

a IT<:cts th e t l'ac hl' r 's ll'n l of c ngagl' mc nt. 

Va l u~ df :\ · ~Ill p. Sig. Exact Sig. E.\ act Sig. 

(:! -s id~d ) {2 -sidcd) ( 1 -~idcd) 

Pc~1rson Chi -Squat\! 0.1 09'' I 0. 7-11 

Cl)ll tinuity Corr~ctinn 
h 0.002 I 0. ()6 7 

l . ik~.:lihuod Rntil) 0. 1 Ill I 0 .7-1 0 

Fi -;hcr's Exact r~s t 0.782 0.489 

l . incar-by-l_inear 
0.1 08 I 0 . 7-1 2 

ssociation 

of' Val id Cases 22-1 

a. 0 cells (0.0'Vo) hav~ ~xpl.!ctccl count kss than 5. Th~: minimum expected t:\)Unt is 5.57. 

b. Computed on ly for a 2x2 tab le 

T able ~ .32 (b): SEX of res po nden ts* A u toc r a t ic leade rs hip style o f ~uperdso rs is ca using 

teachers to ha te t he ir job. 

Value dl' 1\symp. Sig. Exact Sig. I :.xact Sig. 

(2 -s ided) (2-s idcd) ( 1-s idccl ) 

Pearson Chi-Squ~1rc 0.005'' I 0.1)-1 2 

Continuity Correction h 0.000 I 1.000 

L ikelihood Ratio 0.005 I 0.9-1 2 

Fishl.!r's Exact T ~st 1.000 0.5-12 

Lincar-b; -L i nc~r ,\ :.. -
() .005 I O.t)-1 2 

sociation 

o i' Valid Cases 22 1 

:1. 0 ce lls (0.0°o) ha \C c.\ pcctcd count ks::-. than 5. I h~ m inim um cxpc<.:tcd count is 15.80. 

b. Computcu on I) for a 2:-.2 tabll! 
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A PPE NDI X F: DF:SC Rl PTI \'E STAT ISTI CS 

Qul?st ionnaire Rang~ rvl ini m- Max 1111- lYle an Std. Variance Skewn~ss Std. 

heading um lll11 Deviation Error 

Statistic Stat istic Statisti Stat isti c Statist i Statisti c Statisi ic Statistic 

c c 

.loh Title 228 I I '1 I .2.+ 0 . -1 ~6 0.182 I .2-1 6 0. 16 1 

Length or 
Scrvicl..'(in 229 3 I -1 3.21 1.1 OJ 1.2 16 -0.989 0.1 6 1 

years) 

School 220 I I 2 1.]5 0.478 0.229 0.633 0.164 

Sex 229 I I 2 1.-1 3 0.496 0.2-+ 6 0.275 0. 16 1 

Age 228 3 I -+ 3.59 0.77 1 0.595 - 1.823 0. 16 1 

f-1 ighest 
227 2 I 

.., 
2.2k2 0.688 0.473 -0 .3 17 0. 162 _, 

Qual i tication 

ll igh schoo l 

teachl..'rs deal 

with high 226 3 I -+ 1.-12 0.780 0.608 2.1 25 0.162 

volumes of 

school \\'Ork. 

The 

modi lie at ion o r 

the curri culu m 
228 3 I -1 1. 56 0.82-1 0.680 1. 5 54 0 .1 6 1 

1ncreases the 

stress level 

among teachers. 
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Quest ionna i r~ ~ Range \linim- 1\.laxim- :'\kan Std. \' ariam:c Skc\\ Jh.:'>~ Std. I 
heading 11111 lllll De,·imion t:rror 

I he is~uc ur -l 
mat ric 1\:sults 

228 ... 
. l I 4 1.-1 1 0. 7 60 0.578 2.059 0.16 1 

puts pressure on 

teacher-;. 

;'.(an) -;dwol<> in 

th~ rural ami 

st:mi -urban 

areas have 
226 ... I ..j 1.51 0.78-l 0.615 1.488 0.162 . l 

limited 

rcsou n.:e~ . l~ .g . 

labt)rato rics ~tn d 

textbooks. 

Emplo~ee 

Ass istance 

Programme 

units at th~ 

districts arc not 227 
.., 

I ..j I. 71 0.805 0.6-18 0.87-1 0.162 .l 

'isibk enough 

to teacher~ as 

thC) are 

umkrstafl'cd. 
-- '- -· 

l75 



-
Qu~st ionnaire N Runge Min im- Maxim-

--
Mean Std. Variance Skewness Std. 

heading lll11 um Dev iat ion Error 

L'\1' LII111 S at 

di strict k vcl 

have I i rn it eel 

resources, e.g. 
2 15 4 I 5 1.58 0.804 0.647 1.460 0. 166 

beds and 

medicati on to 

ass ist teachers in 

need. 

The majority or 
pa rents play a 

minimal role 111 229 20 I 2 1 1.61 1.520 2.310 9.429 0. 161 

the education of 

their children. 

Per formance 

manag~mcnt 

Integrated 

Quality 

~anagement 

System ( IQr-viS) 228 
.., 

I 4 1.69 0.799 0.638 0.987 0 .1 6 1 I .> 

fo r teachers IS I 
incons istently 

applied -hence 

the unhappiness I 

among teachers. I 
I 
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----- -- - ---- -Questionnaire 
~ 1inim- \~ax i m- Std. ' ttl. 

heading I Range ~lean Varianc~ Ske'' ness 
lll11 um Dcviat il)n E rmr 

Y1any teachers 

arc appoimcd as 

temporary ~26 
... _, 1 -l 1.6-l 0.79-l 0.6.3 1 1.217 0.162 

lt.:e~chcrs 

al though they 

arc t.luali tied 

Although posts 

nrc vac:1111. 

many teachers 
223 ... I 4 1.70 0.792 .627 1.040 0. 163 .> 

are appointed as 

temporary 

teachers 

reachers reel 

that they are not 

I recogn iscd fi.)r 
227 J 1 -l 1.49 0.76 1 0.578 1.65 1 0.162 

their best \.!!Tort 

111 the teaching-

learning process. 

Teachers feel 

that they arc not 

appreciated tor 
0. 162 I 227 

.., 
1 -+ I .50 0.7-D 0.552 1.575 _, 

their best c rfort 

Ill lh\.! teaching-

learning process. 
- - -- '-- -- --- --- --- ____ .._ ---- -
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,-· - - - - ' --~ -

Q u...:st i nnn~1 i r~ i'vl inim ,v laxim- Std. Std. 
~ Rang~ i\kan Variant:\.! Sk~\\"lli.!SS 

h...:ading -um lll ll D...:v iation Error 

l ·~ac hl! rs IW\ 1: 

personal 

probkm that 

i m pat: I 229 ~ I .f 1.9-l O.X7.f 0.76-+ .5!P 0.16 I . ) 

ncgntivcl) on 

thl!ir ::.~: hool -

\\'~l rk . 

IIi " h 
"" 

s~:hoo l 

teache rs 

espl.!cially those 

' ' ho l~ach Grade 

12 \\'OJ'K tluring 
228 10 I II 1.-+9 0.'>78 0.956 .. uu)o 0. 16 I I Sll ll1\.! school 

holida)s 

(Eastcr/ Winler/S 

pring). lind it 

~ I rci1 LHHIS. 

I hen.: are lll<lll\ 

teachers "ho arc 

Sl iII llll Post 
22() ~ I -l 1.-+6 0.700 O.-t90 I .S 1-t 0.162 . ) 

I C\ d I ' ' ho arc 

eager 10 be 

pronwtcd 
-- - - - - - ___ ,_ -- ~ ---'-----

178 



- - - - -- ,-- -- - ,-
1 
I 

tv I itt im Maxim- Std. Std . I Qw.:stiunnairc I R~nge Nkan Variance SkC\\ IlCSS 
-lllll um De\ iation l::rror 

I heading 

., eaehers Oil 

Ptl~l I.e\ d I an~ 

eage r Ill be 

promoted 
~ 1 4 

... I 4 1. 57 0.714 0.510 1.330 J 0.16(> 
although on lv 

kw promotional 

posts are 

adwrtised. 

Teachers are 

less engaged I ll 

their sdwol 

activ ities 

because or being 227 3 I 4 2.06 O.lP5 0.766 0.3 19 0.162 1 

Ji ssatisticd \\ ith 

their schoo l-

""orl, ami 

en ,.iron mcn l. 

fhe public I 

schools have 

111<.111\ karncrs in 

cla:,:-.roolll that 
227 3 I 4 1.51 0.766 0.587 I.:' I 0 0.162 1 

~rc supposed lO 

accommoda te 

approx i nwtel y-

45 karncrs. 
'-- ----·- ---- --- ____ , __ 
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- -- -

Qu~st ionnai n: l'vl in i m 1\11 ax i 111- Std. Std. 
N l{angc 1\ kan Variance Skc\\ ness 

h\;.'ad ing -ll 111 lllll Dev iat ion Error 

Some teaclh:rs 

ar~ promoted I 

although they 

:1rC 

inc.\ pcrienced Ill 2:26 3 I -i 1.73 0.854 0.729 0.885 .162 

the subject area 

or manager ial 

act ivit ies at 

schoo l leve l. 

Snrne schools 

ex periL· nee 

con llict due 10 

trade Llll l O ll /'l -__ ) ,., 
. l I 4 2. 15 0 .9 J I 0.86 7 0.373 0. 162 

aniliation (e .g. 

S/\OTU VS. 

A PTOSA). 

Instability allen 

ar iSCS I ll 

tc:1chcrs' 

employment 
..,,.., 3 I -i --- 1.72 0.826 0.682 0.9~8 0. 163 

''hen they are 

Jcc larccl 111 

C\l'CSS. 
-· --- - -
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,- ----- - r-- ~ -· - ----·-- -- -

:-. 1inim ;\· 1 a:-. i m- Std. StJ. 
<) Ul.!!> t i 011 n a i rc '\ I{ :111 gc :-.kan Variance Skl..'\\l1e~s 

-Ulll tlln 
heading 

De' iatiun 1· rn11 

Strike actions 

impact 

rH:g<ttivc ly on '227 ' . ) 1 -~ 1.65 (U)86 0.7S5 1.2 8'2 0. 1 (>: 

tc;H:hing and 

learning. 

Pickets impact 

negatively Ill 

226 
.., 

I 4 1.82 0.931 0.866 0.861 0.16: _) 

teaching and 

learning. 

Teaching IS no 

more a nob It: 

prof~ssion like it 

\\ :IS bcl'orc due 
'2'27 

, 
I 4 1.76 0.91 1 0.830 0.959 0. 16: .l 

to varrous 

reasons. li ke 

lad; ~> I. 

dedication. 

reaching is 110 

mon.: a noble 

pro I~!>~ ion I ike it 

\\':IS bd 'nrl.! due 
225 ' I -1 1.80 0.8:9 U. 7:18 (). 8 1-1 0. I C>2 _) 

to ' anous 

re<bOilS like. 

leading b) 

c:-.ampk. 
- ,_ -
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- --- ,- -r--· 

<)u~::-.t inn 1 wir~ :--. 1 in i 111 i\ la.\ in1- Std. ~td. 
N l{ang~ \-kan Variance Skc" n~:s~ 

l11.:aJing -llll1 lll11 Deviation l·rn1r 

I caching IS no 

murc a noble 

prukss ion like it 

''as be fore d u~ 

tl) ,·anous 22-1 .l I ·I I. 79 0.8:25 0.68() 0.804 0.163 

n.:asons. like 

being 

l:l)l11111llll it) 

ligure. 

An un he: a It h y 

work 

en' ironment or 

a workplace 

im:iJcnt can 

cause 

considerable 

st ress and 2'27 
., 

I 4 1.5X 0.74o.l 0.554 1.373 0. 16:2 .1 

~.\acerbate or 

contribute to the 

d~,·clopmcnt or 
a mental illness. 

_ ,_ --- __ ,_ ---- - -- -

182 



-- -- - -- --r- - - ,- ---

<) u~-.;t ion na ire \ l in im ;-.. b.\il11 - Std. Std. 
~ l~angl.! 1\kan \'ariancl.! Ske'' nes~ 

heading -lll11 lllll De' iati u11 I: ITtH' 

J 
I eachers t:1ke I 

k<l\ e \l) ri.!CO\ ~r 

and r~rknish. It 

IS a I must a 

<.,u rvival 

technique ror 2~6 ' I -t 1.70 0.8-t I 0.707 1. 104 0. 162 _l 

many teachers 

'' ho arc working 

umkr enormous 

stress and 

excessivL' hours. 

Stn.:ssors r~sul t 

Ill burn-out that 

ul t i matcl) 
226 " 1.60l! J I -t 1.55 0.742 0.5:\ I 0. 162 

alfects the 

reacher's level 

ur engagement. 

Autocratic 

leadership :> t~le 

or supen·isors is 223 .I I -t 1.69 0.86) 0.748 1. 119 0. 1 (>3 

CHli S IIl g te:tchl.!rs 

to hate their job. 

Val id ~ ( I ist 
15-t 

\\ i ~~ ) 

R~llabdit' ~ta l i:.ti~o:' 

Cronbach's \ lpha ' l l l l tl'lll"> 
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APPENDI X G: ANOV:\ 

.\PPEi\D IX G (i) 

----- - --------------r-·-
1 AN O VA ___ . ___ -

I 
- - - r ---,-- r -~ 

Sum o !" dl" ~lean Square F Sig. 

-------- ___ Ji~lU Hri.'S - f---

'1 l~ct\\ ecn 0.937 I 00.937 1.612 :
1
.206 

. Groups 
Hioh schoolteachers dc·al \\' Ith w ·j·-- -- - --·-- -

I h i01 vo lumes or school \\'Drk. G' .It lin 129.094 112 0.582 
~ ~~ ----1---- - --

Tota l I 30.03 I 223 

2.065 I 0 152 1.352 lkt ween 1 ~ -..., I 
G 

. .))_ 
The modilication or the~~ -!------------··---·-
curri culum increases the stress Wi thin 
leve l amo ng teachers. 

1-16.705 22-l 0.655 
Crou•)s 

r--:::.;:..::..::'J:.::_I·--l-.,..--.--::-::-+~+-----1--- I 
Total 148.058 225 1 

~ct ween 0.086 1 0.086 0. 120 : 0.729 
Many hi gh school lea rners are (Jrou~r-----!- _________ 1-- __ 

adolescents and they arc Within 156_802 220 0.7 13 
d i flicult to rnanagc. ~e.;;__ _ __ _ 1------____ ----1 

1 Tntal 156.887 !221 
I •- -- !--'--- - ~- - -- -

I I Lkt \\CI.'Il ' ()"'/ I ' () "' I 
.) . . ) - _l . .) '-

The issue of mat ri c results ru ts ~(j:::' .:..:rt::..:)l::~:1 P:..:::s_+----+---l-----
pressure on teachers. Within 

Uroups 
12 1.127 22-l 0.541 

-----1- I --1-

- - ------1 

5.608 0.0 19 

Toted 112-LI 59 225 

I l3et \\ l'Cll I 

0. 78 1 : I 0.78 1 
:'VIuny schools in the rural and Qr~HI~ -·- · I .. - ----
sem i-u rban areas have li1n itcd Wi thin 

113 1.21 -l 222 0.59 1 
resources, e.g. laboratori<..:s and Uroups 
textbooks. 

Total 1131.996 123 
~~~~~~------+---~----------~---~~------~ 

I 
I 

1.322 0.252 
- r---· 

-- -- l ---- ...___ - -
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Sum or!Jr \kan IF 
\quare:. . . ttuare . .\:\0\ '.\ 

Bet" een 
l:mpll.>~ Cl.' ,\ ss istance Programme G 0.0 1-l 0.0 1-l 0.022 0.883 

--· un its at thl.' districts arc not visib le roups 
l.' lh>ugh to t~.:acher-; a~ the uni ts arc Within 
1unde; tafkd. Groups 
I Tota l 

81.!1\\1.'1.'11 

c..; rouP.:!....__ 
Wit hin 
Grou~s 

140.626 223 0.63 1 

--~ 22-l 

[, 
11::.-'\ t> units at di strict 
limited resourcl.'s. e.g. 

levi.' I 11 ~1\ 1.' 

beds ~111d 

mcdit:atinn to assist teac hers in need. 
Tota l 

--+--

8d\\e~.:n 
0.062 jThl! majmity ur pan:nts play a Groups _ 

0.-l-1 5 

2 11 .(>25 

2 12 

0. 062 

I 
minimal rok in th~.: l.'ducation of their Within 

5..., 4 ..., )- " 'J ") " .,_ .• 1"'.1 () 

0.7 13 00 .399 
-·-

-+-

0.027 0.87 1 
-r 

t:hildr~.:n. ~~i i~H~ - ·- · -- -

____ 1Total fs2.(3T712i6 ~- --
1\:rtonnance manageml.'nt Integrated Bet\\cen !

0
--- -- -

Quality :VIanagcment ystcm (IQMS) ~ro~ I . In I 0.172 0.280 0.:.97 
fiJr teachers is inconsistently applied- Within - - -~ ' -, 
hence th~.: unhappiness among Grou s l37.598 224 0.6 1-1 

pcacher~. Total 13?.770 ~2U __ _..I ! 

!A'N6Y:\ 

~--
Sum u f 

_5_g u arc~ 
l)f f'_,lcan Square F 

13t:t\\ 1.'1.'11 

\ II I G 
1.26 1 

, 1 10ug 1 po-;t:, arl.' 'e:1cant. 111<111} roups ___ _ 
1\.':.Kher'> ,trc appointcu as , \\' ithin 

132.196 219 
tl.'lllporar~ teacher:- ~GrOUJ~ . 

-~-

-- ll3et" ee~ - --

i\ 1 I . d G 0.073 
1 any t~:al' 1crs are appo1111e as , rou 1s 
tcmporar.v tcach~rs althulll.!h thev \\'ith in 

1 - - '44' 7 
are qun lifi~d . I Groups _ ~ · --

Total l tJ-1.500 

1--

1----, 
l' I o.on 0.1 20 

...,.,.., J ·(,()(J 
~ ~~= - -__ _, 

I' 1.261 ') 089 
- ,-· 

T 0.60-l 

._ Total _jJ}3.2~"~ 7_ ~ 220 
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- -- I Sum or or i'vkan Square F 

I 
Squnrcs 

~ - ------ t------ -· 
Between 

2.586 I 2.586 4.7-U 
Te;tchers 1\.:el that the\ me not Ciroups 

I recognised li.>r the ir be;t elTon Ill Within 
121.574 223 0.545 I the teaching-learning process. Croups 

~ [~~~::~"" " 
1 24~60 l]j_j __ l --- - -
1.333 I 1.333 2.544 

cnchcrs li.:c l that they are twt G rouj~ r-----1- -- --- -
Jprecia t~d for th_ci r best d'fon in 'v~' i thi n I 16.889 223 0.524 I the tcaoh mg-lcmn 1 ng process. Grou ps 

Total 11 8.222 224 
fkt\\'CCil 

0.453 I 0.453 0.605 
Teachers have persona l problems G roups 
that impact negatively on the ir Wi thin 

168.683 ,, - 0.750 
J school-work. Groups 

__ ) 

Total 169. 137 226 
i lligh school teachers espccinl ly Between 

0.83 1 I 0.831 0.87 1 
those \\'ho teach C rade 12 \.VOrk (J roups 

during some schoo l holidays Wi thin 
213 .508 224 0.954 I ( l::astcr/ Winlcr/ Spr ing). lind i t S ) roups 

strenuous. Total 21_4.429 1225 
Bet\\CCn 

1.11 5 I 1.1 15 2.4 16 
T here are many teachers \\hO arc Groups 

still on Post Level I who are eager Wi th in 
to be promoted. Groups 

I 02.439 222 0 .-+6 1 
- -

l Total I 03.554 I/" -- -' 

I Teachers on Post Le\ el I :t rc eager 
Bet we~:n 

1.093 I 1.093 2.265 
Groups 

! to be promoted although only fe,, f---7-· . 

1 
promotional posts are adverti sed. 

\Vtth1n 
101.336 21 0 0.483 

Groups 
1-· 

I 
fotal 
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APP ENDIX G (ii) 

r·-\~OVA . 
Si!!.. 

I Pc.:rl ormancc manngc.:m~nt lntcgrn t~d Qual1ty 
! Managcmcnt Syskm ( IQMS) l·or teachers is 

Tot~tl incons istent!) nppl ied-hencc.: the 
ju nhape_~1css a mont! teachers. -- ----- ---- - ---

Oetwccn (lrou~ 0. 729 
1 :\1any teachers arc appointed as tcmporn ry 

Within GrouR_S 
teachers although they are quali lied. 

Total 

/\I though teachcrs 
13ctwcen Grou~~ 0. 150 

posts arc: vacan t, 111<"111 y --
arc appointcd as temporary teachers. ~i thin C rou~ 

- - I Total 
Bet we~~ Groups 0.030 ---

Teachcrs fCc! that thcy arc nut recognised With in_ g~·ou ps -- --- ---
for their best dTort in the tcachino-karnino :::> :::> 

process. Total 

I 

Teachers ICc I that 1 hey are not appreciated 
l3et\\ccn (~ roups 

0 .I 12 
fo r their best dTort in the teach ing-learning 
process. ----- --

Within Grou 12~ - - -
Total 

Teachers have personal problems that 
Between Groups 0.438 
With in Groups 

impact ncgatively on their school-work. 
Tota l 

l lligh school teachcrs espec ial ly those ''ho Between Groups 0.352 
teach Grade 12 work during some school Wit hin Groups I ho lidays (Easter/ Winter/Spring) . ti nd it 

Total 
strenuous. 

I Bet,veen Groups 0.122 
There are many teachers who arc sti II on 

Within Groups 
Post Le ve l I who arc eager to be promokd. 

Total 
Teachers on Pos t l .cvcl I arc eager to be ' 13 etwcc·n Croups 0.134 
promoted although only 1\.:w 

. ,----
promo11onal 1 \V. 1 . C 

t )OSts are :-tth·cniscd. 1 
1t11n 1roups 

-------
1-ota l 

' --- _,_ 
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. \PI'E~ DI X G ( iii) 
.\ NOVA 

~tnn o(jJt:--r ivkan , ,. 
. StjUarl.!s __ l_ __ ..J. Square-..-t 

_, 
I 

l T...:<Khers on Po:-.t Level are eager to I 
be promoted although onl) ti:\\ I 
promotional posts <Ire aJ, '-'rti scdo Total 1020--129 211 

I l 
-1- I I I . I 0 1 1h:t''~~n ( ~ t) ~nc 1crs are ~ss ~1111.agcl 111 t 1..:1r , . ) . ...:0 0.~01) 

I I . . . l - - . l . l (mnipS 
'-,C 100 liCttVIti~S 1~1:;\USI: Of 1t:lllg _ _ j 

-- -

- 1-----< 

()0277 

d issatisfied '' ith th~ir school "ork :md Within 1168.040 :223 0.75-1 
Cll \ ironml.!nt. Groue:> --~----1 

_ __,_It~ f I 68.249 .::.:2..::..24_-.:. 

1
.1 Lor ' I I I <t~ct\\cen 2.308 I I ' 2.Jox 

1c puo tc sc 100-; 1:1\~ man) earn~rs mntps ; . 
~152 

1in a classroom that :H.:commot.btl.!s \\lithin 1 ..,.., 9 11 -F'" .. 
0 I I I~ I ( " I _..). ... ___ ) 0.))6 

appro.x tmate ) · -t ) earners. _ . rnu )S_ 1 __ . _ 

__ _, Tota l_ ! 1_2 6.249 _ 22-+ 

l3etwl..!en ~ Some teachers :tre pro tnoted although G I .6 12 I 1.61 2 
I 

. . 
1 

. 
1 

b. rou s 
t lCV are llleXpcrtCilCC( Ill t 1e Sll JCCt l--. -J.... -+------

. I 0 I . 0 • I I \VI th 111 I -area managcna acttv1t1es at sc 100 I 6.777 222 0.706 
k' e1. Grl!ue_s_ I 1.-

Total 158.388 223 
-------------------~~ 

2.282 

---1-- ---

1 ~~t" ccn 0.02 I 
\ome schools cxperh.:nn: cnnllict due ~~r~1e:. r _ 

' 0.021 ().()~--1 

---1 
to trade union aniliation ( ~. g . S.'\ DT I Within 

193.~87 ~21 (J.S75 
\ ' S. NA PTOSA). ' Groups 

Total 193.408 222 
f-

Bet \\\~l!n 
1.607 12.385 

lnstabi I ity ollcn 
. . I . G 1.607 I 

ansc.:s 111 te:1c 1c.:rs ~~£~_J __ _ . 
c.:mplo~ men! "hen the) are declared in 1 \~ithin I 146_920 E I ·r 0.674 
excess. ._Qr~t_ps . 

rowl 148.527 
--- - 0 ---- - · -

1 
Strike ;l\:t inns impact 

1 t...:ac hing and learning. 

l3ct\\ecn O.O% 
Groups 

ncgati' el) un • 

l \~' i 1 h i 11 I 7 5 . I 6 7 
c.roups 1 

I I" I . I 7- ") 61 ') "') I 
---------------- ota )._ _ __ .. 

1.703 I 

().()()() 0.122 

Ju.78(-, r -
I I 

-~ -r 
1.703 10978 

L3et\\'ecn ' - - T 
. Groups 

Pickets impact negat i,el) 111 tc.::~ehtl!! \\'" 
1

. ----
~ llllll 

nnd learning. 191.15--1 ..,,, 0.86 1 

192.857 _.._ _ --- r ____ ...__ __ _ , Groue_:. 
rlllal 
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lkt\\O.:Cil 
r..:aching is no mor..: .t nohk proti::>siun Group.., 
likl.' it \\1b hd'ore dul.' tn ':trinu~ r..:asons. ' \\i thin 

llik..: lack of dedication. Groups 

Tt,tn l --- -

,\PPEXDI:X G (iY) 

A NO \'A 

---- r-
TI.!aehers on Post I. I.'VI.'I I are eager to be 

1 Sltt11~ 
. S(1unres 1--
2.136 

1179.1.)26 2:23 

j 1 R2.o6-~ 22-l 

promoted although on l) few promotional posts l'otal 
arc adverti sed. ----- ---

l l~an 
I Square 

IF[ 

2.136 

1-

O.lHl7 

----

s igc._. ------l 

T..:achcrs are less engaged in their school l k~'..:cn G_·,_·o_u..._p_s ___ _ 0.599 
uc tivit ics because of be ing di ssat is licJ with their Within ( ; rou~ 

school-work and enviro ttment. Total 
------------

l'he puhlic schot)l<; have many k~1rncrs in lkt\\cen Groups 
. classrooms that ar..: suppo eel to accommodate \\'ithin Groups 
approximately 1- -l5 karners. ~)t:J 

.-Some teachers are promoted although they arc lkt" een Croups 
I ine:-.pcri..:nc..:d in the -;ub.icct arca/managcrial \Vithin Crou~ 
, activ iti es at school h.:vel. Total 

f . . . --Ut:twccn Groups-
Somc schools cxpcncncl.' ..:on !l tct due to trade . . . 
I . 1.1. 1. . S I)'I'U " '' \P'I'OS!\) Wtthtn Groups unton a 1 talton (e.l! .. !\ vs. ,..., , . . .

1
. 

1 - ota 
~---------------- lkt\\'eCn Groups _ 
Instability ofien arises in teachers· cmployml.'nt 

Within Groups 
1 when they are d~darctl in c:-.ccss. l"ota l ----"--=----

-

. . . . . lkt\\~Cil Groups 
'itrtkc actt ons tmract n~gall\~l) on t~achutg and 1 

ll:nrning. .~' 'J.!.I~ Ciroups 
L ITota I _ ____ __ 

111 teaching 

-
-

-------! 

I 

0.16 1 
Pickets impact 
karning. 

l l lkt\\'ecn Groups 
anc \\' ' 1 . (' 1l 1111 , rou ps .- - -------------1 

Total - ------
1 caching is no more a nobk pro l~s~ion like it lkt\\ecn Groups 0 .105 

\\a before Jut! 10 'ariou~ reasons, like lack of \\ ithin C~o~::..-_____ _ 
I dedicati on. Iota! 

-------1 
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APPENDI X C (") 

-- --- - ----
:\N O VA 

- --
Sum or df Mea~ quare F 

- _gunres 
r 

I reaching nobk 
Bet,,ecn 

0.357 I o.r7 OA95 IS 110 more a 
Grm~ 

prol~ssion lik~ it \\US be fi.m: - - 1·---Within 
due to various n.:asnns like, 

Groups 159.562 221 0.712 
kading by example. --~ --Total 15t.>.911) II? 

- f-----~- - ·---
Te<H:h ing nobk 

Between 
0.026 I 0.026 0.039 IS 110 mo re n Groups 

profess ion like it was bcfi.we - -
Within 

due to various reasons, like 
Groups 

l-l6.159 220 0.664 
being community figure . 

Total l-l6.185 ~2 1 

--- - --

1\n un healthy work Between 
1.597 I 1.597 3.032 

environment or a workp lace Groups 
incitk nt can cause cons iderable 

1 stress and exm:crb<ttt: or ---- -
contribute to the development \\' i th iII 117 . ..J -U 223 0.527 
t)ra mental illness. 

Groups -
Total II t.>.040 224 I 

' Tcachl!rs take kavc to recover Between 
0.2 16 I 0.216 0.313 

and replenish. It is a lmost a Groups 
surviva l techn ique ror many Wi thin 

153.141 222 0.690 teachers who are wo rking under Grou~ --- -
enormous stress and C:\l:CSSIVe 

Tota l 153.357 ,., ~ 
hours. 

___ ) 
- - - -- f----c- - ·-

j Bet\\cen 0.037 I 0.037 0.070 
' tressors result in burn- out that Grou s 

k\ cl or engagement. Grou )S 
117.677 0.530 

I ultimately affects the Teacher' s 1 Within 
p 

Total 117. 7 1-l 223 

I l1et\\e~n I "43 I -r 
.t\u tocratic kaucr::.hip style or • Gr~~~ ps_1 . • - _ _ --~ .) J 

I :)upcr\' iso rs is causing teachers Within 1 ISS.647 1219 0.72-l 
to hate their job. Groups 
I · rota,- fl6o ~9o _-_.__:r2:..::2~o-=_-=_-=_-___li ___ :=-~_,._-_-_-_-_-_--' 
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:\PPENOIX G (v i) 

I-

.\ NO VA 
I 

[ 
n~t\\ 1.:1.:11 (lroups 

I r~.:aching is no mor~ a nobk prof~ssion like ~---
it ' ' as hdor~ due tn 'arious r~.:asons like. Wi thi n ( iroups 
btcling by example. 

Tutn l 

1 
!'~.:aching is no mo t\: a nnbk prokssiLHl like lkt \\c~n Groups 

1 it ' ' as bd(xc: due to variuw. reasons, like 1 _ _ __ _ 

being commun ity figur~. I \\'ithin <lroups 

I Tow I ------

/\ n unhea lthy \\'ork environment or a Bet\\'cen Groups 
Wt1rk placc inc ident can cause considerab le - . . -,--------

. Wtth llt (m)llpS 
stress and cxaccrbatc or 1.: \)iltrtbutc to the 
tkvc lopmcnt o r a mental i ll n~.::-.-.; . fotn l 

k cach crs take I ca vc to rwn cr :md replenish. llet ween G-rO_l_l p-:s-· ----

I ll is almost a sun ivai tc~:hniquc to r manv ~----:- -. - --------. · I W11h111 Groups 1 11:achcrs "ho mt: \\orktng under cnornwus 
str~ss and t>xccss ive hou rs. Tota l - - ------

Bet'' c~n () mups 

St ressors result in bu m-out th;ll ultimate ly 
With in (l roups 

a flee ts the teacher's leve l or engagement. 

rota I 

Bct\\~.:cn Ciroups 

1,.\ uwnat ic leadership :-.t)lc of-;upcn ·isors is~. --.--------
1 . . . I \\' 1th111 ( n·tHI ps 
~:aus1ng tca~:h~.: rs to ha te the1r JOb. 

~-

row! 
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--=_j 
0.083 

0.576 

·-------i 
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. \P PE~D I X If : T-TEST 

,\PPE~O I X II (i) 

Om·-Samplc T es t 

T~st Value - 2 
l df" Sig. (2- lVI can 95% 

tailed) Di ITcn:m.:e Contidcncc 
In ten nl of 
tht! 
Di !Tcrence 

Lower 

IIIC I IEST 
4.813 226 0.000 0.220 0. 13 

QUI\ Ll FICATION 
ll igh school teachers 
ucal wi th high volumes -1 1.257 ')"")-__ ) 0.000 -0.58-l -0.69 
of schoo l \\ Ork. 

The modilication or tht: 
curriculum increases 

-8.114 227 0.000 -0.4-lJ -0.55 
the stress kvcl among 
teachers. 

!any high school 
karncrs arc adolescent 

-6.099 ")')'' 0.000 -O.J-l8 -0.46 
sand they clinicult 

__ .) 

me 
to manage. 
The issue or matric 
rc:-;u l t puts pressure un -11.6 71 227 0.000 -0 .588 -0.69 
tcadH.:rs. 
lVI [Illy schoo ls I ll the 
ru rat a no scm i -urban 
areas have limited 

-9.328 ?Y 0.000 -OAln -0.59 __ ) 
n.:sou rccs, e.g. 
laboratoricsand 
11..::-.:thouks. 
Emplnyee Ass istance 
Programme units at the 
districts an: not 'isiblc -5.160 226 0.000 -0 .286 -0.39 
enough to tl.!achcrs as 
the units arc 
understa IT~.!d. 
E;\P uni ts at district 

le' cl have I im ited 

rt:sources. c .g. beds and -7 .7 15 21-1 0.000 -O.-l 23 -0.53 

mcdi~ation to as ist 
teachers in need. 

192 



APPENDIX II ( ii) .----
1 O ne-Sample Tes t 

Test Value = 2 

95% Conticlcnce In tcrv a I of the 
Difkrcnce 

Upper 

IIIGH EST Q LJ I\UF ICJ\TION 0.31 

·-
lligh sehoul teachers deal with high volumes or school 

-0 . .+~ 
work. 

-
The modi licat ion of the curriculum 111ereascs the stress 

-0.3-t 
level among teachers. 

Many high school learners ~1re ado l~scents and they are 
-0.24 

di nicult to manage. 

The issue or matric results puts pressure on teachers. -0..-19 

Many schools Ill the ru ral and semi-u rban areas have 
-0.38 

limited resources, e.g. laboratories and tc.\tbooks . . 

L:mployec Ass ismnce Programme units at the districts are 
-0. 18 

not visible c:nough to teachers as the units are unclerstal'fcd. 

[/\ P units at district level have limited resources. e.g. beds 
-0.32 

and ml.'dicat ion to assist teachers in need. 
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.\PPE:\' DIX H (iii ) 

r O ne-Sam Jlc T c;t 
t - -

- ITc.:st Value ' 
Sig. !2- :.kan 
taikd) Dif!Crencc.: 

·- -' 
1 dt. 

I ' ll~.: nHIJ'orit)' or J1al"l.:nts J1l<l_\' I ~ ' 9 1 ' 
minimal role in the.: c.:duc.:ation or - .l. _) 

2~g 0.000 -0.393 

their children. 

----------------- -----l'c.:rronnance management lntcgr:lled 
Qual ity Management Systt:m 
I ( l<.)i\·IS) lor teachers i~ inconsisten tl y -5.8S6 ?.27 0.000 

:1pplicd- hence.: the unhappinesJs -~ I among teachers. __ --t 

r ~I any teachers arc.: appointed as 

-0.3 II 

I temporary tcachc.:rs although the.:) arc l-6. 783 225 0.000 -0.353 

I 

9511 ·
0 

~~ 
Con lidcncc 
lnh:n ,II ur 
the 
I) i !"li:rc.:nc.:c 
LOI\ CI" 

1-0.59 

l-

-0 A 2 

-0.46 
qualilied 

I .~ It hough posts arc 'a_c_a_n_t -~-n-a_n_y+-----l--+-----1-----+------l 
tc.:achcrs arc appo inted as t~.:rnporary -5.749 
tc:J~:hcrs. 

- ._ __ 
rc.:achcrs l~cl that thl.:) arc not 

1 rccognisc.:d lor their best d"t"ort in the -I 0.123 
teaching-learning prtlCI.:~ . 

. 1\:acherS- fcel that thC) arc not r 
apprcc iatcJ tor their be~t c.:!Tnrt in -10. 184 
tht: tc~H.:hi ng-le~Hning lxoc~.:-.,-... 

222 0.000 

__ [ 
226 0.000 

226 0.000 
I 
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I -0.5 I I -0.(> I 

I 

-0.502 -0.60 



..\PPEN OIX II (iv) 

fo nc-Sa rnpl~ T~t 

I I' c~t a lui.! 

95% Con lidcnc\! Interva l or the 
l)i ITcn.!ncl.! 

Upp~.!r 

l----- -
1"111.: majori ty or pan.:nts pia~ <l 

education ol' their chi ldren. 
minimal roll! in the 

-0.20 

Perlormancc manag\!mcnt I ntegratl.!d Quality ~ lanagement 
System ( IQMS) 1\x teac hers is inconsisten tl y applied- -0.2 1 
hence th e unhapp iness <lllllmg teachl.!rs. 

1 tvlan) teachers arc nppo intl.!d as temporary 
although they arc quali tied. 

teachers 
-0.25 

!\I though posts arc vacant. many ti.!~H.:hers art: n ppoi ntcd as 
-0.20 

temporary teachers. 

I Teachers reel that they arc rwt recognised 

~ effort in the tca~h i ng-l~.!arnin: process~_ 

1 Teachers f~.!cl th at they arc not ~lpprcciateu 

etTo rt in the teach ing-learning procl.!:--s. 

li.)r their bL: ~l -O.-ll 

ror the ir best 
-0.-ll 
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:\PPE:\D IX II (v ) 

One- ample Tes t 

11\:st vnj;;-e - 2 
---,---~ --.----

tlr Sig. (2- \kan l))llu Con lidt:rKe 
tailed) Dirti?n: lruenal or till' 

Di !Ter~m:e 

I -~--
reachers h:I\'C persona l prubft:m-.; that imp~h:t 

-.9S3 221{ 
ncgati\·d~ lHl their school-\\ork. 

0.}27 I -0.057 

l.u\\'er 

-0.17 

- -- ---- ---.---
IIi gh school t~achcrs csp~c i:tl l) those '' ho t~ach 
Grade 12 work during some school holidays -7. 9!..6 2'27 0.000 -0.513 -0.6·1 
(Eastcr/ \-\' intc r/Spring). lind it st renuous. 

!'here are man) teachers who arc st iII on Post 
-I 1.500 .,,- 0.000 -0.535 

Lc;:vcl I \\ ho arc eager to he promoted 
__ ) -0.6" 

I -- l --
reachers ~) 11 Post l.cvd I arc eager to be 

1:~ 1 3 promoted alt hough onlv te" rromot ional posts -8.90~ 0.000 -0.435 -0.53 
arc advert ised. 

I ~achers arc le!\S engaged Ill tht:ir school 
acli\ itie~ h.·causc or being dissati .... licd \\ ith their I. 062 <~26 (~90 0.062 
school work anJ environment. 

- --- -

-!l' 0 5 

-- ------
The pub I ic schools have many lea rners in 
classrooms that :1rc u ppos~d to accommodate -9.6 1 ~ 226 0.000 -0.-189 l -OY) 

I approximate!) 1-~5 karncrs. 
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.. \PPE~ DI X H (Y i) 
I -- --. --
One-Salll piC Test 

--~ 

] _re~ Val~,e -_=-_2_-----~ 
95% Confide1H.:c lntcrv al or th<.: 
Di tTercm:e 

Upper 

!Teachers have personal probkms that impact negatively on 
0.06 

, their school-\\'ork . 

l lligh school teachers espec ially those who teach CJradc 12 -- ---- - - ---

l \\Ork during some school ho lidays (East<.:r/ \Vinter/Springl. -0.39 
lind it str<.: IHIOUS. 

- --
There are many teachers who arc sti II on Post I. eve I I who 

-0.44 I are eager to be promoted. 

Teachers on Post Level I arc eager to be promoted 
-0.34 I although on ly kw promotional posts are adverti sed. 

I - - - - - -I Teachers me less engaged in thei r school activi ti es because I or . hoing dissmisticd \\ ith their school-\\'o rk and 0.18 
ell V I rOIH11CI'lt. 

1The public schools have many learners incbssrooms thnt 
-0.39 I are supposed to accommodate approx imate ly 1-45 learners. 
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:.\ PP I::N DI X Jl (~ 
One-Sa mple Test 

1 rest Value = :2 
-

t dt' Sig. (2 - :VIcan 195% 
tailed) Difli:ren 

1 

Conlide<r<< 
c~ I nt~rva I o !' 

th~ 

Di lYe renee 

fLower:-
-

--
Some teachers arc promoted although 
the,· arc in ex pcricnccd I ll the subject 

--L674 ")") .. 0.000 -0.265 -0.38 
un~a/manag~riu I activi ties at school 

__ ) 

level. 

-
Some schools expencnce conllict due 
to trade union aniliation (e.g. S;\ OTU 2.363 224 0.019 0.147 0.02 
vs. APTOSA). 

Instability o f'ten anscs Ill teachers 
employment "hen they are declared I ll -5.039 221 0.000 -0.279 I -0 JSI 

i excess. 
I . 

-- I --
1 Strike al"tions impact negatively on 

1-5.916 226 () 000 -0.348 l .. u.-H> 
teaching and learning. 

Pickets impact negatively Ill teaching -2.859 ·n· 0.005 -0.177 -0.30 
and learning. 

_w) 
I 

1 

Teaching is no more a nob le profess ion 
like it was before due to various -4.006 226 0.000 -0.242 -O J 6 
reasons. like lack or ded ication. 

I 

~-r I Tc:u.:hing is no more a noble profession I 

like it '"as betorc du~ to various -3.414 224 0.00 I -0.196 -0.31 
j reasons like, lead ing by example. 
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APP ENDI X ll (v iii) 

1 One-Sample T est 
I 

. 01111.! teachers are promoted a lrhough they arc 
inc.xpcri~:nced in the subjec t area m managerial :H.: ti vitics at 
school kve l. 

- -- -----
Some schools cx pc:rt cncc conn ict due to trad~: union 
aniliation tc.g. S/\OTU vs. /\P I'OS/\). 

Instabi lity olicn arises in teachers' c111ployment when they 
arc dec lared in excess. 

Strike actions impact negatively in teaching and learning. 

"'"' Pickets irnpm:t negatively in teaching and learning. 

T caching is no more a noble profession like it "as bcrorc 
due to ,·ari ~_lu s n:asons. like L.1ck ul' d~::dicatiun. 

Teaching is no more a nobk prukssiun li ke it was bdore 
due to \arious reasons like. leading by example. 
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rc. I \'aluc = ~ 

95% Conlldt:nce Interva l of the 
Di rr(;rt:nc~: 

r-
1 Upp~:r 

-

-0.15 

1--- --
0.27 

-0.17 

-0.23 

-
-0.05 

-0.12 

-0.08 



.\PI'E:\' OI X If (ix) 

I Om·-S~'.!! l~c Test 
Test Va lue .., I 

'" t - 1 d I' 

I 

I 
! l 'ea~hing is 110 more a llllbk proli:ssitlll 
i li k~ it \\a s before due to 'arious reasons. 1 

li ke b~ i nu 
1- ~ 

COI11111 U il it ~ li gu rt: . 
. 

althy work Cll\ i rllllll1Cilt or a 1\11 unh~ 

\\ orkplncc 
st r~ss am 
de, d o )m 
rcadtcr 

incident can cause considerable 
I exacerbate or con tribute to th~ 

cnt ora mental illnc!)s. 

1 
repkni sh 

take leave to r~CO\ er and 
It is almost a sun ivai tcchniqu~ I 

ror many teachers \\'hO an: \\orking under 
·stress and excessive hours. 

I 
entmlltH.IS 
Str..:ssors 

I alkcts th 
result in burn-out that ultimately 

c reacher· .s leve I o 1· en;p~cmcnt. 
c leadership St) lc of supervi sorS .t\uwcrati 

is causinl!. • teachers to hate their job. 
-~ 

-3.888 223 

-8A 70 226 

-5.2l)l) 225 

--
-9.141 225 

-5.420 
...,..,.., 

--
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. 'l - T )"~ .1 S l !!,. (_- i\ kan 1 ) 1u 

taikd ) l)i iTcre l'onlldl.'ncc 

0.000 

0.000 
I 

0.000 

n~e ! Interval ol' 
the 
Dirti.:rence 
l.o\\ er 

-0.2 I.J. -0 

I 

-0.4 19 -0 

-

-0.2% - ( l.-11 

-f-·---
0.000 I -(l. .J. 51 . ( 1.55 

0.000 1 -CUI.J. -( 

-

).43 



.\PP F.NDI Xll (x) 

'Onc-Sam~lc Test 
-

-·---
Test Value - } 
95% Confidenc~.: lnt~rval nr the 
D i ITen:ncc -

- -- - - --- -- ~.!J?pcr --- -
l'c:tching is no mon .. • a nobk prof~ss ion l ik~ it " ·as before 

-0. I I 
due .!.2_ various ~.:_casons. like bei n~onmlll ni t\' fi gur~. __ 

- - ·-
/\ n unhea lthy wo rk enviro nment or a \\ Orkplac ~.: incident 
can c:1use considerable stress and exacerbate or contri bute -0.32 
IO tht: lkvelOf2111C ill of a menta( ill ness. 
Teachers take leave to recover and replenish. It is almost a 
su rviva l tech n iq uc for man v tenchcrs \\ hO are \\'O rki ng -0. 11.) 

1 under cnnrrnous s~ rcss and excess i vc hours. -- - - 1- --- --
Strcssors resu lt Ill burn-uu t that ultimately afli:cts the 

-0.35 
! teacher's level of eng.agl.!tllCill. -- - - -·, Autocratic leadership st) le or supervisors IS caus111g 

-0.20 
teachers to hate their job. 
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